I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Bay-Donertas, A. (2023). Leader Teacher in Preschool Education According to Teacher

I J ETS R Candidates, International Journal of Education Technology and Scientific Researches,
8(23), 1427-1465.

(ISSN: 2587-0238) DOI: http://dx.doi.org/10.35826/ijetsar.637
Article Type (Makale Tlr{): Research Article

LEADER TEACHER IN PRESCHOOL EDUCATION ACCORDING TO TEACHER
CANDIDATES

Aysun BAY DONERTAS
Dr., Ministry of National Education, Eskisehir, Turkey, aysunbay@gmail.com
ORCID: 0000-0003-1219-7181

Received: 05.05.2023 Accepted: 15.08.2023 Published: 01.09.2023

ABSTRACT

This study, which aims to reveal the opinions of teacher candidates about the leader teacher in
preschool education, is designed with a qualitative research approach. The study group of the
study consists of 34 teacher candidates studying in the Preschool Teacher Education Program at a
university in Eskisehir province in Turkey. Data were analyzed by content analysis method.
According to the results of the research, a leader teacher in preschool classrooms is a person who
has positive personality traits such as being loving, patient, developing positive relationships with
his/her environment, guiding his/her environment and making a difference, as well as
professional characteristics such as developing children, developing himself/herself
professionally, managing the learning and teaching process, knowing children, being open to
communication and cooperation, creating a positive classroom climate, having professional
ethics, having professional knowledge and skills. Leading teacher in preschool classrooms should
possess professional ethical values and positive personality traits (patient, calm, loving, etc.) as
well as skills such as effective management of the learning and teaching process, time and
programme, evaluation and management of children's behavior, effective communication,
meeting management, stress and crisis management, personal and professional self-
development, collaboration with colleagues and families, and pursuing the best interests of
children in all situations. Some situations related to the teaching environment, related to families
and children, related to professional skills, and some situations specific to the individual are
challenging for the leader teacher in preschool education classrooms. In order to make preschool
education widespread and effective practices in education, teachers should go beyond their
traditional roles and carry the roles required by teacher leadership to their profession. In order to
achieve this, attention should be drawn to management and leadership issues in preschool
education, more studies should be carried out on this subject, and more pre-service and in-
service trainings on management and leadership should be provided.
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INTRODUCTION

Ensuring that individuals feel confident in the first years of life, revealing their creative aspects, supporting their
physical, emotional, social, mental and language development are very important in terms of contributing to
their success in the later years of life. As a matter of fact, Glrkan (2008) states that by providing preschool
education services that provide children with rich stimulating environment opportunities, children will have the
chance to seize opportunities that they will never be able to obtain in later years, and that a qualified preschool

education provided in preschool years constitutes a guarantee for the future of humanity.

The planned and programmed educational activities carried out in preschool education institutions aim to ensure
that children are supported and developed in many ways from an early age. It is known that teachers working in
preschool education have important duties and responsibilities in the qualified continuation of preschool
education in line with its aims and principles. The teacher, who is the main actor of classroom processes and
teaching-learning process in this context, is obliged to provide students with behaviours appropriate to

educational objectives and is the main determinant in classroom processes (Basaran, 2008; Sisman, 2022).

Preschool teaching is a different field compared to other teaching practices. Since many events or situations
develop simultaneously, together and rapidly, there is a fast pace in preschool teaching (Sahin, 2005). In addition
to these, the fact that the group of children with whom the teacher works are not yet independent, in need of an
adult, and far from their families and homes imposes many responsibilities on the preschool teacher. Moreover,
children's expectations and the level of fulfilment of their needs differ from one another. It is important for
preschool teachers to meet the basic needs of children (love, affection, attention, nutrition, etc.) and to plan their
activities by taking their developmental levels into consideration (Zembat, 2005). Therefore, in order for the
learning-teaching process to be effective, teachers should integrate and use their technical knowledge with their
own personality traits (Sahin, 2005). As a matter of fact, Girkan (2005) states that teachers, on the one hand,
bring quality to the education process with their knowledge, skills and attitudes, and on the other hand, they play
a critical role in helping students acquire the behaviours in the curriculum with the methods, techniques and
strategies they apply, thus increasing student qualifications. For this reason, the teacher should know the
developmental characteristics of the children's ages and should also have detailed information about the family
life of each child. In this way, they can better respond to the needs of young children who are separated from

their mothers and homes for the first time, and better understand why they do certain behaviours (Oktay, 2002).

In the light of this information, it would be appropriate to mention the importance of leader teacher in the
management of preschool classes. It is seen that the concept of leadership, which dates back to ancient times,
continues to be important in a rapidly changing world in institutions ranging from schools to nations. It is
possible to say that there is a need for leaders in every society, country and organisation as never before
(Avolio et al., 2009; Bennis, 2009; Gardner, 1995). Undoubtedly, this is also valid for classrooms, which can be

considered as separate management units within schools. It is important that teachers, who play a
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fundamental role in achieving the goals of education, exhibit effective leadership behaviours both inside and
outside the classroom. In the classroom environment, even if the common goal of students is to learn, the fact
that students have different personality traits increase the need for a leader teacher to guide their behaviour
(Dag & Goktiirk, 2014). Oqvist and Malmstrém (2016) state that leader teacher is extremely important for
students' educational motivation, and emphasizes that when leader teacher is weak, students with high levels
of competence would lose most of their educational motivation. Leadership in preschool education can take
place in different roles, such as taking the time to get to know each of the students and build strong
relationships with them, to provide high quality care, to implement effective practices to make the classroom a
center of attraction, and mobilizing the community. Whatever form it takes, it is safe to say that the leader
teacher in preschool education should endeavour to ensure that children have the best possible start in life.
The characteristics of a leader teacher in preschool education can be listed as creating a positive, nurturing and
stimulating environment for children's development; building strong relationships with parents, school
management and colleagues; creating a positive classroom climate; planning an effective educational flow and
developing effective strategies for classroom management; always looking out for the best interests of

children; and being an advocate for preschool education.

It is a fact that qualified leaders are needed in the management of schools, more specifically in the
management of classrooms, as in the management of communities. In the literature, there are national (Aydin,
2022; Basak, 2022; Can, 2009; Can, 2013; Cakirer, 2017; Cekiig, 2008; Dag & Goktirk, 2014; Gindizalp & Sener,
2018; Giilbahar, 2018; Gliven, 2015; Ustaoglu & Bozkurt, 2022) and international (Barth, 2001; Carver, 2016;
Harris, 2005; Hunzicker, 2017; Kent et al. 2012; Muijs & Harris, 2003; Pellicer & Anderson, 1995) studies are
available. Among these studies, it is possible to say that the number of studies on leader teacher in preschool
classrooms is limited. It is thought that this study on leader teacher in preschool classrooms will contribute to

the field.

The aim of this research is to reveal the views of teacher candidates about the leader teacher in preschool

education. In line with this purpose, answers to the following questions will be sought.

1. How do teacher candidates define the leader teacher in preschool classes?

2. According to the opinions of the teacher candidates, what characteristics should a leader teacher
have in preschool classes?

3. According to the opinions of the teacher candidates, what are the situations that force the leader
teacher in preschool classes?

4. What are the characteristics of the teacher candidates who consent to be the leader teacher in the

school light three small classrooms?
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METHOD

Research Model

This research, which aims to reveal the views of teacher candidates about the leader teacher in preschool
classrooms, was designed as a qualitative study. Qualitative research can be defined as the process of
developing field-specific explanations or theories by examining the meanings created by individuals (Ozden &
Saban, 2019). Case study model, one of the qualitative research designs, was used in the study. The focus of
the case study is to develop an in-depth description and analysis of the situation or situations. Case study aims

to provide an in-depth understanding of the situation or situations (Creswell, 2021a).

Working Group

In this study, the opinions of teacher candidates about leading teachers in preschool education were consulted.
The study group of this research consists of 34 teacher candidates studying at Preschool Education Program in
Eskisehir/Turkey in the 2022-2023 academic year. While determining the study group, easily accessible case
sampling, one of the purposeful sampling methods, was used. The sample was determined with this method
because of the reasons such as accessing easily to the participants who are studying in the Preschool Teaching
Programme. This situation provides speed and practicality to the research and reduces the cost (Yildirm &
Simsek, 2021), and the participants volunteered to participate in the study. In addition, the participants had

previously taken the "Management of Preschool Education Classrooms" course.

The study group of this research consists of 34 volunteer teacher candidates. Demographic information of the

study group is presented in Table 1.

Table 1. Distribution of Participants According to Demographic Variables

Variables Categories n %

Female 30 88,2
Gender

Male 4 11,8

20-21 26 76,4
Age 22-23 4 11,8

24 years and over 4 11,8

3 31 91,2
Classroom

4 3 8,8

Yes 16 47,1
Application Experience

No 18 52,9
TOTAL 34 100

Of the teacher candidates participating in the study, 30 (88.2%) were female and 4 (11.8%) were male. It was
thought that this distribution was due to the fact that mainly female teacher candidates were studying in the

Preschool Teaching Programme. Twenty-six (76.4%) of the teacher candidates were between the ages of 20-21,
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4 of them (11.8%) were between the ages of 22-23 and 4 of them (11.8%) were 24 years and older. 31 teacher
candidates (91,2%) were studying in the 3rd grade and 3 teacher candidates (8,8%) were studying in the 4th
grade. While 16 of the teacher candidates (47,1%) having experience in practice, 18 of them (52,9%) had no

experience.

Data Collection

In the study, semi-structured interview technique was used to analyze and reveal the views of the participants
in depth. In order to collect data for the study, a semi-structured interview form (Leader Teacher Interview
Form in Preschool Education Classrooms) was developed. The form was presented to the field experts and the
it was finalized by making the necessary arrangements in line with the expert opinions. The interview form
consists of two parts; in the first part, personal information about the participants (gender, age, class, practice
experience), and in the second part, questions to reveal the participants' opinions and suggestions regarding

leader teacher in preschool classrooms were included.

Analyzing the Data

Content analysis method was used to analyze data. Content analysis aims to reveal the facts hidden in the data
(Corbin & Strauss, 1990). For this purpose, categories/themes are determined, data are coded into these
categories/themes and findings are interpreted (Creswell, 2021b). In this context, the opinions of the
participants containing similar elements produced by the participants to the relevant questions were collected
and organized under certain categories and presented in tables. Participant opinions were re-coded by an
expert other than the researcher and the reliability of the research was calculated as 87% with the reliability
formula suggested by Miles and Huberman (2021). In addition, the distribution of the demographic information
of the participants and the frequency of the categories created were calculated with descriptive statistics
(frequency, percentage calculation). Finally, while interpreting the findings, interview transcripts were used and

the opinions of the participants were given with direct quotations.

FINDINGS

In this study, which aims to reveal the views of teacher candidates about the leader teacher in preschool
classrooms, the views of the participants were organized under certain categories and the findings were

discussed within the framework of the questions sought to be answered in the sub-objectives.

Participants' Views on the Definition of the Concept of "Leader Teacher in Preschool Classrooms"

Within the scope of the research, the participants were asked to define the leader teacher in preschool
classrooms. All of the participants made a definition about the concept of leader teacher in preschool
classrooms. The definitions made by the participants about the leader teacher are categorized and presented in

Table 2 with frequency distributions.
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Table 2. Participants' Views on the Definition of the Concept of "Leader Teacher in Preschool Classrooms"

Number
Categories Testimonials of f
Opinions
" Developing children (T1, T3, T13, T14, T18, T20, T22, T25, T26, T27, T29, T33)
= Professional self-development (T4, T6, T9, T10, T11, T13, T15, T17, T21, T22, T29,
g T31, T34)
*g Managing the learning and teaching process (T7, T12, T16, T20, T23, T24, T25, T26,
ks T27, 728, T33)
o Recognising children (T3, T14, T22, T23,T23, 724, T27,T32, T33, T34) 8 70
g Being open to communication and co-operation (T9, T22, T24, T25, T27, T29, T30,
= T31)
% Creating a positive classroom climate (T3, T8, T16, T19, T25, T27)
] Having professional ethics (T19, T20, T25, T27, T30, T33)
Having professional knowledge and skills (T11, T22, T24, T25, T34)
= é Having positive personality traits (T2, T4, T5, T6, T10, T17, T18, T21, T22, T25, T31)
§ E Developing positive relationships (S6, S15, S27, S32) 4 20
5 Guiding (S14, S15, S21)
& g Making a difference (S6, S34)
TOTAL 12 90

As seen in Table 2, the definitions made by the participants regarding the concept of leader teacher in
preschool classrooms were grouped under two categories: professional characteristics and personal
characteristics. In the definitions, it was seen that mostly (f=70) expressions emphasizing the professional
characteristics of the leader teacher were used. In the professional characteristics category, eight different
opinions were identified. In the definitions made in this category, "Developing children" was emphasized the
most (n=12). Then, the view of "Professional self-development" (n= 13) came to the fore. Another prominent
view is related to managing the learning and teaching process (n=12). In the definitions of the concept of leader
teacher in preschool classes, it was also found that there were opinions about knowing children (n=9), being
open to communication and cooperation (n=8), creating a positive classroom climate (n=6), professional ethics

(n=6) and having professional knowledge and skills (n=5). In order to be more explanatory, some participant

statements are given below.

"...In my opinion, a leader teacher is a teacher who is also a student. It is a person who equips

himself/herself with the necessary virtues in every aspect, who does not depend on situations and

conditions, but shapes himself/herself according to the course of events, who is involved in the class

as a member of the class instead of dominating the class with authority. | can think of many things

such as being effective in the context of determining the rules, explaining them to children, and being

successful in managing time well. When talking about the teacher as an effective leader, | think it is

impossible to talk about only one context. Therefore, an effective teacher should be a person who

improves himself/herself in the way of having all skills and is always developing...." (T22)

"...A leader who can take care of all the children in the class, provide the necessary support to children
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When Table 2 is examined, it is seen that another category identified in the definitions made by the
participants regarding the concept of leader teacher in preschool classrooms is personal characteristics. In this
category, most of the participants (n=11) emphasized the positive personality traits of the leader teacher in
preschool classrooms. In the same category, developing positive relationships (n=4), guiding (n=3) and making

a difference (n=2) came to the fore in the definitions of the concept of leader teacher in preschool classrooms.

with special needs, look out for the best interests of children, use his/her profession effectively as

required, give direction to children..." (T13)

"...The leader teacher is responsible for the control of the classroom, for the children, for ensuring the
order in the classroom, for fulfilling the tasks necessary for the children to go further than where they
are, the leader teacher is the teacher who knows the individual characteristics of the children and can

manage the behaviour of the children in the classroom..." (T14)

"...The teacher who observes the children well, prepares the environment to respond to their needs,
manages the class and creates appropriate learning environments is the leader teacher, the one who
explains the rules and ensures that the students obey them through repetition and communication

with the whole class..." (T25)

Clearly, some participant statements are given below.

"...As an effective leader, the preschool teacher should be patient. It can be a bit difficult to be in the
same environment with many young children at the same time. That is why we as teachers need to be
patient. At the same time, we need to be sympathetic, sympathetic, smiling and empathetic. As a cold
and dull teacher, we can frighten children and push them away from ourselves. We need to empathize

and put ourselves in children's shoes and understand what they think and feel..." (T4)

"... As an effective leader, | think the teacher should be cheerful, be a good role model by being
consistent and honest in the classroom. He/she can also be humorous. He/she should not be cold and
distant from the children in the classroom, he/she should be able to empathize and be

understanding... (T5)

"...A person who sets an example for children with his/her appearance and behaviour..." (T21)

"...As an effective leader, the teacher should be open to innovations, understanding and tolerant.
He/she should be a role model for children with his/her good qualities, he/she should be soft, he/she

should be able to understand the situation of the students..." (T18)

Participants' Views on the Characteristics of a Leader Teacher in Preschool Classrooms

Under this title, the views of the participants on the characteristics that the leader teacher should have were
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analyzed. Participants' views on the characteristics that the leader teacher should have are categorized and

presented in Table 3 with frequency distributions.

Table 3. Participants' Views on the Characteristics of a Leader Teacher in Preschool Classrooms

Categories

Testimonials

Professional Knowledge and Skills

Having effective communication skills (T3, T4, T6, T7, T8, T9, T11, T12, T13, T14,
T15, T18, T19, T20, T21, T22, T23, T24, T26, T27, T28, T29, T30, T31, T32, T33,
T34)

Managing the learning and teaching process effectively (T2, T3, T6, T3, T4, T7, T8,
T10, T11, T14, T15, T16, T17, T18, T19, T20, T21, T22, T24, T26, T27, T29, T31,
T32, T34)

Managing time effectively (T1, T2, T9, T11, T13, T15, T17, T19, T20, T21, T27,
T28)

Evaluating and managing children's behaviour (T6, T7, T8, T11, T15, T16, T18,
T22,7T23,T24,T27,T29,T32)

Managing the programme effectively (T7, T9, T12, T21, T26, T30)

Having meeting management skills (T5, T7, T24)

Having stress and crisis management skills (T26, T28)

Attitudes and
Values

Having positive personality traits (being patient, calm, loving, etc.) (T1, T2, T12,
T13,T14,T15,T16,T18, T19, T20, 721, T22,T23,T26, T27, T28, T30, T33, T34)
Having professional ethical values (T10, T14, T15, T18, T19, T24, T26, T28, T32,
T33)

Personal and professional development (T14, T15, T20, T23, T25, T26, T30)

Being in cooperation with colleagues and families (T15, T17, T23, T24, 731, T32)
Considering the best interests of children (T10, T12, T16, T23)

TOTAL

Number
of f
Opinions
7 88
5 46
12 134

As can be seen in Table 3, participant views were divided into two categories: professional knowledge and skills

and attitudes and values. Among the participant views on the characteristics that the leader teacher should

have in preschool education, 88 of them were coded in the category of professional knowledge and skills.

Seven different opinions were identified in this category. The participants mostly (n=27) emphasised the view

of "having effective communication skills" regarding the characteristics that the leader teacher should have in

preschool education. 25 participants expressed their opinions about managing the learning and teaching

process effectively among the characteristics that a leader teacher should have in preschool classrooms. These

views are followed by; managing time effectively (n=12), evaluating and managing children's behaviours (n=13),

managing the programme effectively (n=6), having meeting management skills (n=3), having stress and crisis

management skills (n=2). Some of the participant views are given below for clarity.

"... Among leadership skills, we should especially demonstrate effective communication, which affects

our relationships with children, parents, other teachers and administrators. We should use positive

sentences, not snapping at anyone, empathise, and explain the situation in a clear and understandable

way. In this way, misunderstandings are eliminated and correct and proper communication can be

established. In addition to this, we should create a favourable environment and a positive classroom

atmosphere in order to avoid any undesirable situation in the classroom..." (T6)
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When Table 3 is examined, it is seen that another coded category regarding the characteristics that the leader
teacher should have in preschool classes is the category of attitudes and values. It was determined that there
were five different opinions in this category. The participants mostly (n=19) stated that the leader teacher in
preschool classes should have positive personality traits (patient, calm, loving, etc.). This was followed by
having professional ethical values (n=10), personal and professional self-development (n=7), co-operating with

colleagues and families (n=6), and looking out for the best interests of children (n=4). Some of the participant

"...The leader teacher should create a positive classroom climate, should not exclude anyone and
should approach as a whole. They should be clear and consistent in behaviour management. He/she
should meet with each parent separately and make them feel that he/she is an expert in his/her field.

They should be in constant co-operation with parents..." (T24)

"...The leader preschool teacher should communicate with children at the child level and families at
the adult level. They should respect the ethnic origin and individual differences of children and

families..." (T33)

"... It's important to stick to routine and schedule in preschool classrooms, but it shouldn't be a blind
commitment. The teacher should endeavor to do what he/she has determined in the daily education
flow by using time effectively. According to the interest of the children, they should provide flexibility
according to extraordinary situations that are not in the plan. Children may sometimes get bored with
the activities. Then they should switch to a different activity. They should be flexible. Communicate

effectively with parents and school administration..." (T30)

"...There may be processes like the pandemic. In such crisis moments, they should be able to easily
produce solutions. They can participate in trainings for this. At such times, they should be able to

manage the programme correctly without interrupting it..." (T26)

views are given below for clarity.

"...In my opinion, the first condition for creating a positive classroom climate is that the teacher
should enter the classroom with a full smile and an affectionate greeting. The teacher should establish
emotional bonds with his/her students and be aware of the fact that even a small contact can

improve the whole day of the student..." (T12)

"...A leader preschool teacher should be friendly, sincere, reliable, highly aware, well versed in his/her
field, mobile, not tiring easily, strong in communication with people of all ages, sometimes
prescriptive and sometimes tolerant. At the same time, they should be open to innovations and should
not stay away from technological developments. In addition, they should be in constant

communication with children and parents and use a positive language..." (T13)
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"...In my opinion, a leader teacher is a teacher who can establish order among children by being
egalitarian and fair. He/she is calm, respectful, understanding and polite towards children. He/she
follows the activities for all developmental areas of children and tries to be useful for children by
continuously improving himself/herself. Instead of spending the day idle, he/she utilises every

moment and every minute to be useful for the class and children..." (T23)

Participants' Views on the Challenging Situations for Leader Teachers in Preschool Classrooms

Under this title, the views of the participants on the situations that challenge the leader teacher in preschool
education were analyzed. The views of the participants on the situations that challenge the leader teacher in

preschool classrooms are categorized and presented in Table 4 with frequency distributions.

Table 4. Participants' Views on the Challenging Situations for Leader Teachers in Preschool Classrooms

Number
Categories Testimonials of f
Opinions
@ 9 %D E e Limited opportunities (T1, T11, T14, T16, T17, T19, T21, T25, T26, T34)
8 o8 E e School management (T8, T11, T19, T22, T23, T29, T30, T31, T33, T34) 3 28
S= Q2 g e Crowded classes (T1, T13, T14, T19, 123, T27)
& & 2z e School climate (S1, S15)
= L ’
Qe ., e Communication with families (T3, T8, T10, T11, T11, T13, T14, T15, T16, T19,
ool T20, T21, T24, 725, T26, T32) 5 ”
é % E o Negative attitudes and behaviours of families (T22, T23, T24, T25, T29, T30,
v T31,T33,T34)
" o o Needs of children with special needs (T4, T11, T13, T16, T19, T28, T32, T34)
5 5 § e Special situations related to children (health, different culture, etc.) (T14,
§ % S T16,T17,T19, T25, T32, T33) 3 22
£ E S e Children's adaptation to school / first days of school (T2, T7, T9, T13, T23,
T24,T28)
e Behaviour management (T3, T6, T10, T11, T13, T15, T16, T18, T22, T29, T30,
T33) 3 21

e Classroom management (T4, T9, T15, T16, T20, T21)
o Lack of experience (S12, S30, S32)

Situations
Related to
Professional
Skills

e Emotion management (S5, S20, $26)
Temperament, attitude and values (T2, T20, T21) 3 7
e Being closed to innovations and development (S29)

Situations
Related to the
Teacher
Him/herself
[ ]

14 102

—
(@]
—
>
=

As can be seen in Table 4, the participant views on the situations that challenge the leader teacher in preschool
classrooms were divided into five categories: situations related to the teaching environment, situations related
to families, situations related to children, situations related to the profession and personal situations. Among
the situations related to the teaching environment, the most frequently coded (f=28) opinions of the

participants were that limited facilities (n=10) and school administration (n=10) were the most challenging
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situations for the leader teacher in preschool classes. In addition to these views, overcrowded classrooms (n=5)
and school climate (n=2) were stated as situations that challenge the leader teacher in preschool classrooms.
Some of the situations related to the teaching environment that challenge the leader teacher in preschool

classrooms are given below with direct quotations in order to be more descriptive.

"...In my opinion, one of the things that will force the teacher is firstly the insufficiency of the facilities.
In an environment where there are no tools and equipment to be used, the teacher's morale and

motivation will decrease..." (T25)

"...If the administrator is an administrator with a classical understanding, if he/she is not open to change
and innovations, he/she may create obstacles in front of what the teacher wants to do. If he/she does

not respond to the needs of the teacher, the teacher may experience negative feelings..." (T30)

"...When the number of students in the class is high, teachers may have difficulty in making a detailed

and good observation. The teacher's time allocated to each child will decrease..." (T27)

In Table 4, the second most frequently coded category (f=24) is the category of situations related to families.
The participants stated that the most common opinion (n=15) was that the leader teacher in preschool
classrooms would have difficulty in communicating with families. There were also participants who stated that
the negative attitudes and behaviours of families (n=9) would challenge the lead teacher in preschool classes.
Some of the situations related to the families that challenge the leader teacher in preschool classrooms are

given in direct quotations below to be more descriptive.

"...In some cases, parents may show resistance just like children. Parents who are not open to co-

operation may force the teacher..." (T33)

"...Communication with parents can also be difficult for the teacher. Because according to each
parent, the most valuable one is their own child. In addition, since each family has a different
structure, different culture, different understanding, perspective, economic situation... These different

structures may dffect the teacher's communication with families..." (T26)

When Table 4 is analyzed, it is seen that another category in which opinions were coded regarding the
situations that challenge the leader teacher in preschool classrooms is the category of situations related to
children. In this category, the needs of children with special needs (n=8), special situations related to children
(health, different culture, etc.) (n=7), and children's adaptation to school/the first days of school (n=7) were
stated as situations that may challenge the leader teacher in preschool classes. Some of the situations related
to children that challenge the leader teacher in preschool classrooms are given in direct quotations below by

the aim of being more descriptive.

"....In my opinion, one of the most difficult situations for the teacher in the classroom is the child's
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As seen in Table 4, situations related to professional skills are among the situations that challenge the leader

teacher in preschool classrooms. The frequency value (frequency) of the three opinions coded in this category

is 21

preschool education. This view was followed by classroom management (n=6) and lack of experience (n=3).

Some of the situations related to professional skills that challenge the lead teacher in preschool classrooms are

acclimatization process. In the first days of school, children who are separated from their families for
the first time may show resistance not to enter the classroom, in such cases, the teacher may have
difficulty because all children are in the process of getting used to school. The teacher may have
difficulty in applying empathy in adaptation. Sometimes he/she may not know how to approach

children because there may be another reason underlying each child's adaptation problem..." (T28)

"...Some children may have diseases. In the school where | did my internship, there was a child with
diabetes. His sugar had to be constantly checked with a sugar monitoring device. | think such

situations are difficult for the teacher. It puts a different responsibility on the teacher..." (T19)

. The participants mostly (n=12) stated that behaviour management would challenge the lead teacher in

given in direct quotations below to be more descriptive.

It is seen that the last category in Table 4 is the situations related to the teacher himself/herself. Participants
expressed three different opinions in this category, seven in total. These views are; emotion management

(n=3), temperament, attitude and values (n=3) and being closed to innovations and development (n=1). In

"...We may have difficulties when children do not get along with each other and argue with each other,
when children's attention is distracted during the activity and they cannot recover. We may also have

difficulties in situations such as the needs of children with special needs, school trips..." (T15)

"...In the preschool period, teachers may have the most difficulties with students who show
undesirable behaviour. Especially in the first years of the profession... The teacher's attitude towards

these situations should always be the same..." (T29)

"...I think that a preschool teacher has the most difficulty in implementing routines and rules in the
classroom. The reason for this is that time is needed for routines and rules to settle. Rules that are not

determined in the first weeks may create confusion for later..." (T16)

order to be more descriptive, some of the participant views are given below.

"...Preschool teachers may have the most difficulty in being patient. Although the teacher is very
patient in his/her daily life, sometimes his/her patience may be difficult in the classroom. In such

cases, she/he should try to calm herself/himself down by remaining calm..." (T20)

"...Sometimes teachers can get tired too. They may have difficulty in hiding their emotions and not

showing them to children. For example, it is a day when they are extremely sad. In this case, it will be
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difficult to continue with the planned programme in the classroom. It may be difficult to manage the

class for that moment. Because they may not feel that they belong to the class..." (T5)

Participants' Opinions and Suggestions Regarding Leader Teacher in Preschool Classrooms

Under this heading, the opinions and suggestions of the participants regarding leader teacher in preschool
classrooms were analyzed. The opinions and suggestions of the participants regarding leader teacher in

preschool classrooms are categorized and presented in Table 5 with frequency distributions.

Table 5. Participants' Opinions and Suggestions Regarding Leader Teacher in Preschool Classrooms

Number
Categories Comments and Suggestions of f
Opinions
e Positive personality traits (being calm, patient, etc.) should be strengthened (T1,
T2, T4, T5,T7, T11, T12, T13, T14, T15, T16, T19, T20, T22, T25, T27, T30, T32)
" e Personal and professional development should be strengthened (T5, T8, T9, T13,
3 T17,T20,T24,T26,T29, T31)
2 e Effective communication and co-operation with children, families, colleagues and
-,% g the environment (T3, T6, T11, T23, T25, T26, T28, T29, T33) 8 57
P E o Efforts should be made to benefit (S2, S3, S7, S8, S17)
S e Behaviours should be in accordance with professional ethical principles (T10, T16,
E T19, T21, T26)
< e Be committed to the profession (T2, T11, T15, T25)
e Work should be done to make a difference (T15, T26, T34)
o Efforts should be made to overcome difficulties (T23, T25, T30)
e Exhibit attitudes and behaviours that support the development of children (T1, T2,
T6, T12, T16, T19, T22, T23, T24, T27, T31) 3 18

e Inall cases, children's best interests should be considered (T10, T14, T16, T18)
e Children's development should be followed (T1, T11, T29)

Concerning
Children

0o
o c E e Learning and teaching process should be managed effectively (T11, T17, T20, 723,
S B E T25, 726, T28, T34) 2 10
go é T e The programme should be stretched when necessary (T19, T22)
@ w ©
TOTAL 14 85

As seen in Table 5, the participants offered their opinions and suggestions in three different categories:
attitudes and values, children, education and training. The participants gave opinions and suggestions mostly
(f=57) on attitudes and values. In this category, opinions and suggestions were coded under eight headings.
Among these, the opinion (n=18) that "Positive personality traits (being calm, patient, etc.) should be
strengthened" of the leader teacher in preschool classes came to the fore. The participants' view that "Personal
and professional development should be strengthened" (n=10) is also noteworthy. Nine participants suggested
that the leader teacher in preschool classes should "establish effective communication with children, families,
colleagues and the environment, and be in cooperation". Five participants suggested that "Efforts should be
made to benefit" and "Behaviour should be in accordance with professional ethical principles". In addition to
these, suggestions were made that the leader teacher in preschool classrooms should be committed to his/her

profession (n=4), try to make a difference (n=3), and strive to overcome difficulties (n=3). Some of the
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participant views are given below for clarity.

"...The teacher must never give up even if he is forced to. He must get away from exhausted people
who will corrode his idealism. He must always do his best. He must show equal love to every child and
must not discriminate. No matter how much sympathy they sometimes feel for other children, they

should treat every child the same. Except for children with special needs..." (T30)

"...The teacher must never give up being patient. Unless he is patient, all other things may remain
incomplete. They should be patient, endeavour and never give up hope. As preschool teachers, we can

overcome every difficulty. We should be committed to our profession and love our profession..." (T22)

"...In order to be an effective leader, a preschool teacher must first be sure that he/she is in the right
profession. Because this profession requires love for children, patience and empathy. If the teacher

does not have these characteristics, he/she will not do his/her job correctly and with love..."(T15)

Another coded category in Table 5 is related to children. It is seen that the frequency distribution (frequency) of
three different opinions in this category is 18. In this category, it was suggested to exhibit attitudes and
behaviours that support the development of children (n=11), to follow the development of children (n=4), and
to consider the best interests of children in every situation (n=3). In order to be clear, some direct quotations

compiled from the participant views are given below.

"... I think a leader teacher should firstly know each child in his/her class well" (T29)

"...He must work and strive for the benefit of children. Always look out for their best interests. They
should show a determined stance in fulfilling the goals they set for children. They should endeavour to

develop children in activities and studies. They should prioritise the child..." (T10)

It is seen that the last coded category in Table 4 is related to education. In this category, they suggested that
"The learning and teaching process should be managed effectively" (n=8) and "The programme should be

stretched when necessary" (n=2). In order to be more explanatory, direct quotations are given below.

"...The teacher should establish classroom routines, create common goals and approve children's
contributions. Manage time well while implementing the programme. They should have a planned
programme. They should be able to draw children's attention to activities. They should be able to

produce quick and practical solutions in the face of sudden events..." (T23)

"...When necessary, he/she should be able to make immediate changes in the daily flow and switch
to different activity plans and different activities in line with the interests and wishes of the
children...If the activity he/she planned did not attract the interest of the children, he/she should not

force them to apply that activity, he/she should produce creative solutions at that moment and
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switch to an activity that can attract the interest of the children..." (T19)

DISCUSSION and CONCLUSION

In this study focusing on leader teacher in preschool education, based on the views of teacher candidates,
answers were sought to the questions of who the leader teacher is, which characteristics he/she has, in which
situations he/she has difficulties, and opinions and suggestions about leader teacher in preschool classrooms
were included. It is thought that this research will be guiding on the issues such as the management of
preschool classrooms, supporting and developing the leadership skills of school teachers, and will be a sample

for other researches to be conducted in the field.

In preschool classes, it is important for teachers to have leadership roles, in other words, to continue their
profession by integrating their roles as leader teachers. It is a fact that in the preschool period, which covers
the first years of life, children, families and society need the leadership of the preschool teacher. The role of
the leader preschool teacher who strives for the benefit of children to make a better start in life, to develop
their knowledge and skills, to provide the guidance and support they need to parents, and to access a qualified
education from early ages is great. It is thought that this study will also guide educators working in the field of

preschool education.

Firstly, the participants were asked to define the concept of leader teacher in preschool classrooms. All of the
participants made definitions about leader teacher preschool classrooms. In the definitions made, the
professional characteristics of the preschool teacher were mostly emphasized, and expressions related to
personal characteristics such as being loving and patient were also included. According to the findings obtained
in the study, a leader teacher in preschool classrooms is a person who has professional characteristics such as
developing children, developing himself/herself professionally, managing the learning and teaching process,
getting to know children, being open to communication and cooperation, creating a positive classroom climate,
having professional ethics, having professional knowledge and skills, as well as positive personality traits such
as being loving and patient, developing positive relationships with his/her environment, guiding his/her
environment and making a difference. In the explanations and definitions in the literature on leader teacher, it
is seen that there are statements that overlap with the findings obtained in this study. For example, Can (2013)
stated that the teacher as a leader in the classroom exhibits the behaviours that encourage the group to
cooperate in line with common goals; motivates and supports students; tries to be respectful towards
colleagues and students and to deal with their feelings and needs; learns the individual differences of students
and organizes appropriate learning experiences and respects differences. Cakirer (2017) describes the leader
teacher with the following statements: "The leader teacher is a master of communication; manages time; is
empathetic and sympathetic; makes students strong; is proactive, optimistic; is part of the solution; empowers

students; is sincere; gives joy; is humble; and constantly seeks self-improvement".

According to the results of the research on the characteristics that a leader teacher in preschool classrooms

1441



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

should have, a leader teacher in preschool classrooms should have some attitudes and values as well as
professional knowledge and skills. In more detailed terms, the leader teacher in preschool classrooms should
possess professional ethical values and positive personality traits (being patient, calm, loving, etc.), personal
and professional self-development, being in cooperation with colleagues and families, and looking out for the
best interests of children in all situations, in addition to skills such as effective management of the learning and
teaching process, time and programme, evaluation and management of children's behaviours, effective
communication, meeting management, stress and crisis management. There are studies with similar results in
the literature (Can, 2009; Cekiig, 2008; Giindlzalp & Sener, 2018). In the conclusion part of Cekiig's (2008)
study on leader teacher competencies, he stated that most of the leader teachers who participated in the study
did group work with their colleagues, preferred to share their knowledge with other teachers, did not think of
leaving their profession now or in the past, and loved their profession very much. In the same study, it was also
concluded that leader teachers have positive personality traits such as honesty, diligence, cheerfulness,
friendliness, helpfulness, sharing, as well as adopting ethical principles such as justice and equality. Glindlzalp
& Sener (2018), in their research aiming to reveal the characteristics of leader teachers based on the views of
prospective teachers, stated that leader teachers fulfil their leadership roles by treating students warmly, being
in constant communication and cooperation with colleagues and parents, creating an equipped classroom
environment, and carrying the competencies required by their profession. The results of the research
conducted by Can (2009) are similar to the results of this study. In the aforementioned study, some of the
characteristics of leader teachers were listed as loving the teaching profession, doing the activities required by
the profession, being able to communicate with students, loving students and motivating them to learn,
influencing students in classroom management, being fair and reliable, managing the classroom well by

providing classroom control, improving oneself, and being a good model.

According to the findings of the study, some situations related to the teaching environment, related to families
and children, related to professional skills, and some situations specific to the individual are the situations that
challenge the leader teacher in preschool classrooms. In more detail; (i) limited opportunities in school, (ii)
problems with the school administration, (iii) school climate, (iii) communication with families, (iv) negative
attitudes and behaviors of families, (v) needs of children with special needs, (vi) special situations related to
children (health, different culture, etc.), (vii) children's adaptation to school/the first days of school, (viii)
behaviour management, (ix) classroom management, (x) lack of experience, (xi) emotion management, (xii)
temperament, attitude and values, (xiii) being closed to innovations and development. In the literature, studies
with findings overlapping with these results were found (Tahir et al., 2020; Zinn, 1997). In the study conducted
by Tahir et al. (2020), participants stated that school administrators provided limited opportunities for leader
teachers to make decisions. In the same study, teachers' weaknesses (lack of experience, reluctance, etc.) were
characterised as one of the difficulties experienced in leader teacher. Zinn (1997) states that one of the biggest
obstacles to leader teacher is that teachers' leadership behaviours are not allowed by the administration due to

concerns about maintaining the status quo.
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As a result of the research, opinions and suggestions related to attitudes and values, children, education and
training related to leader teacher in preschool classrooms emerged. The opinions and suggestions regarding
leader teacher in preschool classrooms are as follows: For leader teacher in preschool classrooms;

- Positive personality traits (calmness, patience, etc.) should be strengthened,

- Personal and professional development should be strengthened,

- Establish effective communication and co-operation with children, families, colleagues and the

environment

- Efforts should be made to benefit

- Behave in accordance with professional ethical principles

- Be committed to the profession

- Work to make a difference

- Efforts should be made to overcome difficulties

- Attitudes and behaviours that support the development of children should be exhibited

- The best interests of children must be considered in all cases

- Children's development should be monitored

- Learning and teaching process should be managed effectively

- The programme should be flexed when necessary

As a result, the need for leader teachers in preschool education is evident in order for each child to have a
better start in life, to guide families by supporting the development of children, and to implement the
preschool education programme effectively. In line with the results obtained in the research, a leader teacher
in the management of preschool classes can be defined as an educational leader who effectively manages the
learning and teaching process, tries to develop children by observing them, has professional knowledge and
skills and continuously improves himself/herself, establishes effective communication and cooperation with
his/her environment, develops positive relationships, acts within the framework of professional ethics, acts as a

role model with positive personality traits, leads the way and makes a difference.

RECOMMENDATIONS

In order to expand preschool education and to implement effective practices in education, teachers should go
beyond their traditional roles and carry the roles required by leader teacher to the profession. In order to
achieve this, attention should be drawn to management and leadership issues in preschool education, and

trainings on management and leadership should be given more place in pre-service and in-service.

In this study; in the findings obtained regarding the definition and characteristics of the leader teacher in
preschool classes, the participants emphasized the personality characteristics of the teachers as well as their
professional characteristics. Therefore, in the training of preschool education teachers, educational activities

that will develop attitudes and values should be included in addition to professional knowledge and skills.
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In order to overcome the difficulties experienced by leader teacher in preschool classrooms, policies that will
motivate them and strengthen their professional commitment should be developed. It should be ensured that
teachers work in better conditions, in uncrowded classrooms, with the support of assistant teachers/assistant
staff, and necessary legal arrangements should be made in this regard. Research on management and

leadership in preschool education should be expanded.
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OGRETMEN ADAYLARINA GORE OKUL ONCESi EGiTiM SINIFLARINDA LiDER
OGRETMEN

0z

Okul oncesi egitim siniflarinda lider 6gretmene iliskin 6gretmen adaylarinin gérislerini ortaya
koymayl amaglayan bu galisma nitel arastirma yaklasimiyla tasarlanmigtir. Arastirmanin galisma
grubu Tirkiye’de Eskisehir ilinde bir Gniversite biinyesinde Okuléncesi Ogretmenligi Programi’nda
O0grenim goren 34 6gretmen adayindan olusmaktadir. Arastirma verileri arastirmaci tarafindan
gelistirilen yari-yapilandirilmis gorisme formu araciligl ile toplanmistir. Veriler igerik analizi
yontemi ile analiz edilmistir. Arastirma sonuglarina gére okul 6ncesi egitim siniflarinda lider
o6gretmen; cocuklari gelistirme, mesleki acidan kendini gelistirme, 6grenme ve 6gretme sirecini
yonetme, ¢ocuklari tanima, iletisim ve isbirligine agik olma, olumlu sinif iklimi olusturma, meslek
etigine sahip olma, mesleki bilgi ve becerilere sahip olma gibi mesleki 6zelliklerin yaninda sevgi
dolu, sabirli olma gibi olumlu kisilik 6zellikleri tasiyan, ¢evresiyle olumlu iligkiler gelistiren,
cevresine yol gosteren ve fark yaratan kisidir. Okul 6ncesi egitim siniflarinda lider 6gretmen;
O0grenme ve Ogretme siirecini, zamani ve programi etkili bir sekilde yonetme, cocuklarin
davranislarini degerlendirme ve yénetme, etkili iletisim, toplanti yonetimi, stres ve kriz yonetimi
gibi becerilerinin yaninda mesleki etik degerler ile olumlu kisilik 6zelliklerine (sabirli, sakin, sevgi
dolu olma vb.) sahip olma, kisisel ve mesleki yonden kendini gelistirme, meslektaslariyla ve
ailelerle isbirligi igcinde olma ve her durumda cocuklarin yiksek yararini gézetme gibi 6zellikleri
tasimalidir. Ogretim ortamuyla iliskili, ailelerle ve gocuklarla ilgili, mesleki becerilerle iliskili olan ve
kisiye 6zgl bazi durumlar okul 6ncesi egitim siniflarinda lider 6gretmeni zorlayan durumlardir.
Okul ©ncesi egitimin yayginlastirilmasi, egitimde etkili uygulamalarin yapilabilmesi igin
o6gretmenler geleneksel rollerinin disina ¢cikmali ve lider 6gretmenligin gerektirdigi rolleri meslege
tasimalidirlar. Bunu saglayabilmek icin; okul dncesi egitimde yonetim ve liderlik konularina dikkat
cekilmeli, bu konuda daha fazla galisma yapilmali, hizmet 6ncesinde ve hizmet icinde yonetim ve
liderlige iliskin egitimlere daha ¢ok yer verilmelidir.

Anahtar kelimeler: Liderlik, lider 6gretmen, okul dncesi egitim, okul dncesi egitim siniflarinda
liderlik.
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GiRiS

Yasamin ilk yillarinda bireylerin kendilerine given duymalarinin saglanmasi, yaratici yonlerinin ortaya
¢ikarilmasi, fiziksel, duygusal, sosyal, zihinsel ve dil gelisimlerinin desteklenmesi, yasamin ilerleyen yillarinda
daha basarili olmalarina katkida bulunmak agisindan olduk¢a 6nemlidir. Nitekim Giirkan (2008) g¢ocuklara
zengin uyarici gevre olanaklar saglayan okul dncesi egitim hizmeti sunularak, cocuklarin daha sonraki yillarda
asla elde edemeyecekleri olanaklari yakalama sansi bulacaklarini belirtmekte, okul 6ncesi yillarda verilen

nitelikli bir okul 6ncesi egitimin insanligin gelecegi agisindan bir garanti olusturdugunu ifade etmektedir.

Okul 6ncesi egitim kurumlarinda, surdiriilen planl ve programli egitim etkinlikleri cocuklarin erken yaslardan
itibaren bircok yonden desteklenmesini ve gelismesini saglamayi hedeflemektedir. Okul 6ncesi egitimin amaglari
ve ilkeleri dogrultusunda nitelikli bir sekilde strdirilmesinde okul oncesi egitim siniflarinda gérev yapan
ogretmenlerin 6nemli gérev ve sorumluklarinin oldugu bilinmektedir. Sinif igi sireglerin ve bu baglamda 6gretim-
0grenme siirecinin temel aktori olan 6gretmen 6grencilerine egitim amaglarina uygun davranislar kazandirmakla

yukimlidir ve sinif ici stireglerde temel belirleyicidir (Basaran, 2008; Sisman, 2011).

Okul 6ncesi 6gretmenligi diger 6gretmenlik uygulamalarina goére daha farkh bir alandir. Cok sayida olay ya da
durum ayni anda, bir arada ve hizli bir sekilde gelistigi icin, okul 6ncesi 6gretmenliginde hizli bir tempo vardir
(Sahin, 2005). Bunlara ek olarak, 6gretmenin birlikte oldugu ¢ocuk grubunun, heniiz bagimsizligini kazanmamis, bir
yetiskine muhtag, ailesinden ve evinden uzak olmasi okul dncesi 6gretmenine bir¢ok sorumluluk yiiklemektedir.
Ayrica, cocuklarin beklentileri ve ihtiyaclarinin karsilanma diizeyleri de birbirinden farklilik gostermektedir. Okul
oncesi 6gretmeninin oOncelikle g¢ocuklarin temel ihtiyaglarini (sevgi, sefkat, ilgi, beslenme vb.) karsilamasi,
¢alismalarini onlarin gelisim diizeylerini dikkate alarak planlamasi 6nemlidir (Zembat, 2005). Dolayisiyla, 6grenme-
0gretme sirecinin etkili olmasi igin, 6gretmenin, teknik bilgilerini kendi kisilik 6zellikleri ile bitlinlestirip kullanmasi
gerekir (Sahin, 2005). Nitekim Gurkan (2005), 6gretmenin bir yandan bilgi, beceri ve tutumlari ile egitim siirecine
kalite kazandirdigini, diger yandan uyguladigi yéntem, teknik ve stratejilerle egitim programinda yer alan
davranislarin 6grencilere kazandiriimasinda kritik bir rol oynayarak 6grenci niteliklerinin artmasini sagladigini ifade
etmektedir. Bu nedenle, 6gretmen cocuklarin bulunduklar yaglara ait gelisimsel 6zellikleri bilmeli, ayrica her
¢ocugun aile yasantisi hakkinda da ayrintil bilgi sahibi olmalidir. Béylece ilk kez annelerinden, evlerinden ayrilarak
gelen kiguk cocuklarin ihtiyaglarina iyi cevap verebilir, onlarin neden bazi davranislari yaptiklarini daha iyi

anlayabilir (Oktay, 2002).

Bu bilgiler 1s18inda, okul dncesi egitim siniflarinin yonetiminde lider 6gretmenligin 6nemine deginmek yerinde
olacaktir. Antik ¢aglara kadar dayanan liderlik kavraminin okullardan uluslara kadar degisen kurumlarda, hizla
degisen bir diinyada 6nemli olmaya devam ettigi goriilmektedir. Daha 6nce hi¢ olmadigi kadar; her toplumda,
her tlkede, her orgitte liderlere ihtiya¢ duyuldugunu séylemek mimkindir (Avolio ve ark., 2009; Bennis,
2009; Gardner, 1995). Kuskusuz bu ihtiyag, okullar binyesinde ayri ayri yonetim birimleri olarak ele alinabilecek

siniflar icin de gecerlidir. Egitimin amacglarini gerceklestirmede temel roli Gstlenen 6gretmenlerin sinif icinde ve
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disinda etkili liderlik davranisi sergilemeleri 6nemlidir. Sinif ortaminda, 6grencilerin ortak amaci 6grenme olsa
bile, 6grencilerin farkh kisilik 6zelliklerine sahip olmalari davranislarini yonlendirecek lider 6gretmene duyulan
ihtiyaci arttirmaktadir (Dag & Goktiirk, 2014). Oqvist ve Malmstrém (2016) 6gretmen liderliginin 6grencilerin
egitim motivasyonu igin son derece 6nemli oldugunu ifade etmekte, 6gretmen liderligi zayif oldugunda yiksek
diizeyde yeterlilige sahip 6grencilerin egitim motivasyonlarinin ¢ogunu kaybettigini vurgulamaktadir. Okul
oncesi egitimde liderlik; 6grencilerinin her birini tanimak icin zaman ayirma ve onlarla gigli iliskiler kurma,
yuksek kalitede bakim saglamak icin elinden gelenin fazlasini yapma, sinifi bir cazibe merkezi haline getirmek
icin etkili uygulamalar yapma ve toplumu harekete gegirme gibi farkh rollerde gergeklegebilir. Hangi bicimde
olursa olsun, okul oncesi egitimde lider 6gretmenin, ¢ocuklarin hayata mimkin olan en iyi baslangici
yapmalarini saglamak icin caba sarf etmesi gerektigini sdylemek muimkiindiir. Okul 6ncesi egitimde lider
O0gretmenin ozellikleri; ¢ocuklarin 6grenmesi ve biylmesi igcin olumlu, besleyici ve tesvik edici bir ortam
yaratma; aileler, okul yonetimi ve meslektaslariyla giicli iliskiler kurma, olumlu sinif iklimi olusturma, etkili bir
egitim akisi planlama ve sinif yénetimi icin etkili stratejiler gelistirme, ¢ocuklarin yiksek yararini her daim

gbzetme ve okul dncesi egitimin savunucusu olma seklinde siralanabilir.

Topluluklarin yénetiminde oldugu gibi, okullarin, daha 6zelde siniflarin yonetiminde de nitelikli liderlere ihtiyag
duyuldugu bir gercgektir. Alanyazinda lider 6gretmenlikle ilgili, ulusal (Aydin, 2022; Basak 2022; Can, 2009; Can,
2013; Cakirer, 2017; Cekiig, 2008; Dag & Goktirk, 2014; Gundlzalp & Sener, 2018; Giilbahar, 2018; Given,
2015; Ustaoglu & Bozkurt, 2022) ve uluslararasi (Barth, 2001; Carver, 2016; Harris, 2005; Hunzicker, 2017; Kent
ve ark. 2012; Muijs & Harris, 2003; Pellicer & Anderson, 1995) ¢alismalar mevcuttur. Bu arastirmalar iginde okul
oncesi egitim siniflarinda lider 6gretmenligi konu edinen arastirmalarin ise sinirl sayida oldugunu sdylemek
muimkindir. Okul oncesi egitim siniflarinda lider 6gretmenligi konu edinen bu g¢alismanin alana katki

saglayacagi distunilmektedir.

Bu arastirmanin amaci okul éncesi egitim siniflarinda lider 6gretmene iliskin 6gretmen adaylarinin gorislerini

ortaya koymaktir. Bu amag dogrultusunda asagidaki sorulara yanit aranacaktir.

1. Ogretmen adaylari okul dncesi egitim siniflarinda lider 6gretmeni nasil tanimlamaktadir?

2. Ogretmen adaylarinin gérislerine gére okul éncesi egitim siniflarinda lider 6gretmen hangi 6zelliklere
sahip olmahdir?

3. Ogretmen adaylarinin gériislerine gore okul 6ncesi egitim siniflarinda lider dgretmeni zorlayan
durumlar nelerdir?

4. Okul o6ncesi egitim siniflarinda lider 6gretmenlige iliskin 6gretmen adaylarinin goériis ve onerileri

nelerdir?
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YONTEM
Arastirmanin Modeli

Okul oncesi egitim siniflarinda lider 6gretmene iliskin 6gretmen adaylarinin géruslerini ortaya koymayi
amaglayan bu arastirma nitel bir ¢alisma olarak tasarlanmigtir. Nitel arastirma, bireylerin olusturduklar
anlamlari inceleyerek alana 6zgii agiklama ya da teori gelistirme siireci olarak tanimlanabilir (Ozden & Saban,
2019). Arastirmada nitel arastirma desenlerinden durum calismasi modeli kullaniimistir. Durum g¢alismasinin
odaginda durum ya da durumlara dair derinlemesine bir betimleme ve analiz gelistirme vardir. Durum

¢alismasi, durum ya da durumlara yonelik derinlemesine bir anlayis saglamayi amaglar (Creswell, 2021a).
Calisma Grubu

Bu calismada 6gretmen adaylarinin okul éncesi egitimde lider 6gretmenlige iliskin gorislerine basvurulmustur.
Bu arastirmanin galisma grubu 2022-2023 egitim-6gretim yilinda Anadolu Universitesi Okul Oncesi Ogretmenligi
Programi’'nda 6grenim goren 34 o6gretmen adayindan olusmaktadir. Calisma grubu belirlenirken amacgh
drnekleme ydntemlerinden kolay ulasilabilir durum 6rneklemesi kullaniimistir. Okul Oncesi Ogretmenligi
Programi’nda 6grenim goriyor olmalari nedeniyle katilimcilara erisimin kolay olmasi, bu durumun arastirmaya
hiz ve pratiklik kazandirmasi ve maliyeti distirmesi (Yildirnm & Simsek, 2021), katilimcilarin galismaya katilmak
icin gonulli olmasi gibi nedenlerden dolayl 6rneklem bu yéntemle belirlenmistir. Bunun yaninda katilimcilar

daha 6ncesinde “Okul Oncesi Egitim Siniflarinin Yénetimi” dersini almislardir.

Bu arastirmanin g¢alisma grubunu 34 gonilli 6gretmen adayi olusturmaktadir. Calisma grubuna ait demografik

bilgiler Tablo 1’de sunulmustur.

Tablo 1. Katilimcilarin Demografik Dediskenlere Gére Dagilimi

Degiskenler Kategoriler n %

Kadin 30 88,2
Cinsiyet

Erkek 4 11,8

20-21 26 76,4
Yas 22-23 4 11,8

24 yas ve Uzeri 4 11,8

3 31 91,2
Sinifi

4 3 8,8

Var 16 47,1
Uygulama Deneyimi

Yok 18 52,9
TOPLAM 34 100

Arastirmaya katilan 6gretmen adaylarinin 30°u (%88,2) kadin ve 4’ii (%11,8) erkektir. Bu dagilimin, Okul Oncesi

Ogretmenligi Programr’nda agirlkli olarak kadin 6gretmen adaylarinin &grenim goériiyor olmasindan
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kaynaklandigi distinilmistiir. Ogretmen adaylarinin 26’s1 (%76,4) 20-21 yas araliginda, 4’0 (%11,8) 22-23 yas
araliginda ve yine 4G (%11,8) 24 yas ve lzerindedir. 31 6gretmen adayi (%91,2) 3. sinifta, 3 6gretmen adayi
(%8,8) ise 4. sinifta 6grenim gdrmektedir. Ogretmen adaylarindan 16’sinin (%47,1) uygulama deneyimi var iken,

18’inin (%52,9) uygulama deneyimi yoktur.

Verilerin Toplanmasi

Arastirmada, katihmcilarin goruslerini derinlemesine inceleyip ortaya koymak icin yari yapilandiriimis gériisme
teknigi kullanilmistir. Arastirmaya veri toplamak amaciyla yari yapilandiriimis gériisme formu (Okul Oncesi
Egitim Siniflarinda Lider Ogretmen Gériisme Formu) gelistirilmistir. Form alan uzmanlarinin gériisiine sunulmusg
ve uzman gorusleri dogrultusunda gerekli gérilen diizenlemeler yapilarak forma son hali verilmistir. Gorisme
formu iki bolimden olusmaktadir; ilk bolimde katilimcilara ait kisisel bilgiler (cinsiyet, yas, sinif, uygulama
deneyimi), ikinci boliimde ise katihmcilarin, okul 6ncesi egitim siniflarinda lider 6gretmenlige iliskin gorus ve

Onerilerini ortaya ¢ikarmaya yonelik sorulara yer verilmistir.

Verilerin Coziimlenmesi

Verilerin ¢6ziimlenmesinde igerik analizi yéntemi kullanilmistir. icerik analizinde verilerin iginde gizlenen
gerceklerin ortaya cikarilmasi amaglanir (Corbin ve Strauss, 1990). Nitekim bu amacla kategoriler/temalar
belirlenir, veriler bu kategorilere/temalara kodlanir ve bulgular yorumlanir (Creswell, 2021b). Bu baglamda
katilimcilarin ilgili sorulara Urettikleri benzer unsurlari iceren gorisler belirli kategoriler altinda toplanarak
dizenlenmis ve tablolar halinde verilmigtir. Katimci gérisleri arastirmaci disindaki bir uzman tarafindan tekrar
kodlanmis ve Miles ve Huberman’in (2021) 6nerdigi glivenirlik formuli ile arastirmanin gilivenirligi %87 olarak
hesaplanmistir. Bunun yaninda, katilimcilarin demografik bilgilerinin dagilimi ve olusturulan kategorilerin
sikliklari betimsel istatistikler (frekans, ylizde hesaplama) ile hesaplanmistir. Son olarak bulgular yorumlanirken

gorusme dokiimlerinden yararlanilmis, katilimcilarin gérisleri dogrudan alintilarla birlikte verilmistir.

BULGULAR

Okul oncesi egitim siniflarinda lider 6gretmene iliskin 6gretmen adaylarinin gorislerini ortaya koymayi
amaglayan bu arastirmada katilimcilarin gorisleri belirli kategoriler altinda toplanarak diizenlenmis ve bulgular

alt amaclarda yanit aranan sorular ¢ergevesinde tartisiimistir.

“Okul Oncesi Egitim Siniflarinda Lider Ogretmen” Kavraminin Tanimina iliskin Katihmci Gériisleri

Arastirma kapsaminda katilimcilardan okul dncesi egitim siniflarinda lider 6gretmeni tanimlamalari istenmistir.
Katiimcilarin tamami okul oncesi egitim siniflarinda lider 6gretmen kavramina iliskin bir tanim yapmustir.
Katilimcilarin lider 6gretmene iliskin yaptiklari tanimlar kategorilere ayrilarak frekans dagilimlariyla birlikte

Tablo 2’de sunulmustur.
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Tablo 2.“Okul Oncesi Egitim Siniflarinda Lider Ogretmen” Kavraminin Tanimina lliskin Katilimci Gériisleri

. - Gorus
Kategoriler Gorlsler sayis
e Cocuklari gelistirme (01, 03, 013, 014, 018, 020, 022, 025, 026, 027, 029, 033)
e Mesleki agidan kendini gelistirme (04, 06, 09, 010, 011, 013, 015, 017, 021, 022,
5 629, 31, 034)
= e Ogrenme ve dgretme siirecini yonetme (07, 012, 016, 020, 023, 024, 025, 026,
:g 027,628,633 o .
'z e Cocuklari tanima (03, 014, 022, 023, 024, 027, 032, 033, 034)
% o iletisim ve isbirligine acik olma (09, 022, 024, 025, 027, 029, 030, 031)
S e Olumlu sinif iklimi olusturma (03, 08, 016, 019, 025, 027)
e Meslek etigine sahip olma (019, 020, 025, 027, 630, 033)
o Mesleki bilgi ve becerilere sahip olma (011, 022, 024, 625, 034)
e Olumlu kisilik &zelliklerine sahip olma (02, 04, 05, 06, 010, 017, 018, 021, 022,
- g 025, 031)
5 = e Olumluiliskiler gelistirme (06, 015, 027, 032) 4 20
3 e Yol gésterme (014, 015, 021)
e Fark yaratma (06, 034)
Toplam 12 90

Tablo 2’de gorildugi gibi okul 6ncesi egitim siniflarinda lider 6gretmen kavramina iliskin katilimcilarin yaptigi
tanimlar; mesleki 6zellikler ve kisisel 6zellikler olmak tzere iki kategoride toplanmistir. Tanimlarda ¢ogunlukla
(f=70) lider 6gretmenin mesleki 6zelliklerine vurgu yapan ifadeler kullanildigi gorilmastar.
kategorisinde birbirinden farkli sekiz goris tespit edilmistir. Bu kategoride yapilan tanimlamalarda en ¢ok
(n=12) “Cocuklar gelistirme” goriisiine vurgu yapiimistir. Daha sonra “Mesleki agidan kendini gelistirme” (n=
13) gorlst one ¢ikmaktadir. Yine 6ne ¢ikan bir diger goris 6grenme ve 08retme slrecini yonetmeye (n=12)
iliskindir. Okul 6ncesi egitim siniflarinda lider 6gretmen kavramina iliskin yapilan tanimlarda; ¢ocuklari tanima
(n=9), iletisim ve isbirligine acik olma (n=8), olumlu sinif iklimi olusturma (n=6), meslek etigine (n=6) ve mesleki

bilgi ve becerilere sahip olmaya (n=5) dair gorusler oldugu da tespit edilmistir. Daha aciklayici olmasi amaciyla

bazi katilimci ifadelerine asagida yer verilmistir.

“..Bence lider 6gretmen kendi de d&grenci olan égretmendir. Her agidan kendini gerekli olan
meziyetlerle donatan, durumlara kosullara bagl kalmayip gidisata gére kendini sekillendiren, sinifa
otorite ile hakim olmak yerine sinifin bir lyesi olarak sinifa dahil olan kisidir. Kurallari belirleme
cocuklara anlatma uygulama baglaminda etkin olma, zamani iyi yénetme konusunda basarili olma
gibi bircok sey geliyor aklima. Etkili bir lider olarak G6gretmeni konusurken tek baglami konusmak
bence olmaz. Bu yiizden etkili bir 6gretmen tiim becerilere sahip olma yolunda kendini gelistiren

daima gelisen kisi olmalidir....” (022)

“..Siniftaki tiim c¢ocuklarla ilgilenebilen, 6zel gereksinimi olan ¢ocuklara gerekli destedi veren,
cocuklarin (stiin yararini gézeten, meslegini gerektigi sekilde etkili kullanan, ¢ocuklara yén veren

liderdir...” (613)

“..Lider égretmen sinifin kontroliinden ¢ocuklardan sinif i¢i diizenin saglanmasindan ¢ocuklarin

bulundugu yerden daha ileriye gitmesi icin gerekli gérevi yerine getirmekten sorumludur lider
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Tablo 2 incelendiginde okul 6ncesi egitim siniflarinda lider 6gretmen kavramina iliskin katiimcilarin yaptig
tanimlarda tespit edilen bir diger kategorinin kisisel 6zellikler oldugu gorilmektedir. Bu kategoride katilimcilarin
en ¢ok (n=11) okul 6ncesi egitim siniflarinda lider 6gretmenin olumlu kisilik 6zelliklerine vurgu yapmiglardir.
Yine ayni kategoride okul 6ncesi egitim siniflarinda lider 6gretmen kavramina iliskin yapilan tanimlarda, olumlu

iliskiler gelistirme (n=4), yol gésterme (n=3) ve fark yaratma (n=2) katihmci gorislerinde 6ne ¢ikmistir. Daha

o6gretmen c¢ocuklarin bireysel ézelliklerini bilen Sinif icinde ¢ocuklarin davranislarini yénetebilen

égretmendir...” (014)

“..Cocuklari iyi gézlemleyen onlarin ihtiyaclarina yanit verecek ortami hazirlayan sinifi yéneten ve
uygun Ogrenme ortamlari olusturan Sgretmen kisi Lider 6Gretmendir kurallari aciklayan ve tekrarla

égrencilerin uymasini ve tiim sinifla iletisimi saglayan kisidir...” (025)

aciklayici olmasi amaciyla bazi katihmci ifadelerine asagida yer verilmistir.

Okul

Bu baslik altinda katiimcilarin lider 6gretmenin sahip olmasi gereken 6zelliklerine iliskin gorusleri incelenmistir.

Katilimcilarin lider 6gretmenin sahip olmasi gereken 6zelliklere iliskin gorusleri kategorilere ayrilarak frekans

“...Etkili bir lider olarak okul 6ncesi 6gretmeni sabirli olmalidir. Kii¢iik yas grubu bir¢ok ¢ocukla ayni
anda ayni ortamda bulunmasi biraz zor bir durum olabilir. O§retmen olarak bizlerin sabirli olmasi da
bu yiizden gerekmektedir. Ayni zamanda anlayish sempatik giiler yiizlii ve empati yapabiliyor olmamiz
lazim. Soguk ve donuk bir égretmen olarak ¢ocuklari korkutabiliriz, kendimizden uzaklastirabiliriz.
Empati yapip, kendimizi ¢ocuklarin yerine koyarak ne diisiindiiklerini ne hissettiklerini anlamamiz

gerekiyor...” (04)

“... Etkili bir lider olarak 6gretmen bence neseli olmali, sinifta tutarl ve diiriist olarak iyi bir rol modeli
olmalidir. Ayrica esprili olabilir. Sinifta soguk ve ¢ocuklardan uzak olmamali, empati kurabilmeli,

anlayish olmalidir... (05)
“...Gériiniis ve davranis ézellikleri ile cocuklara érnek olan kisidir...” (621)

“..Ogretmen etkili bir lider olarak yeniliklere acik, anlayish ve hosgériilii olmalidir. Cocuklara iyi

oézellikleriyle rol model olmali, yumusak yapili olmali, é§rencilerin durumunu anlayabilmelidir...” (018)

Oncesi Egitim Siniflarinda Lider Ogretmenin Sahip Olmasi Gereken Ozelliklere iliskin Katiimci Goriisleri

dagilimlariyla birlikte Tablo 3’te sunulmustur.
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Tablo 3. Okul Oncesi Egitim Siniflarinda Lider Ogretmenin Sahip Olmasi Gereken Ozelliklere lliskin Katilimci

Goriisleri

Kategoriler

Gorus

Gorugler sayis,

Mesleki Bilgi ve Beceriler

Etkili iletisim becerilerine sahip olma (03, 04, 06, 07, 08, 09, 011, 612, 013, 014,
015, 018, 019, 020, 021, 622, 623, 624, 626, 627, 628, 629, 030, 031, 032,
633, 34)

Ogrenme ve dgretme siirecini etkili bir sekilde yonetme (02, 03, 06, 03, 04, 07,
08, 010, 011, 614, 615, 016, 017, 618, 019, 020, 621, 022, 624, 626, 027, 629,
631, 032, 034)

Zamani etkili bir sekilde yonetme (01, 02, 09, 011, 013, 015, 617, 619, 020, 021, 7
627, 528)

Cocuklarin davranislarini degerlendirme ve yénetme (06, 07, 08, 011, 015, 016,
018, 022, 023, 024, 027, 629, ©32)

Programi etkili bir sekilde yonetme (07, 09, 612, 021, 626, 030)

Toplanti ydnetimi becerilerine sahip olma (05, 67, 024)

Stres ve kriz ydnetimi becerilerine sahip olma (026, 028)

88

Tutum ve Degerler

Olumlu kisilik dzellikleri (sabirli, sakin, sevgi dolu olma vb.) tasima (01, 62, 012,
013, 614, 015, 016, 018, 019, 620, 021, 622, 623, 026, 627, H28, 630, B33,
B34)

Mesleki etik degerlere sahip olma (010, 014, 015, 018, 019, 024, 026, 028, 032,
B33)

Kisisel ve mesleki ydnden kendini gelistirme (014, 015, 620, 023, 025, 026, 030)
Meslektaslariyla ve ailelerle isbirligi icinde olma (015, 017, 623, 024, 631, 032)
Cocuklarin yiiksek yararini gézetme (010, 012, 016, 623)

46

TOPLAM
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134

Tablo 3’te goruldigu gibi katihmcr gorigleri mesleki bilgi ve beceriler ile tutum ve degerler olmak Uzere iki

kategoriye ayrilmistir. Okul 6ncesi egitim siniflarinda lider 6gretmenin sahip olmasi gereken 6zelliklere iligskin

katilimci géruslerinden 88’i mesleki bilgi ve beceriler kategorisinde kodlanmistir. Bu kategoride birbirinden farkli

yedi gorus tespit edilmistir. Katimcilar en ¢ok (n=27) okul 6ncesi egitim siniflarinda lider 6gretmenin sahip

olmasi gereken ozelliklere iliskin “Etkili iletisim becerilerine sahip olma” gorusline vurgu yapmiglardir. 25

katilimci, okul dncesi egitim siniflarinda lider 6gretmenin sahip olmasi gereken 6zellikler arasinda 6grenme ve

O0gretme siirecini etkili bir sekilde yénetmeye iliskin gorus bildirmislerdir. Bu gorisleri sirasiyla; zamani etkili bir

sekilde yonetme (n=12), cocuklarin davranislarini degerlendirme ve yonetme (n=13), programi etkili bir sekilde

ybnetme (n=6), toplanti yonetimi becerilerine sahip olma (n=3), stres ve kriz yonetimi becerilerine sahip olma

(n=2) gorusleri izlemektedir. Katilimci gérislerinden bazilari daha anlasilir olmasi adina asagida verilmistir.

“... Liderlik becerilerinden ézellikle etkili iletisimi sergilemeliyiz bu iletisim ¢ocuklarla, velilerle, diger

6gretmenlerle ve idarecilerle olan iliskilerimizi etkilemektedir. Olumlu ciimleler kurmali, kimseyi

terslememeli, empati yapmali, var olan durumu acik ve anlasilir bir bicimde agiklamaliyiz. Béylelikle

yanhs anlasiimalar ortadan kalkar dodgru ve diizgiin iletisim kurulabilir. Bunun yani sira sinifta

istenmeyen bir durumlar olusmamasi icin uygun ortam, olumlu bir sinif atmosferi olusturmalyiz...” (06)

“..Lider égretmen olumlu sinif iklimi olusturmali, kimseyi dislamamali ve bir biitiin olarak

yaklasmalidir. Net ve tutarli olmalidir davranis yénetiminde. Her veli ile ayri ayri gériiserek toplant

yapmali, alaninda uzman oldugunu bu toplantilarda velilere hissettirmelidir. Velilerle stirekli isbirligi
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halinde olmalidir...” (024)

“..Lider okul éncesi G6gretmeni ¢ocuklara ¢ocuk seviyesinde ailelere yetiskin seviyesinde iletisim

saglamalidir. Cocuk ve ailelerin etnik kéken ve bireysel farklihklarina saygi géstermelidir...” (033)

“...0kul éncesi egitim siniflarinda rutine ve programa bagli kalmak 6nemlidir ancak bu kéri kériine bir
baghlik olmamalidir. Odretmen hazirladi§i giinliik editim akisinda belirlediklerini zamani etkili
kullanarak yapmaya gayret etmelidir. Cocuklarin ilgisine gére planda olmayan olaganiistii hallere
gore esneklik saglamalidir. Cocuklar bazen etkinliklerden sikilabilir. O zaman farkli bir etkinlige gegis

yapmalidir. Esnek olabilmelidir. Veliler ve okul idaresi ile etkili bir sekilde iletisim kurmalidir...” (030)

“..Pandemide yasadigimiz gibi siire¢ler olabilir. Béyle kriz anlarinda kolayca ¢6ziim yollari
tiretebilmelidir. Bunun igin egitimlere katilabilir. Béyle zamanlarda programi aksatmadan dogru bir

sekilde yénetebilmelidir...” (026)

Tablo 3 incelendiginde okul 6ncesi egitim siniflarinda lider 6gretmenin sahip olmasi gereken 6zelliklere iligkin
goris kodlanan bir diger kategorinin tutum ve dederler kategorisi oldugu goérilmektedir. Bu kategoride
birbirinden farkli bes gorus oldugu tespit edilmistir. Katiimcilar en ¢ok (n=19) okul 6ncesi egitim siniflarinda
lider 6gretmenin olumlu kisilik ozellikleri (sabirli, sakin, sevgi dolu olma vb.) tasimasina iliskin gorus
bildirmislerdir. Bunu sirasiyla; mesleki etik degerlere sahip olma (n=10), kisisel ve mesleki yonden kendini
gelistirme (n=7), meslektaslariyla ve ailelerle isbirligi icinde olma (n=6), cocuklarin ylksek yararini gézetme

(n=4) gorusleri izlemistir. Katihmci goruslerinden bazilari daha anlasilir olmasi adina asagida verilmistir.

“...Bence olumlu sinif iklimi yaratmanin ilk kosulu 6gretmenin sinifa agiz dolu bir giiliiciikle, sevecen
bir selamlama ile girmesidir. Ogretmen 6drencileriyle duygusal baglar kurmali, ufacik bir temasin bile

drencinin tiim giiniinii giizellestirecedinin farkinda olmaldir...” (612)

“..Lider okul éncesi égretmeni cana yakin, samimi, giivenilir, farkindahgi yiiksek, alanina hakim,
hareketli, ¢abuk yorulmayan, her yastan insanla iletisimi kuvvetli, bazen kuralci bazen de toleransli
olmalidir. Ayni zamanda yeniliklere agik olmali, teknolojik gelismelerden uzak kalmamalidir. Ayrica

cocuklarla velilerle siirekli iletisim halinde olmali olumlu bir dil kullanmahdir...” (013)

“..Bana gore lider égretmen ¢ocuklar arasinda esitlik¢i ve adaletli olmasi ile diizen kurabilen
o6gretmendir. Cocuklara karsi sakin, saygili, anlayish, kibardir. Cocuklarin tiim gelisim alanina yénelik
calismalari takip eder ve kendini siirekli gelistirerek ¢ocuklara faydali olmaya ¢alisir. Giinii bos

gecirmek yerine her anini her dakikasini sinif icin cocuklara faydali olmak iin degerlendirir...” (023)

Okul Oncesi Egitim Siniflarinda Lider Ogretmeni Zorlayan Durumlara iliskin Katiimci Gorisleri

Bu baslik altinda katimcilarin okul 6ncesi egitim siniflarinda lider 6gretmeni zorlayan durumlara iliskin gérusleri
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incelenmistir. Katilimcilarin okul éncesi egitim siniflarinda lider 6gretmeni zorlayan durumlara iliskin gorisleri

kategorilere ayrilarak frekans dagihmlariyla birlikte Tablo 4’te sunulmustur.

Tablo 4. Okul Oncesi Egitim Siniflarinda Lider Ogretmeni Zorlayan Durumlara iliskin Katihmeci Gériisleri

. _— Gorus
Kategoriler Gorusler sayis,
g s imkanlarin sinirl olmasi (01, 011, 014, 616, 017, 019, 021, 25, 026, 034)
= E S E e Okul yénetimi (08, 011, 019, 022, 623, 029, 030, 031, 033, 034) 3 28
& 2 Z S o Kalabalk sinflar (01, 013, 014, 619, 623, 527)
T O B8 o okuliklimi (01, 015)
° 5 e Ailelerle iletisim (03, 08, 010, 011, 013, 014, 015, 016, 019, 620, 621, 624, 025,
T = € 026, 032) , iy
2= ; e Ailelerin olumsuz tutum ve davranislar (022, 023, 024, 025, 629, 630, 031, 033,
=z 3 .
H34)
o = o Ozel gereksinimli gocuklarin ihtiyaglari (04, 011, 013, 016, 019, 028, 632, 034)
< = E e Cocuklara iliskin var olan 6zel durumlar (saglk, farkl kiltir vb.) (014, 616, 617, 019, 3 22
3= S 025, 632, 633)
O © o Cocuklarin okula uyumu / okulun ilk giinleri (02, 67, 09, 013, 023, 024, 028)
v C e
% E = © e Davranis yonetimi (03, 06, 010, 011, 013, 015, 016, 018, 022, 029, 030, 033)
°E % % o Sinif ydnetimi (04, 09, 015, 016, 020, 021) 3 21
= 87 3 e Deneyim eksikligi (012, 030, 632)

e Duygu ydnetimi (05, 020, 026)
Mizag, tutum ve degerler (02, 020, 021) 3 7
Yeniliklere ve gelisime kapali olmak (029)

ilgili Durumlar
[ ) L ]

Ogretmenin
Kendisiyle

14 102

—
o
©
-
>
<

Tablo 4’te goruldigi gibi okul 6ncesi egitim siniflarinda lider 6gretmeni zorlayan durumlara iliskin katihmci
gorisleri, 6gretim ortamiyla iliskili durumlar, ailelerle ilgili durumlar, ¢ocuklarla ilgili durumlar, meslekle iliskili
durumlar ve kisisel durumlar olmak lzere bes kategoriye ayrilmistir. Katiimcilar, en sik goris kodlanan (f=28)
6gretim ortamiyla iliskili durumlardan okul dncesi egitim siniflarinda lider 6gretmeni en ¢ok imkanlarin sinirli
olmasi durumu (n=10) ile okul yonetiminin (n=10) zorladigi yoniinde gorus bildirmistir. Bu goruslere ek olarak
siniflarin kalabalik olmasi (n=5) ile okul iklimi (n=2) okul 6ncesi egitim siniflarinda lider 6gretmeni zorlayan
durumlar olarak belirtilmistir. Okul 6ncesi egitim siniflarinda lider 6gretmeni zorlayan égretim ortamiyla iliskili

durumlardan bazilari daha agiklayici olmasi amaciyla asagida dogrudan alintilarla verilmistir.

“..Bana gére &gretmeni zorlayacak seylerin basinda Oncelikle imkanlarin yetersizligi gelir.

Kullanilacak ara¢ ve gereglerin bulunmadigi bir ortamda &égretmenin moral ve motivasyonu

diisecektir...” (025)

“...Eger yénetici klasik anlayisi sahip bir y6netici ise, degisime ve yeniliklere acik degilse, 6gretmenin

yapmak istedikleri 6niinde engel olusturabilir. Ogretmenin ihtiyaclarina yanit vermezse 6§retmen de
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olumsuz duygular yasayabilir...” (030)

“..Siniftaki égrenci sayisinin fazla oldugu durumlarda 6gretmenler ayrintili ve iyi bir gézlem yapmakta
zorlanabilir. siniflarin kalabalik oldugu bazi seyler gézden kagabilir. OGretmenin her bir cocuda ayirdigi

zamanda azalacaktir...” (627)

Tablo 4’te ikinci en sik goris kodlanan (f=24) kategori ailelerle ilgili durumlar kategorisidir. Katimcilar, okul
oncesi egitim siniflarinda lider 6gretmenin en ¢ok (n=15) ailelerle iletisim konusunda zorlanacagina iliskin goris
bildirmislerdir. Ailelerin olumsuz tutum ve davranislarinin (n=9) okul éncesi egitim siniflarinda lider 6gretmeni
zorlayacagini ifade eden katilimcilar da olmustur. Okul Oncesi egitim siniflarinda lider 6gretmeni zorlayan

ailelerle ilgili durumlardan bazilari daha agiklayici olmasi amaciyla asagida dogrudan alintilarla verilmistir.

“..Bazi durumlarda cocuklarda oldugu gibi veliler de direng gésterebilir. isbirligine acik olmayan veliler

égretmeni zorlayabilir...” (033)

“..Velilerle iletisim de 6gretmeni zorlayabilir. Ciinki her veliye gére en kiymetli olan kendi ¢cocugudur.
Ayrica her ailenin farkli yapisi oldugu icin farkh kiltiir, anlayis farkli, bakis agisi, ekonomik durum... Bu

farkli yapilar 6§retmenin ailelerle kurdugu iletisimi etkileyebilir...” (026)

Tablo 4 incelendiginde okul dncesi egitim siniflarinda lider 6gretmeni zorlayan durumlara iliskin goris kodlanan
bir diger kategorinin ¢ocuklarla ilgili durumlar kategorisi oldugu gorilmektedir. Bu kategoride, 6zel gereksinimli
cocuklarin ihtiyaglari (n=8), cocuklara iliskin var olan 6zel durumlar (saghk, farkh kaltir vb.) (n=7) ile gocuklarin
okula uyumu/okulun ilk ginleri (n=7) okul 6ncesi egitim siniflarinda lider 6gretmeni zorlayacak durumlar olarak
belirtilmistir. Okul dncesi egitim siniflarinda lider 6gretmeni zorlayan ¢ocuklarla ilgili durumlardan bazilari daha

aciklayici olmasi amaciyla asagida dogrudan alintilarla verilmistir.

“....Bence sinifta égretmeni zorlayacak durumlarin basinda ¢ocugun okula alisma siireci gelmektedir.
Okulun ilk giinlerinde ailesinden ilk defa ayrilan ¢ocuklar sinifa girmemek igin direng gésterebilir béyle
durumlarda 6gretmen biitiin ¢ocuklar da alisma siirecinde oldudu igin zorlanabilir. Uyum konusunda
6gretmen empati uygularken zorlanabilir. Bazen ¢ocuklara nasil yaklasmasi gerektigini bilemeyebilir

Ciinkii her cocugdun uyum sorunu yasamasinin altinda baska bir neden yatabilir...” (028)

“..Bazi ¢ocuklarin hastaliklari olabilmektedir. Benim staj yaptigim okulda seker hastasi olan bir ¢ocuk
vardi. Seker takip cihazindan siirekli sekerinin kontrol edilmesi gerekiyordu. Bence bdéyle durumlar

égretmen igin zor. Ogretmene farkli bir sorumluluk yiikliyor...” (019)

Tablo 4’te gorildugu gibi mesleki becerilerle iliskili durumlar okul 6ncesi egitim siniflarinda lider 6gretmeni
zorlayan durumlardandir. Bu kategoride kodlanan (g goérusin sikhk degeri (frekans) 21’dir. Katilimcilar en ¢ok
(n=12) davranis yonetiminin okul éncesi egitimde lider 6gretmeni zorlayacagi yoniinde goris bildirmislerdir. Bu

gorist sinif yonetimi (n=6) ve deneyim eksikligi (n=3) takip etmistir. Okul oncesi egitim siniflarinda lider
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O0gretmeni zorlayan mesleki becerilerle iliskili durumlardan bazilari daha agiklayici olmasi amaciyla asagida

dogrudan alintilarla verilmistir.

“...Cocuklarin birbiriyle anlasamayip tartistiklar1 durumlar etkinlik esnasinda ¢ocuklarin dikkatinin
dagihp toparlanamadigi durumlarda zorlanabiliriz. Ayni zamanda 6zel gereksinimli ¢ocuklarin

ihtiyaclari, okul gezileri gibi durumlarda da zorlanabiliriz...” (015)

“..0kul éncesi dénemde égretmenler en ¢ok istenmeyen davranis gésteren dgrencilerden zorlanabilir.

Ozellikle meslegin ilk yillarinda... Bu durumlarin karsisinda 6Gretmenin tavri her zaman ayni olmalidir...” (029)

“...Bence bir okul 6ncesi égretmeni sinifinda en ¢ok rutin ve kurallari uygularken zorlanir. Bunun
sebebi rutin ve kurallarin oturmasi icin zamana ihtiya¢ duyulmasidir. ilk haftalardan belirlenmeyen

kurallar daha sonrasi icin karmasa yaratabilir...” (016)

Tablo 4’te yer alan son kategorinin 6gretmenin kendisiyle ilgili durumlar oldugu gorilmektedir. Katilimcilar bu
kategoride toplamda yedi olmak Uzere g farkli goris bildirmislerdir. Bu gorusler; duygu yonetimi (n=3), mizag,
tutum ve degerler (n=3) ile yeniliklere ve gelisime kapali olmak (n=1) seklindedir. Daha aciklayici olmasi

amaciyla bazi katihmci gériislerine agagida verilmistir.

“..0Okul éncesi 6gretmeni en ¢ok sabirli olma konusunda zorlanabilir. Ogretmen giindelik hayatinda
cok sabirli olmasina ragmen bazen sinifta sabri zorlanabilir. Béyle durumlarda sogukkanlh kalarak

kendini sakinlestirmeye ¢alismalidir...” (620)

“...Bazen égretmenler de yorulabilir. Duygularini saklamakta, ¢ocuklara géstermemekte zorlaniyor
olabilirler. Mesela asiri tizgiin oldugu bir giindiir. Bu durumda sinifta planladigi programda devam etmek

zor olacaktir. Sinifi o an icin yénetmek zor olabilir. Ciinkii kendini sinifa ait hissetmeyebilir...” (O5)
Okul Oncesi Egitim Siniflarinda Lider Ogretmenlige iliskin Katiimcilarin Gériis ve Onerileri

Bu baslk altinda katilimcilarin okul 6ncesi egitim siniflarinda lider 6gretmenlige iliskin gorus ve Onerileri
incelenmistir. Katilmcilarin okul oncesi egitim siniflarinda lider 6gretmenlige iliskin goris ve oOnerileri

kategorilere ayrilarak frekans dagihmlariyla birlikte Tablo 4’te sunulmustur.
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Tablo 5. Okul Oncesi Egitim Siniflarninda Lider Ogretmenlige iliskin Katilimcilarin Gériis ve Onerileri

Kategoriler Goriisler ve Oneriler ?;);I:?
e Olumlu kisilik 6zellikleri (sakin, sabirli olma vb.) giiclendiriimeli (01, 02, 04, 05, 07,
011, 612, 013, 014, 015, 016, 019, 020, 622, 625, 627, 030, 032)
o o Kisisel ve mesleki gelisim giiclendirilmeli (05, 08, 09, 013, 017, 620, 024, 026,
% 029, 631)
T e Cocuklar, aileler, meslektaslar ve gevre ile etkili iletisim kurulmal, isbirligi iginde
% % olunmal (03, 06, 011, 623, 025, 626, 028, 629, O33) 8 57
E = e Fayda saglamak icin ¢aba gosterilmeli (02, 03, 67, 08, 017)
3 e Mesleki etik ilkelere uygun davranislarda bulunulmali (010, 616, 019, 021, 026)
= e Meslege bagl olunmal (02, 011, 615, 025)
o Fark yaratmak icin ¢alisilmal (015, 026, 034)
o Zorluklarin tstesinden gelmek igin caba sarf edilmeli (023, 025, 030)
© e Cocuklarin gelisimini destekleyici tutum ve davranislar sergilemeli (01, 02, 06, 012,
= £ 016, 019, 022, 023, 024, 627, 631) 3 18
§ =z e Her durumda gocuklarin yiiksek yararini gézetmeli (010, 014, 016, ©18)
< e Cocuklarin gelisimleri takip edilmeli (01, 011, $29)
¢ .E c (?gren"me ve dgretme siireci etkili bir sekilde ydnetilmeli (011, 617, 620, 023, 025,
= § Au_‘)\ 026, 028, 034) 2 10
&= o Gerektiginde program esnetilmeli (319, 622)
TOPLAM 14 85

Tablo 5’te goruldigu gibi tutum ve degerlere iliskin, ¢ocuda iliskin, egitim - égretime iliskin olmak Uzere
katihmcilar Gg farkh kategoride goris ve 6neri sunmuslardir. Katihmcilar en gok (f=57) tutum ve degerlere iliskin
goriis ve 6neride bulunmustur. Bu kategoride sekiz baslikta goris ve 6neri kodlanmistir. Bunlardan; okul dncesi
egitim siniflarinda lider 6gretmen “Olumlu kisilik 6zellikleri (sakin, sabirl olma vb.) gliclendirilmeli” gorisi
(n=18) 6ne ¢ikmistir. Katimcilarin “Kisisel ve mesleki gelisimini glglendirilmeli” gortusi de (n=10) dikkat
¢ekmektedir. Dokuz katihmci ise okul ©Oncesi egitim siniflarinda lider 6gretmen “Cocuklarla, ailelerle,
meslektaslariyla ve cevresiyle etkili iletisim kurulmali, isbirligi icinde olunmal’” 6nerisinde bulunmustur. Beser
katimci okul dncesi egitim siniflarinda lider 6gretmen “Fayda saglamak icin ¢aba gosterilmeli”, “Mesleki etik
ilkelere uygun davranista bulunulmali” ©nerilerini gelistirmistir. Bunlara ek olarak; okul 6ncesi egitim
siniflarinda lider 6gretmenin meslegine baglh olmasi (n=4), fark yaratmaya calismasi (n=3), zorluklarin
Ustesinden gelmek icin ¢abalamasi (n=3) gerektigi yoniinde 6nerilerde bulunulmustur. Katiimci goruslerinden

bazilari daha anlasilir olmasi adina asagida verilmistir.

“..Ogretmen zorlansa bile asla vazgecmemelidir. idealistligini ¢iiriitecek tiikenmis insanlardan
uzaklasmalidir. Her zaman elinden gelenin en iyisini yapmalidir. Her ¢ocuda esit sevgi géstermeli,
ayrimcilik yapmamalidir. Bazen diger ¢ocuklara ne kadar sempati duyarsa duysun her ¢ocuga ayni

davranmalidir. Ozel gereksinimli ¢ocuklar haric...” (030)

“..Ogretmen asla sabirli olmaktan vazgecmemelidir. Sabirli olmadidi siirece diger tiim seyler eksik
kalabilir. Sabretmeli ¢abalamali ve asla umut etmekten vazge¢cmemelidir. Okul 6ncesi 6gretmeni

olarak bizler her zorlugun listesinden gelebiliriz. Meslegimize bagl olmali, meslegimizi sevmeliyiz...”
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(622)

“...Bir okul éncesi 6gretmeni etkili bir lider olabilmek igin éncelikle dogru meslekte olduguna emin
olmalidir. Ciinkii bu meslek ¢ocuk sevgisi sabir ve empati gerektiren bir meslektir. Bu 6zelliklere sahip

degilse 6§retmen meslegini dogru ve severek yapmayacaktir...”(015)

Tablo 5’te kodlanan bir diger kategorinin ¢ocuklara iliskin oldugu gériilmektedir. Bu kategoride birbirinden farkh
Ug gorisin frekans dagiliminin (siklik) 18 oldugu gorilmektedir. Bu kategoride okul dncesi egitim siniflarinda
lider 6gretmenlige iliskin cocuklarin gelisimini destekleyici tutum ve davranislarin sergilenmesi (n=11),
gocuklarin gelisimlerinin takip edilmesi (n=4), her durumda g¢ocuklarin yiksek yararinin gozetilmesi (n=3)
onerilerinde bulunulmustur. Daha anlasilir olmasi agisindan katilimci gorislerinden derlenen bazi dogrudan

alintilara asagida yer verilmistir.
“... Bence lider bir 6§retmen éncelikle sinifindaki her bir cocugu iyi tanimahdir” (029)

“...Cocuklarin faydasi icin ¢alismali ve cabalamalidir. Her zaman igin onlarin yiiksek yararini gézetmelidir.
Cocuklar icin koydugu hedefleri yerine getirmede kararli bir durus sergilemelidir. Yapilan etkinlik ve

calismalarda cocuklari gelistirmek icin cabalamalidir. Cocugu éncelik haline getirmelidir...” (310)

Tablo 4’te kodlanan son kategorinin ise egitim-6gretime iliskin oldugu goriilmektedir. Bu kategoride “Ogrenme
ve O0gretme sireci etkili bir sekilde yonetilmeli” (n=8), “Gerektiginde program esnetilmeli” (n=2) 6nerilerinde

bulunmuslardir. Daha agiklayici olmasi amaciyla asagida dogrudan alintilarla verilmistir.

“..Ogretmen sinif rutinleri olusturmali ortak hedefler olusturmali ¢cocuklarin katkilarini onaylamal.
Programi uygularken zamani iyi yénetmeli. Planli programli olmalidir. Cocuklarin dikkatini etkinliklere

cekebilmelidir. Ani gelisen olaylar karsisinda hizli ve pratik ¢éziimler iiretebilmelidir...” (023)

“...Gerektiginde giinliik akista aninda degisiklikler yapabilmeli ¢ocuklarin ilgi ve istekleri
dogrultusunda farkli etkinlik planlarina farkh etkinliklere gegebilmelidirPlanladidi etkinlik cocuklarin
ilgisini ¢cekmedi ise o etkinligi uygulamak icin zorlamamalidir o anda yaratici ¢éziimler lireterek

cocuklarin ilgisini cekebilecek bir etkinlige gecis yapmalidir...” (019)
TARTISMA ve SONUC

Okul o6ncesi egitimde lider 6gretmenlige odaklanan bu arastirmada 6gretmen adaylarinin goruslerinden
hareketle; lider 6gretmenin kim oldugu, hangi 6zellikleri tasidigi, hangi durumlarda zorlandigi sorularina yanit
aranmis, okul oncesi egitim siniflarinda lider 6gretmenlige iliskin gorliis ve Onerilere yer verilmistir. Bu
arastirmanin; okul 6ncesi egitim siniflarinin yénetimi, okul 6gretmenlerinin liderlik becerilerinin desteklenmesi,
gelistiriimesi gibi konularda yol gosterici olacagl, alanda yapilacak olan diger arastirmalara isik tutacagi

disinilmektedir.
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Okul oncesi egitim siniflarinda 6gretmenin liderlik rollerine sahip olmasi, baska bir ifadeyle meslegini lider
ogretmenlik rolleriyle bitlnlestirerek strdiirmesi dnemlidir. Yasamin ilk yillarini kapsayan okul 6éncesi dénemde
cocuklarin, ailelerin ve toplumun okul éncesi 6gretmenin liderligine ihtiya¢ duydugu bir gercektir. Cocuklarin
hayata daha iyi bir baslangi¢ yapabilmesi, bilgi ve becerilerini gelistirebilmesi, ebeveynlere ihtiya¢ duyduklari
rehberligin ve destegin saglanmasi, nitelikli egitime erken yaslardan itibaren erisilebilmesinde fayda igin
¢abalayan lider okul dncesi 6gretmeninin rolii blylktlr. Bu ¢alismanin okul dncesi egitim alaninda galismalar

yluriten egitimcilere de yol gosterecegi dusliniilmektedir.

Calismada ilk olarak katilimcilardan okul oncesi egitim siniflarinda lider 6gretmen kavramini tanimlamalari
istenmistir. Katilimcilarin tamami okul éncesi egitim siniflarinda lider 6gretmenlige iliskin tanimlamalar
yapmistir. Yapilan tanimlarda okul oncesi 6gretmeninin daha ¢ok mesleki 6zelliklerine vurgu yapilmis, sevgi
dolu, sabirli olma gibi kisisel 6zelliklerine iliskin ifadelere de yer verilmistir. Arastirmada elde edilen bulgulara
gore okul oncesi egitim siniflarinda lider 6gretmen; cocuklari gelistirme, mesleki agidan kendini gelistirme,
O6grenme ve Ogretme slrecini yonetme, cocuklari tanima, iletisim ve isbirligine agik olma, olumlu sinif iklimi
olusturma, meslek etigine sahip olma, mesleki bilgi ve becerilere sahip olma gibi mesleki 6zelliklerin yaninda
sevgi dolu, sabirli olma gibi olumlu kisilik 6zellikleri tasiyan, gevresiyle olumlu iligkiler gelistiren, cevresine yol
gosteren ve fark yaratan kisidir. Lider 6gretmenlige iliskin alanyazinda yer alan agiklama ve tanimlamalarda bu
arastirmada elde edilen bulgularla értiisen ifadelerin oldugu gériilmektedir. Ornegin; Can (2013) sinifta bir lider
olarak 6gretmenin; grubun ortak hedefleri dogrultusunda isbirligi yapmalarini 6zendirici davranislar
sergiledigini, 6grencileri motive ederek destekledigini, meslektaslarina ve 6grencilerine karsi saygili olmaya ve
onlarin duygu ve gereksinimleri ile ilgilenmeye calistigini, 6grencilerinin bireysel farkliliklarini 6grenerek buna
uygun Ogrenme yasantilarini dizenledigini ve farkliliklara saygi duydugunu ifade etmistir. Cakirer (2017) ise
“Lider 6gretmen; iletisim ustasidir, zamani yonetir, empatik ve sempatiktir, 6grencilerini glicli kilar, proaktiftir,
iyimserdir, ¢c6zimin bir pargasidir, 6grencilerine gic katar, ictendir, keyif verir, algak gonallidar, surekli kendini

gelistirme pesindedir” ifadeleriyle lider 6gretmeni betimlemektedir.

Okul dncesi egitim siniflarinda lider 6gretmenin sahip olmasi gereken 6zelliklere iliskin elde edilen arastirma
sonuglarina gore okul 6ncesi egitim siniflarinda lider 6gretmen mesleki bilgi ve becerilerin yaninda bazi tutum
ve degerlere de sahip olmalidir. Daha ayrintili bir ifadeyle, okul 6ncesi egitim siniflarinda lider 6gretmen;
O0grenme ve Ogretme silrecini, zamani ve programi etkili bir sekilde yonetme, c¢ocuklarin davranislarini
degerlendirme ve yonetme, etkili iletisim, toplanti yonetimi, stres ve kriz yonetimi gibi becerilerinin yaninda
mesleki etik degerler ile olumlu kisilik 6zelliklerine (sabirli, sakin, sevgi dolu olma vb.) sahip olma, kisisel ve
mesleki yonden kendini gelistirme, meslektaslariyla ve ailelerle isbirligi icinde olma ve her durumda gocuklarin
yuksek vyararini goézetme gibi Ozellikleri tasimalidir. Alanyazinda benzer sonuglar igeren arastirmalar
bulunmaktadir (Can, 2009; Cekii¢, 2008; Gunduzalp & Sener, 2018). Cekti¢c (2008) lider 6gretmen yeterliliklerini
inceledigi arastirmasinin sonug bolimiinde; arastirmaya katilan lider 6gretmenlerin ¢cogunun meslektaslariyla
grup calismasi yaptigini, bilgilerini diger 6gretmenlerle paylasmayi tercih ettigini, meslegini simdi ve dnceki

donemlerde birakmayi distnmediklerini mesleklerini ¢ok sevdiklerini belirtmistir. Ayni arastirmada lider

1461



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

O0gretmenlerin; durustliik, calisgkanhk, negeli olma ve gller yuzlilik, yardimseverlik, paylasimcilik gibi olumlu
kisilik ozelliklere sahip olmanin yaninda adalet ve esitlik gibi etik ilkeleri de benimsedikleri sonucuna da
ulasiimistir. Ogretmen adaylarinin gériislerinden yola gikarak lider 6gretmenlerin &zelliklerini ortaya koymayi
amagladiklar arastirmalarinda Giindizalp & Sener (2018), lider 6gretmenlerin 6grencilere sicak davranarak,
meslektaslariyla ve velilerle surekli iletisim ve isbirligi halinde olarak, donanimli bir sinif ortami olugturarak,
mesleginin gerektirdigi yeterlilikleri tasiyarak liderlik rollerine yerine getirdiklerini belirtmektedirler. Can (2009)
tarafindan yapilan arastirmanin sonuglari bu ¢alismanin sonuglariyla benzerlik gostermektedir. Adi gecen
arastirmada 6gretmen liderlerin 6zelliklerinden bazilari; 6gretmenlik meslegini sevmek, meslegin gerektirdigi
etkinlikleri yapmak, o6grencilerle iletisim kurabilmek, ©grencileri severek onlari derse gilidelemek, sinif
yonetiminde 6grencileri etkilemek, adil ve glivenilir olmak, sinif kontroliini saglayarak sinifi iyi yonetmek,

kendini gelistirmek, iyi bir model olmak seklinde siralanmistir.

Arastirmada elde edilen bulgulara gore; 6gretim ortamuyla iligkili, ailelerle ve ¢ocuklarla ilgili, mesleki becerilerle
iliskili olan ve kisiye 6zgli bazi durumlar okul éncesi editim siniflarinda lider 6Gretmeni zorlayan durumlardir.
Daha ayrintili bir ifadeyle; (i) okuldaki imkanlarin sinirl olmasi, (ii) okul yonetimiyle yasanan sorunlar, (iii) okul
iklimi, (iii) ailelerle iletisim, (iv) ailelerin olumsuz tutum ve davranislari, (v) 6zel gereksinimli gocuklarin
ihtiyaclar, (vi) cocuklara iliskin var olan 6zel durumlar (saglk, farkli kilttir vb.), (vii) cocuklarin okula
uyumu/okulun ilk gtinleri, (viii) davranis yénetimi, (ix) sinif yonetimi, (x) deneyim eksikligi, (xi) duygu yonetimi,
(xii) mizag, tutum ve degerler, (xiii) yeniliklere ve gelisime kapali olmak gibi durumlarin okul 6ncesi egitim
siniflarinda lider 6gretmeni zorladigl sonucuna ulasiimigtir. Alanyazinda bu sonuglarla 6rtiisen bulgularin oldugu
¢alismalara rastlanmistir (Tahir ve ark., 2020; Zinn, 1997). Tahir ve ark. (2020) tarafindan yapilan arastirmada
katihmcilar okul yoneticileri tarafindan karar alma konusunda lider 6gretmenlere sinirli firsatlar tanindigini
belirtmislerdir. Yine ayni arastirmada 6gretmenlerin zayif yonleri (deneyim eksikligi, isteksizlik vb.) lider
ogretmenlikte yasanan zorluklardan biri olarak nitelendirilmistir. Zinn (1997) statiikoyu koruma kaynakli
endiselerle 6gretmenlerin liderlik davranislarina yonetim tarafindan izin verilmemesinin lider 6gretmenligin

ontlindeki en bliyik engellerden biri oldugunu belirtmektedir.

Arastirma sonucunda; okul oncesi egitim siniflarinda lider 6gretmenlige iliskin tutum ve degerler, ¢ocuklar,
egitim ve ogretimle iliskili gériis ve 6neriler ortaya cikmistir. Okul dncesi egitim siniflarinda lider 6gretmenlige
iliskin ortaya cikan goris ve oneriler su sekildedir: Okul 6ncesi egitim siniflarinda lider 6gretmenlik igin;

- Olumlu kisilik 6zellikleri (sakin, sabirli olma vb.) gliclendirilmeli,

- Kisisel ve mesleki gelisim gliclendirilmeli,

- Cocuklar, aileler, meslektaslar ve gevre ile etkili iletisim kurulmali, isbirligi icinde olunmali

- Fayda saglamak icin caba gosterilmeli

- Mesleki etik ilkelere uygun davranislarda bulunulmali

- Meslege bagl olunmali

- Fark yaratmak igin ¢ahisiimali
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- Zorluklarin tstesinden gelmek igin ¢caba sarf edilmeli

- Cocuklarin gelisimini destekleyici tutum ve davranislar sergilenmeli
- Her durumda ¢ocuklarin yiiksek yarari gozetilmeli

- Cocuklarin gelisimleri takip edilmeli

- Ogrenme ve 6gretme siireci etkili bir sekilde yonetilmeli

- Gerektiginde program esnetilmeli

Sonug olarak her gocugun hayata daha iyi bir baslangi¢ yapabilmesi, cocuklarin gelisimlerinin desteklenerek
ailelere rehber olunmasi, okul 6ncesi egitim programinin etkili bir sekilde uygulanmasi igin okul éncesi egitimde
lider 6gretmenlere duyulan ihtiya¢ ortadadir. Arastirmada elde edilen sonuglar dogrultusunda okul 6ncesi
egitim siniflarinin yénetiminde lider 6gretmen; 6grenme ve 0Ogretme sirecini etkili bir sekilde yoneten,
cocuklari gozlemleyerek onlari gelistirmeye c¢alisan, mesleki bilgi ve becerilere sahip olan ve kendini siirekli
gelistiren, cevresiyle etkili iletisim ve isbirligi kuran, olumlu iliskiler gelistiren, meslek etigi cercevesinde hareket
eden, olumlu kisilik &zellikleriyle rol model olan, yol gdsteren ve fark yaratan bir egitim lideri olarak

tanimlanabilir.

ONERILER

Okul 6ncesi egitimin yayginlastirilmasi, egitimde etkili uygulamalarin yapilabilmesi icin 6gretmenler geleneksel
rollerinin digsina ¢ikmali ve lider 6gretmenligin gerektirdigi rolleri meslege tagimalidirlar. Bunu saglayabilmek
icin; okul 6ncesi egitimde yonetim ve liderlik konularina dikkat ¢ekilmeli, hizmet dncesinde ve hizmet icinde

yonetim ve liderlige iliskin egitimlere daha ¢ok yer verilmelidir.

Bu calismada; okul oncesi egitim siniflarinda lider 6gretmenin tanim ve o6zelliklerine iliskin elde edilen
bulgularda 6gretmenlerin mesleki 6zelliklerinin yaninda kisilik 6zelliklerine de katilimcilar tarafindan vurgu
yapilmistir. Dolayisiyla okul dncesi egitim 6gretmenlerinin yetismesinde, mesleki bilgi ve becerilerin yaninda

tutum ve degerleri gelistirecek egitim calismalarina da yer verilmelidir.

Okul 6ncesi egitim siniflarinda lider 6gretmenlerin yasadiklari zorluklarin Ustesinden gelebilmeleri igin; onlari
motive edecek, mesleki baghliklarini giiclendirecek politikalar gelistirilmelidir. Ogretmenlerin daha iyi sartlarda,
kalabalik olmayan siniflarda, yardimci 6gretmen/yardimci personel destegiyle calismalari saglanmali, bu konuda

gerekli yasal diizenlemeler yapilmahdir.

Okul 6ncesi egitimde yonetim ve liderlige iliskin arastirmalar yayginlastiriimalidir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.” Bu arastirma igin Bartin
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