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ABSTRACT

The general purpose of the current study is to investigate the effect of a flipped learning application
on pre-service social studies teachers’ conception of learning and teaching. In addition, the study
aims to examine the opinions of the pre-service social studies teachers on the relationship between
flipped learning and constructivism and their intention to use flipped learning in their professional
lives as a result of their exposure to the applications developed in accordance with flipped learning.
To this end, the study employed the explanatory sequential design, one of the mixed method
designs. The “Learning and Teaching Conceptions Scale” was used to collect data. In addition, a
semi-structured focus group interview form developed by the researcher was used in order to get
the opinions of the pre-service social studies teachers about the applications performed in
accordance with flipped learning and flipped learning. Quantitative data obtained at the end of the
data collection process were analyzed in digital environment and content analysis was performed
on qualitative data. As a result of the study, it was revealed that flipped learning was effective on
the constructivist conception sub-dimension according to the findings obtained from the Learning
and Teaching Conceptions Scale, but did not create a significant difference. According to the post-
test results obtained from the traditional conception sub-dimension of the Learning and Teaching
Conceptions Scale by the experimental and control group students, there is a significant difference
between the scores of the experimental and control groups. The pre-service teachers in the control
group were found to have a more traditional perception of learning and teaching than the pre-
service teachers in the experimental group. When the qualitative results of the study were
examined, it was seen that the pre-service teachers expressed their belief that applications
prepared in accordance with flipped learning were aligned with constructivism. Furthermore, it
was observed that the pre-service teachers planned to utilize the flipped learning applications,
which they believed would contribute to them professionally and academically, in their
professional lives.

Keywords: Flipped learning, social studies, learning-teaching conceptions, constructivism,
traditional learning.
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INTRODUCTION

Educational and instructional activities are one of the most important activities that contribute to the
development of societies because educational and instructional activities allow societies to adapt to the
developments and contribute to the developments in the world. Educational and instructional activities which
are of great importance in the development of society show a constant change and development according to
the developments in the country or in the world. Recent events and especially the developments in the field of
technology have brought innovations into our education life as well as into every part of our lives. The
contributions of conscious integration of technological advancements into our lives are also evident in
educational activities, manifesting themselves in processes such as accessing and transmitting information.
Furthermore, technological advancements contribute to the ease of accessing information and transmitting it,
thereby fostering the creation of a flexible learning environment. This, in turn, enables the emergence of new
approaches, models and concepts in education (Genger, 2015; Kara, 2016; Sahin and Sahin, 2016). We can say
that one of the concepts that we have started to hear a lot, especially with the inclusion of technology in

education, is “Flipped Learning” or “Flipped Classroom”.

Flipped learning fundamentally involves technology, enabling the allocation of time for in-class activities. It
reverses the conventional teaching approach where lessons are taught in class and homework is done at home.
Instead, in flipped learning, activities and assignments are completed in class, while knowledge acquisition occurs
at home (Aydin and Demirer, 2016; Bergmann and Sams, 2012; Correa, 2015; Celebi 2023; El Miedany, 2019;
Flipped Learning Network, 2014; Gonzalez-Gémez, Jeong and Rodriguez, 2016; Goéri Dogan, 2005; Hao, 2016;
isci and Yazici 2021; Kaya, 2018; Pierce and Fox, 2012; Sakar and Uluginar Sagir, 2017; Torun and Dargut, 2015).
Comparisons between instruction conducted traditionally and instruction carried out through flipped learning

are presented in Figure 1.

Traditional Model Flipped Learning
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Figure 1. Learning process in the traditional model and flipped learning (Zownorega, 2013)

In flipped learning, students engage in the learning process outside the school by utilizing technological tools,

such as instructional materials and videos prepared in advance, before coming to the classroom. Then, in the
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class, students reinforce their learning by participating in activities and exercises guided by the teacher. This
approach not only reinforces their understanding but also makes them more actively engaged in the learning
process. Bergmann and Sams (2012) perceive flipped learning as a pedagogical approach that transforms
classrooms into dynamic and interactive learning environments, fostering creativity. Additionally, they note that
learning beyond the allocated class time for knowledge acquisition results in classrooms being transformed into
environments that encourage dynamic and interactive learning. Filiz and Kurt (2015) emphasize that flipped
learning, which aims to allocate class time to in-class activities, can create environments that allow for more time
to be devoted to neglected activities and applications due to time constraints. It can also make students more
active, and facilitate the creation of environments where students can progress at a pace aligned with their

individual learning speed.

Traditional method Flipped learning

In-class
WD activities parmsip
activities activities

5 min. 5 min: 25 min..

In-class
activities

5 min.

Checking
homework

10 min.

Figure 2. In-class comparison of the traditional method and flipped learning (Bergmann and Sams, 2012; Filiz

and Kurt, 2015)

As can be seen in Figure 2, while the majority of the class time is spent on teaching new subjects and checking
homework in the traditional method, less time can be allocated to in-class activities. However, in flipped learning,
most of the lesson time can be devoted to activities. Flipped learning, which activates the individual and has a
student-centred structure, creates learning environments suitable for individual and group work (Flipped
Learning Network, 2014). While the process in which students learn outside the school creates an individual
learning environment for them, the process in which there are activities in the classroom creates learning
environments allowing active group work (Baepler, Walker and Driessen 2014; Day and Foley, 2006). Flipped
learning which supports constructivist theories and is based on constructivism by fostering the construction of
knowledge creates suitable environments for students to access information, do research, be active in lessons
and develop many skills. Ugiiten and Balci (2017) state that the role of the teacher in flipped learning is much
different and more important than the traditional teacher role, and therefore one of the basic requirements of
flipped learning is the professional teacher. At the same time, in flipped learning, the teacher should be a good
planner in order to create a suitable learning environment in addition to transferring information, and the

teacher who guides students should observe them well and give feedback, evaluate their work, and be in
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constant communication with them. Thus, flipped learning changes the role of the teacher and makes the
teacher a guide who supports the process of knowledge construction and also creates learning environments
accordingly. In this connection, teachers have great responsibilities in the implementation of the curriculum built
on the constructivist approach. Therefore, it is very important to train teachers who are of great importance in
the implementation process of the curriculum in line with this approach. It is possible to say that the
implementation of flipped learning in teacher education can contribute to creating suitable learning and teaching
environments for pre-service teachers. In this regard, the purpose of the current study is to determine the effect
of flipped learning on pre-service social studies teachers’ conception of learning and teaching. In line with this

purpose, the following sub-purposes were determined.

1. Is there a significant difference between the learning and teaching conception pretest scores of the
experimental group and control group students?

2. s there a significant difference between the learning and teaching conception posttest scores of the
experimental group and the control group students?

3. s there a significant difference between the learning and teaching pretest and posttest scores of the
experimental group students?

4. s there a significant difference between the learning and teaching pretest and posttest scores of the
control group students?

5.  What are the opinions of the pre-service teachers on the relationship between flipped learning and
constructivism?

6. Whatarethe opinions of the pre-service teachers about using flipped learning in their professional lives?

METHOD

In this section of the study, there is information about the research model, study group, data collection tool,

application process and data analysis.

Research Model

In the current study, a mixed-method design was employed to examine the effect of a flipped learning application
on the pre-service social studies teachers’ conception of learning and teaching, their opinions about the
relationship between flipped learning and constructivism and their intention to use flipped learning in their
professional lives. Mixed research method is defined as a research approach in which the researcher collects
both quantitative data (closed-ended) and qualitative data (open-ended) to understand research problems,
integrates the two datasets and draws conclusions using the advantages of this integration. It is commonly used
in the fields of health, social and behavioural sciences (Creswell, 2017). The current study employed the
explanatory sequential design, one of the mixed method designs. In the explanatory sequential design,
guantitative data are collected and analyzed first, followed by the collection and analysis of qualitative data.

Subsequently, the obtained data are interpreted to draw conclusions (Creswell and Clark, 2014).
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In the quantitative dimension of the study, a quasi-experimental design with pretest-posttest control group was
used in order to investigate the effect of flipped learning on the pre-service social studies teachers’ conception
of learning and teaching. Since the sample was not determined through random assignment in this study, the
quasi-experimental design was preferred instead of the experimental design. In the quasi-experimental design,
the control and experimental groups are determined based on non-random criteria, not randomly as in the
experimental design (Ekiz, 2003; Karasar, 2006). In the 2016-2017 academic year, the fourth-year students in
Class A in the social studies teaching department at a state university were determined as the control group and
the fourth-year students in Class B as the experimental group. Learning and teaching conceptions of both groups
were measured before and after the experimental intervention. The pretest-posttest control group design is

presented in Table 1 (Fraenkel, Wallen and Hyun, 2012).

Table 1. Pretest-Posttest control group design

Group Pretest Intervention Posttest

Learning and teaching
conceptions scale

Learning and teaching

Experimental grou .
P group conceptions scale

Flipped learning

Learning and teaching
conceptions scale

Learning and teaching

. Traditional teaching
conceptions scale

Control group

In order to support the data on the quantitative dimension, a case study design was used in the qualitative
dimension of the study, which also aimed to examine the opinions of the pre-service social studies teachers on
flipped learning. A case study is an appropriate research design for studies that aim to investigate a case or factors
affecting a case with a holistic approach (Yildirrm and Simsek, 2016). In the qualitative dimension of the study,
data were collected through focus group interviews conducted with some pre-service social studies teachers in

the experimental group.

Study Group

For the quantitative dimension of the study, the participants are fourth-year students attending the social studies
teaching department at a state university in Turkey, which was determined by using the convenience sampling
method. In the quantitative dimension of the study, 37 fourth-year students (Class A) in the social studies
teaching department at a state university were determined as the control group and the fourth-year students in
Class B as the experimental group in the 2016-2017 academic year. While 54.05% of the students in the
experimental group are females and 45.95% are males, 59.46% of the students in the control group are males
and 40.54% are females. For the qualitative dimension of the study, the participants were determined by using
the criterion sampling method, one of the purposive sampling methods. A total of nine students with high,
medium and low scores from the Learning and Teaching Conceptions Scale were selected from among only the
experimental group students. Focus interviews were held with the selected students about the relationship

between flipped learning and constructivism and its use in their professional lives.
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Data Collection Tools

Quantitative data used in the study were collected using the “Learning and Teaching Conceptions Scale”.
Qualitative data were collected with a semi-structured focus group interview form to support the quantitative

data. Detailed information about the data collection tools is given below.

Learning and Teaching Conceptions Scale: The scale developed by Chan and Elliot (2004) was adapted to Turkish
by Aypay (2011). The 5-point Likert-type scale, consisting of 30 items, has two factors: “traditional conception
(18 items)” and “constructivist conception (12 items)”. The highest score to be taken from the scale is 150 while
the lowest score is 30. The Cronbach Alpha coefficient was calculated as .71 for the whole scale and .88 and .83
for its sub-dimensions. In the current study, the reliability coefficient was found to be .78 for the “constructivist
conception” sub-dimension and .88 for the “traditional conception” sub-dimension. According to the criteria
used in the evaluation of alpha reliability coefficients, it can be said that the scores obtained from the
“constructivist conception” sub-dimension of the scale are quite reliable, and the scores from the “traditional

conception” sub-dimension are highly reliable.

Semi-structured Focus Group Interview Form: Focus group interviews were conducted with nine pre-service
social studies teachers to examine their opinions on flipped learning. Interviews were conducted using a semi-
structured interview form consisting of two open-ended questions. The focus group interview is a fast, effective
and inexpensive data collection technique that enables the collection of qualitative data from a large group of
participants (Krueger and Casey, 2000). The interview form was given its final form after taking the opinions of

three experts, two from the field of social studies education and one from the field of educational sciences.

Application Process and Data Collection

Information on the teaching process conducted in the experimental and control groups, the role of the

researcher, and the data collection process is given in this section.

Process followed in the experimental group:

» In the first week of the application process (19-23 September 2016), the researcher introduced himself
to the pre-service teachers and gave some preliminary information about flipped learning. Then, the
website, which was developed within the context of the current study in a way to ensure that pre-service
teachers would be included in the process even outside the school, was introduced. After the pre-service
teachers were informed about the weekly course schedule, they were administered the “Learning and
Teaching Conceptions Scale” as a pretest. The pretest was administered by the researcher and it was
observed that the pretest was completed in an average of 15 minutes by the pre-service teachers.

> The pre-service social studies teachers were divided into groups of 3-4 for the application process on
the subjects to be covered from the second week to the last week (26 September 2016 - 13 January

2017). Each week, a group was assigned to prepare their lesson plans and conduct their microteachings
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in the classroom. Activities and assignments were requested to be completed in the classroom in the
flipped learning group. As part of these activities, it was requested that each week the scheduled groups
would design activities/materials and teach a lesson. While the pre-service teachers were teaching the

lesson, the researcher recorded the lesson with a video camera.

The weekly subjects to be covered during the implementation process are as follows:

AN N NN Y N N N NN

Use of visual materials and documents
Teaching the subjects of Republic and Kemalism
Oral history studies

Contemporary assessment practices

Use of current events and their contributions
Planning of environmental studies

Museum education

Question asking techniques

Making use of certain days and weeks

Use of computer and technology in social studies education

Process followed in the control group:

>

In the first week (19-23 September 2016), when the classes started, the pre-service social studies
teachers were informed about the purpose of the study. The “Learning and Teaching Conceptions Scale”
was administered to the pre-service social studies teachers who were informed about the weekly course
schedule. The pre-test was administered by the researcher and lasted an average of 15 minutes.

The course “Special Teaching Methods II” was taught using a traditional method, with content identical
to that of the experimental group, covering the subjects “Use of computer and technology in social
studies education, use of visual materials and documents, teaching of subjects of Republic and
Kemalism, oral history studies, making use of specific days and weeks, use of current events and their
contributions, planning of environmental studies, museum education, question asking techniques,
contemporary assessment practices” as outlined by the Higher Education Council (Yiksekdgretim
Kurulu, t.y.). In the lessons, mostly presentation strategy, lecture method and question-answer
technique were used.

At the end of the 10-week period, the “Learning and Teaching Conceptions Scale” was administered to
the control group as a posttest. The posttest was administered by the researcher and lasted an average

of 15 minutes.

In order to collect the quantitative data by using the “Learning and Teaching Conceptions Scale”, permission was

obtained from the researcher who adapted the scale via e-mail. Then, after obtaining the necessary permissions

to carry out the study at the Faculty of Education of a state university in the 2016-2017 academic year, the
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“Learning and Teaching Conceptions Scale” was administered to the experimental and control groups as a
pretest. The pretest was administered by the researcher and lasted an average of 15 minutes. From the first
week to the last week, the pre-service teachers delivered the lesson after designing the lesson plan each week.
At the end of the 10-week period, the “Learning and Teaching Conceptions Scale” was administered to the
experimental and control groups as a posttest. The posttest was administered by the researcher and lasted an
average of 15 minutes. A total of nine students with high, medium and low scores from the Learning and Teaching
Conceptions Scale were selected from among only the experimental group students for focus group interviews.
Finally, focus group interviews were conducted by using a semi-structured interview form consisting of 2
questions with the selected 9 pre-service teachers in order to determine the opinions of the pre-service social
studies teachers in the experimental group on flipped learning. The interviews recorded with a voice recorder
lasted an average of 90 minutes. At the beginning of the focus group interviews, the pre-service teachers were
informed about the purpose and importance of the study, they were stated that the data collected would be
kept confidential and then permission was obtained from the pre-service teachers to record the interviews with

a voice recorder, and focus interviews were conducted.

Data Analysis

Information on how the quantitative data collected using the “Learning and Teaching Conceptions Scale” and the
qualitative data collected with the semi-structured focus group interview form to support the quantitative data

were analyzed is given below.

The quantitative data obtained were analyzed by transferring them to a statistical program. The data obtained
from the “Learning and Teaching Conceptions Scale” were subjected to missing data analysis, and then it was
examined whether the data showed a normal distribution. In order to examine whether the distribution was
normally distributed, the distribution histogram plot, the skewness and kurtosis coefficients and the Q-Q plot
were examined. In addition, Kolmogorov-Smirnov test was also performed to determine the normality of the
distribution. Buyukoztirk (2012) stated that if the group size is more than 50, the conformity of the scores to
normality is checked with the Kolmogorov-Smirnov (K-S) test. Since the total number of students (N=74) in the
experimental and control groups was over 50, the Kolmogorov-Smirnov test was used as a test of normality. It
was determined that the data showed a normal distribution (p>.05). Descriptive statistics (arithmetic mean and
standard deviation) regarding the pretest and posttest scores from the “Learning and Teaching Conceptions

Scale” were calculated.

In order to support the quantitative data, the qualitative data collected with the semi-structured focus group
interview form were subjected to content analysis. Content analysis is “gathering similar data within the
framework of certain concepts and themes and interpreting them in a way that the reader can understand”
(Yildirrm and Simsek, 2016: 242). Content analysis, the main purpose of which is to reach concepts and
relationships that can explain the data, is a process that includes the analysis, examination and verification of the

content of the data and consists of some systematic operations requiring a great care (Cohen, Manion and
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Morrison, 2007). The content analysis in the current study was carried out in four stages: “(1) coding the data,
(2) finding the themes, (3) organizing the codes and themes and (4) defining and interpreting the findings”
(Yildirnm and Simsek, 2016: 243). The qualitative data obtained were first transferred to the computer
environment. Then, the data set, which was printed out, was read at least twice before being coded and then
started to be coded line by line. The generated codes were brought together under appropriate themes. The
themes obtained are presented and interpreted in the findings section. During the analysis of the data,

nicknames were given to the participating pre-service teachers.

The following strategies were used to ensure the credibility of the data collected for the qualitative dimension
of the study: Long-term interaction and expert review. Since the researcher personally conducted the Special
Teaching Methods Il course, he had a long-term interaction with the pre-service social studies teachers who took
this course and participated in the study. An evaluation meeting was held with two faculty members who are
experts in the qualitative research method and they were explained the qualitative research process, the
collected qualitative data and the results obtained and then all of these were evaluated together with the
experts. The transferability of the data was ensured with detailed descriptions and purposive sampling. The
qualitative data were described in detail and supported by direct quotations. While giving direct quotations,
nicknames were given to the pre-service social studies teachers. For the qualitative dimension of the study, the
participants were determined by the criterion sampling method, one of the purposive sampling methods. A total
of nine students, three of whom with high, three with medium and three with low scores from the Learning and
Teaching Conceptions Scale were selected from among only the experimental group students for focus group
interviews. Consistency review was used to ensure the consistency of the data. In order to ensure the consistency
of the qualitative data, attention was paid to ask the questions to the pre-service social studies teachers
participating in the focus group interviews with a similar approach and tone of voice. In addition, the data set
was coded and themes were created by a co-coder who is an expert in social studies education and qualitative
research method. A discussion was held between the researcher and co-coder about different codes and themes
and consensus was reached. The confirmability of the data was ensured by using the confirmation review of an

expert in the field of social studies education.

FINDINGS

In line with the sub-problems of the study, the findings obtained by using the data collected from the pre-service

social studies teachers are given below.

The results of the t-test conducted to find an answer to the sub-problem “Is there a significant difference
between the learning and teaching conception pretest scores of the experimental group and control group

students?” are given in Table 2.
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Table 2. Results of the t-test conducted on the pretest scores of the experimental and control group students

Sub-dimension Group N X Ss Sd t P
L Experimental 37 52.54 4.96 72 -1.796 .077
Constructivist
Control 37 54.43 4.05
. Experimental 37 51.86 11.95 72 2.453 .017
Traditional
Control 37 45.45 10.45

When Table 2 is examined, it is seen that there is no significant difference between the pretest scores obtained
from the constructivist conception sub-dimension of the learning and teaching conceptions scale by the
experimental group and control group students (p>.05). Although there is no significant difference, it was also
determined that the pre-service teachers in the control group have a higher level of constructivist learning-
teaching conception than the pre-service teachers in the experimental group. Given that the highest score that
can be obtained from the constructivist conception sub-dimension is 60, it can be said that both the experimental
group and the control group students have a high level of constructivist conception. It is seen that there is a
significant difference between the pretest scores obtained from the traditional conception sub-dimension of the
learning and teaching conceptions scale by the experimental and control group students (p<.05). It was
concluded that the pre-service teachers in the experimental group have a more traditional teaching-learning
conception than the pre-service teachers in the control group. The group with a higher level of traditional

conception was chosen as the experimental group in the study.

The results of the t-test conducted to find an answer to the sub-problem “Is there a significant difference
between the learning and teaching conception posttest scores of the experimental group and control group

students?” are given in Table 3.

Table 3. Results of the t-test conducted on the posttest scores of the experimental and control group students

Sub-dimension Group N X Ss Sd t p
. Experimental 37 53.75 5.07 72 1.415 .161
Constructivist
Control 37 54.97 5.75
L Experimental 37 43.89 8.80 72 -2.281 .025
Traditional
Control 37 50.13 14.12

When Table 3 is examined, it is seen that there is no significant difference between the postest scores obtained
from the constructivist conception sub-dimension of the learning and teaching conceptions scale by the
experimental group and control group students (p>.05). However, it is seen that there is a significant difference
between the posttest scores obtained from the traditional conception sub-dimension of the learning and
teaching conceptions scale by the experimental and control group students (p<.05). It was determined that the
pre-service teachers in the experimental group have a lower level of traditional conception than the pre-service

teachers in the control group.
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The results of the t-test conducted to find an answer to the sub-problem “Is there a significant difference
between the learning and teaching pretest and posttest scores of the experimental group students?” are given

in Table 4.

Table 4. Results of the t-test conducted on the pretest-posttest scores of the experimental group students

Sub-dimension Testtype N X Ss Sd t p
. Pretest 37 51.86 11.95 36 4.832 .000
Traditional
Posttest 37 43.89 8.80
Pretest 37 52.54 4,96 36 -1.659 .106

Constructivist
Posttest 37 53.75 5.07

When Table 4 is examined, it is seen that there is a significant difference between the pretest and posttest scores
taken from the traditional conception sub-dimension of the learning and teaching conceptions scale by the
experimental group students. In this case, it can be said that the traditional learning-teaching conception of the
experimental group students instructed according to the flipped learning model decreased at the end of the
experimental process and that the method used was effective. It was determined that there is no significant
difference between the pretest and posttest scores taken from the constructivist conception sub-dimension of
the learning and teaching conceptions scale by the experimental group students. After the experimental process,
the constructivist understanding of the experimental group students increased, but it was determined that this
increase was not at a significant level. It can be said that this situation is due to the high level of constructivist

understanding of pre-service teachers before the experimental process.

The results of the t-test conducted to find an answer to the sub-problem “Is there a significant difference
between the learning and teaching pretest and posttest scores of the control group students?” are given in Table

4,

Table 5. Results of the t-test conducted on the pretest-posttest scores of the control group students

Sub-dimension Testtype N X Ss Sd t p
. Pretest 37 45.45 10.45 36 -1.543 132
Traditional
Posttest 37 50.13 14.12
Pretest 37 54.43 4.05 36 1.983 .055

Constructivist
Posttest 37 54.97 5.75

When Table 5 is examined, it is seen that there is no significant difference between the pretest and posttest
scores taken from the traditional conception and constructivist conception sub-dimensions of the learning and
teaching conceptions scale by the control group students. Traditional teaching practices were applied to the
control group throughout the process. Although there is no significant difference at the end of the process, it is
seen that the traditional conception scores of the control group students increased. In this case, it can be said
that the current educational and instructional activities conducted in teacher training lead pre-service teachers

to adopt a more traditional learning-teaching approach.
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As a result of the focus group interviews held at the end of the application process, the opinions of the pre-

service social studies teachers obtained on flipped learning (FL) and constructivism are given in Table 6.

Table 6. Flipped learning and constructivism according to the pre-service social studies teachers

I think that the constructivist approach is not an appropriate approach for
our country
I do not think that the teachers in the system can teach in accordance with
constructivism in their classrooms
I think that constructivism should be explained to teachers through in-service
Opinions on training
constructivism I think that microteaching is not used appropriately in the teaching of
content courses in education faculties
| think that the pedagogical content courses are taught in accordance with
constructivism
I think that constructivism increases students' self-confidence

I think flipped learning is suitable for constructivism because it enables
students to access information inside and outside the school

| think that the fact that flipped learning allows benefiting from different
sources is in compliance with constructivism

I think that flipped learning’s being suitable for individual and cooperative

Opinions on the learning will also contribute to constructivism

relationship between I think that flipped learning is in compliance with constructivism because it
constructivism and provides the opportunity to come up with a product

flipped learning I think that flipped learning’s providing learning experiences by doing is

compatible with constructivism

| think that the teacher’s position as a guide in flipped learning is in
compliance with constructivism

| think that alternative assessment and evaluation approaches used in flipped
fearning are in compliance with constructivism

As seen in Table 6, the opinions of the pre-service social studies teachers on flipped learning and constructivism
are grouped under two themes: their opinions on constructivism and their opinions on the relationship between
constructivism and flipped learning. The pre-service social studies teachers expressed the following opinions on
constructivism: the constructivist approach is not an appropriate approach for our country; the teachers in the
system cannot teach in accordance with constructivism in their classrooms; constructivism should be explained
to teachers through in-service training; microteaching is not used appropriately in the teaching of content
courses in education faculties; the pedagogical content courses are taught in accordance with constructivism and

constructivism increases students' self-confidence.

Asya, one of the pre-service social studies teachers and thinking that “constructivist approach is not an

appropriate approach for our country” expressed her opinion as follows;

“Let me put it this way. | generally believe that constructivist education has led to a decline in the
quality of our education. For instance, people who were educated in the past might have

experienced a more rote learning approach, but they were developing into higher-quality
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individuals. Of course, there are benefits now, but | think the implementation, considering the

Turkish population and the Turkish education system, isn’t very suitable."

Ali, one of the pre-service social studies teachers and thinking that “the teachers in the system cannot teach in

accordance with constructivism in their classrooms” expressed his opinion as follows:

“In some teaching practice classes, we have already seen teachers and how they explain things,
what they do. It’s not effective at all, and | even get bored myself during class. They’re not behaving

in a way that suits it at all. So, | believe they are quite incompetent.”

ilkay, one of the pre-service social studies teachers and thinking that “constructivism should be explained to

teachers through in-service training” expressed her opinion as follows:

“

‘.»,Teachers can be further enlightened. In-service training is a crucial aspect in this regard. |

believe that if teachers are informed, the system can be properly implemented.”

Ahmet, one of the pre-service social studies teachers and thinking that “microteaching is not used appropriately

in the teaching of content courses in education faculties” expressed his opinion as follows:

“

...."For instance, | believe that there are some behaviours intended to be instilled in us through

microteaching in education faculties but microteaching is not being used appropriately.”

Goktirk, one of the pre-service social studies teachers and thinking that “the pedagogical content courses are

taught in accordance with constructivism” expressed his opinion as follows:

“

...."In our other courses, especially in our pedagogical content knowledge classes, | believe

constructivism is being utilized.”

Almila, one of the pre-service social studies teachers and thinking that “constructivism increases students' self-

confidence” expressed her opinion as follows:

“...Compared to the past, individuals are growing up more confident. To be frank, they can share
their thoughts without fear and ask questions to their teachers when they don’t understand.
Previously, with the sole application of traditional methods, such a situation wasn’t possible. We
couldn’t easily raise our hand and ask the teacher to explain again. In this regard, | believe that the

constructivist approach has enhanced self-confidence.”

The pre-service social studies teachers expressed the following opinions on the relationship between
constructivism and flipped learning: flipped learning is suitable for constructivism because it enables students to

access information inside and outside the school; the fact that flipped learning allows benefiting from different
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sources is in compliance with constructivism; flipped learning’s being suitable for individual and cooperative
learning will also contribute to constructivism; flipped learning is in compliance with constructivism because it
provides the opportunity to come up with a product; flipped learning’s providing learning experiences by doing
is compatible with constructivism; the teacher’s position as a guide in flipped learning is in compliance with
constructivism; alternative assessment and evaluation approaches used in flipped learning are in compliance

with constructivism.

Methmet, one of the pre-service social studies teachers and thinking that “flipped Learning is suitable for
constructivism because it enables students to access information inside and outside the school” expressed his

opinion as follows:

“....With flipped learning, we are learning things both outside and inside the school, and because
flipped learning enables us to access information both within and beyond the classroom, | believe

it aligns well with constructivism."

Gokgen, one of the pre-service social studies teachers and thinking that “the fact that flipped learning allows

benefiting from different sources is in compliance with constructivism” expressed her opinion as follows:

“....What is truly important for us here is the ability to access information from various sources,

and thus, | can say that flipped learning perfectly aligns with constructivism.”

Aybiike, one of the pre-service social studies teachers and thinking that “flipped learning’s being suitable for

individual and cooperative learning will also contribute to constructivism” expressed her opinion as follows:

“...through flipped learning, we have the opportunity for both individual and group work at
different times. Knowing that this situation is related to constructivism, | think that using flipped

learning within the context of constructivism will be highly beneficial.”

Ali, one of the pre-service social studies teachers and thinking that “flipped learning’s providing learning

experiences by doing is compatible with constructivism” expressed his opinion as follows:

“In our classes, we usually learned the topic outside, so inside the classroom, we engaged in
activities, applications and assignments. Due to the use of flipped learning, we had a lot of time in
the classroom, allowing us to experience learning through hands-on activities. Because of this, |

believe it is highly compatible with constructivism."

ilkay, one of the pre-service social studies teachers and thinking that “the teacher’s position as a guide in flipped

learning is in compliance with constructivism” expressed her opinion as follows:
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“While teaching us constructivism for years, it was emphasized that the teacher assumes a guiding
role and the student constructs knowledge themselves. In flipped learning, you also played the role

of a guide, so from this perspective, | can say that it is compatible with constructivism."

Asya, one of the pre-service social studies teachers and thinking that “alternative assessment and evaluation

approaches used in flipped learning are in compliance with constructivism” expressed her opinion as follows:

“Within the scope of this course conducted through flipped learning, | believe it was a constructivist

system because we extensively utilized alternative assessment."

As a result of the focus group interviews held at the end of the application process, the opinions expressed by
the pre-service social studies teachers on whether they will use flipped learning in their professional lives are

given in Table 7.

Table 7. Pre-service social studies teachers’ opinions on whether they will use flipped learning in their
professional lives

1 will I won't

After | have become competent enough Not suitable for the Turkish education system and
As | think that students will be eagerly involved in Turkish students

As | think it will have contributions to my There isn’t the required equipment at home
professional development Families are not conscious enough

As it makes learning permanent Preparation process is too long

As it makes the lesson fun
As it is a new approach making students active
As it will increase communication in class

As seen in Table 7, the pre-service social studies teachers, who were interviewed at the end of the application
process, expressed their reasons for using or not using flipped learning in their professional lives. Seven out of
the 9 pre-service social studies teachers stated that they would use flipped learning in their professional lives by
proposing the following reasons: After | have become competent enough, | will use it; | will use it as | think that
students will be eagerly involved in; | will use it as it will have contributions to my professional development; |
will use it as it makes learning more permanent; | will use it as it makes the lesson fun; | will use it as it is a new
approach making students active and | will use as it will increase communication in class. It is seen that most of
the pre-service social studies teachers plan to benefit from flipped learning in their professional lives in the

future.

The reasons of the pre-service teachers who were positive and negative about benefiting from flipped learning

were expressed as follows:

Aybike, one of the pre-service social studies teachers and thinking that “After | have become competent

enough” expressed her opinion as follows:
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“After becoming adequately equipped in this field, | would genuinely feel comfortable using it.

Then, I truly aspire to train individuals as well.”

ilkay, one of the pre-service social studies teachers and thinking that “Students will be eagerly involved in”

expressed her opinion as follows:

“I would use it because it’s being implemented in many places, and | observe young teachers doing
it quite successfully. Students participate with great enthusiasm. Once you teach responsibility and

discipline to children first, they do it themselves. Seeing their enthusiasm, | would definitely use it.”

Mehmet, one of the pre-service social studies teachers and thinking that “It will have contributions to my

professional development” expressed his opinion as follows:

“I would definitely use it because | believe | have learned a lot here. It has added a great deal to
me professionally. Similarly, | would like to use it for my students as | know it would be beneficial

for them too.”

Almila, one of the pre-service social studies teachers and thinking that “It makes learning more permanent”

expressed her opinion as follows:

“I believe it’s highly effective in terms of retention. | can say that this is the only course where |

remember all the topics so far. Because of its impact on retention, | would use it.”

Goktirk, one of the pre-service social studies teachers and thinking that “It makes the lesson fun” expressed his

opinion as follows:

“I would use it because it makes the class more enjoyable. Demonstrating things and using
materials in a hands-on way makes the information stick better in memory and makes the learning
process more enjoyable. In other classes, when we’re just sitting and constantly receiving

information, we tend to get bored. | wouldn’t want the same for my students.”

Gokegen, one of the pre-service social studies teachers and thinking that “It is a new approach making students

active” expressed her opinion as follows:

“I would use it because I've seen that it’s an approach that makes students more active in the

classroom.”

Asya, one of the pre-service social studies teachers and thinking that “It increases communication in class”

expressed her opinion as follows:
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“I would use it because | know that it fosters communication in class.”

Two pre-service teachers who stated that they did not intend to use flipped learning in their professional lives

expressed their reasons as follows:

The pre-service teacher named Ali expressed the reason for not considering taking advantage of flipped learning

as follows:

“I wouldn’t use it, and I'll explain why | wouldn’t. | believe that it’s not suitable for the general
structure of students and the education system in Turkey. If they perceive that they will definitely
pass the course just by looking at it, they won’t actually learn anything. | am not planning to use it
because, even if schools have adequate resources, students might lack necessary equipment at

home.”

On the other hand, the pre-service teacher named Ahmet expressed the reason for not using flipped learning as

follows:

“l wouldn’t use it because for us to implement this, we would need support from families. However,
I don’t believe that families are sufficiently informed in our country. The biggest disadvantage, in
my opinion, is that it requires a lot of preparation and seems quite labour-intensive. So, | think |

wouldn’t use it.”

CONCLUSION and DISCUSSION

In this section of the current study, the results related to the effect of flipped learning on the learning and
teaching conceptions of pre-service social studies teachers, the relationship between constructivism and flipped
learning, the intention of using or not using flipped learning in their professional lives are given and discussed.
According to the pretest results obtained from the constructivist conception sub-dimension of the learning and
teaching conceptions scale by the experimental group and control group students, there is no significant
difference between the scores of the experimental and control groups. Although there is no significant
difference, it can be said that the control group students have a higher constructivist learning-teaching
conception because they have higher scores than the experimental group students. According to the pretest
results obtained from the traditional conception sub-dimension of the learning and teaching conceptions scale,
there is a significant difference between the scores of the experimental and control groups. It was concluded
that the experimental group students have a higher level of traditional learning-teaching conception than the
control group students. According to the posttest results obtained from the constructivist understanding sub-
dimension of the learning and teaching conceptions scale by the experimental group and control group students,
there is no significant difference between the scores of the experimental and control groups. Although there is
no significant difference, it can be said that the students in the experimental group have a higher level of

constructivist learning-teaching conception as they have higher posttest scores than the students in the control
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group. According to the posttest results obtained from the traditional conception sub-dimension of the learning
and teaching conceptions scale by the experimental and control group students, there is a significant difference
between the scores of the experimental and control groups. It was concluded that the control group students

have a higher level of traditional learning-teaching conception than the experimental group students.

It was determined that the items related to constructivism in the learning and teaching conceptions scale and
the opinions expressed by the pre-service teachers in the focus group interviews in the context of the relationship
between constructivism and flipped learning are similar to each other. The pre-service social studies teachers
expressed the following opinions on the relationship between constructivism and flipped learning: flipped
learning is suitable for constructivism because it enables students to access information inside and outside the
school; the fact that flipped learning allows benefiting from different sources is in compliance with
constructivism; flipped learning’s being suitable for individual and cooperative learning will also contribute to
constructivism; flipped learning is in compliance with constructivism because it provides the opportunity to come
up with a product; flipped learning’s providing learning experiences by doing is compatible with constructivism;
the teacher’s position as a guide in flipped learning is in compliance with constructivism; alternative assessment

and evaluation approaches used in flipped learning are in compliance with constructivism.

When the literature is reviewed, it is seen that there are many studies investigating the relationship between
constructivism and flipped learning (Aydin, 2016; Hung, 2015; Jensen, Kummer and Godoy, 2015; Kara, 2016;
Oztiirk, 2016; Saglam, 2016; Sletten 2017; Yavuz, 2016). Aydin and Demirer (2017) stated that the flipped
classroom model is mostly based on constructivism and even more on social constructivism. According to Kara
(2016), flipped learning is of great importance in constructing knowledge and it is included in the theory of social
constructivism by increasing students’ interactions with each other. According to Aydin (2016) and Oztiirk (2016),
flipped learning, which is based on the constructivist approach, enables students to access information whenever
they want, and provides a suitable environment for students to interact with their teacher and other students.
At the same time, it creates a suitable environment for individuals to construct knowledge by putting the student

in the centre and enabling group work, creativity and problem solving activities.

It was revealed that the great majority of the pre-service social studies teachers want to use flipped learning in
their professional lives. The reasons stated by the pre-service teachers wanting to use flipped learning in their
professional lives include the following; After | have become competent enough, | will use it; | will use it as | think
that students will be eagerly involved in; | will use it as it will have contributions to my professional development;
| will use it as it makes learning more permanent; | will use it as it makes the lesson fun; | will use it as it is a new
approach making students active and | will use it will increase communication in class. On the other hand, the
reasons stated by the pre-service teachers not planning to use flipped learning in their professional lives include
the following; not suitable for the Turkish education system and Turkish students; there isn’t the required

equipment at home; families are not conscious enough and preparation process is too long.
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SUGGESTIONS

In line with the results obtained in the current study, it is suggested to researchers that the use of flipped learning
in the context of training pre-service social studies teachers can be examined in terms of other variables besides
learning and teaching conceptions and that research on the flipped learning model can be conducted using
different methods. In addition, longitudinal studies should be carried out to examine the situation of performing
flipped learning activities in the teaching process of social studies teachers and studies should be carried out to
monitor the development in their learning and teaching conceptions. It is expected that social studies teachers
and pre-service teachers who are the practitioners of flipped learning will improve their competence by giving

them proper pre-service and in-service training.
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SOSYAL BILGILER OGRETMEN ADAYLARININ OGRENME-OGRETME ANLAYISINI
DEGIiSTIRMEK: TERS YUZ OGRENME UYGULAMASI UZERINE KARMA
ARASTIRMA

0z

Bu calismanin genel amaci, ters yiiz 6grenmenin Sosyal bilgiler 6gretmen adaylarinin 6grenme ve
O0gretme anlayislarina etkisinin incelemektir. Bunun yani sira Sosyal bilgiler 6gretmen adaylarinin
ters ylz 6grenmeye uygun bicimde gelistirilen uygulamalar neticesinde ters yiiz 6grenme ile
yapilandirmacilik arasindaki iliskiye ve ters ylz 6grenmeyi mesleki yasamlarinda kullanma
durumlarina iliskin gorislerinin incelenmesi de amag edinilmistir. Arastirmada karma ydntem
desenlerinden agimlayici sirali desen kullanilmistir.  Arastirma igin gerekli olan verilerin
toplanabilmesi icin “Ogrenme ve Ogretme Anlayislar Olgegi” kullanilmistir. Ayrica Sosyal bilgiler
O6gretmen adaylarinin ters yliz 6grenmeye uygun bicimde gerceklestirilen uygulamalara ve ters yiiz
o0grenmeye iliskin goéruslerinin alinabilmesi icin arastirmaci tarafindan gelistirilen yan
yapilandirniimis odak grup gériisme formu kullaniimistir. Veri toplama siireci sonunda elde edilen
nicel veriler dijital ortamda analiz edilmis ve nitel veriler tGzerinde ise icerik analizi yapiimistir.
Arastirmanin sonucunda ters yliz 6grenmenin Sosyal bilgiler 6gretmen adaylarinin 6grenme ve
O0gretme anlayislar 6lgeginden elde edilen bulgulara gore yapilandirmaci anlayis boyutu lzerinde
etkili oldugu ancak anlamli derecede farklilik olusturamadigi ortaya ¢ikmistir. Deney ve kontrol
grubu Ogretmen adaylarinin 6grenme ve 0Ogretme anlayislari olgeginin geleneksel anlayis
boyutundan elde edilen sontest sonuglarina gore, deney ve kontrol grubunun puanlari arasinda,
anlamh bir farklilk oldugu goérilmuastir. Kontrol 6gretmen adaylarinin deney grubuna gére daha
geleneksel 6grenme-6gretme anlayisina sahip olduklari sonucu elde edilmistir. Arastirmanin nitel
sonuglari incelendiginde 6gretmen adaylar ters yiuz 6grenmeye uygun bicimde hazirlanan
uygulamalarin yapilandirmacilikla értisttgiini diisindiklerini ifade ettikleri gorilmustir. Bunun
yani sira 6gretmene adaylarinin kendilerine mesleki ve akademik agidan katki saglayacagini
distndukleri ters yiz oOgrenmeye iliskin uygulamalari mesleki yasamlarinda kullanmayi
planladiklari gdrilmusgtir.

Anahtar kelimeler: Ters yilz 06grenme, Sosyal bilgiler, 6grenme 06gretme anlayislari,
yapilandirmacilik, geleneksel 6grenme
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GiRiS

Egitim 6gretim sireci toplumlarin gelisimine katki saglayan en dnemli faaliyetlerdendir. Clinkd egitim 6gretim
sireci hem toplumun gelismelere uyum saglamasina olanak tanimakta hem de dinyada meydan gelen
gelismelere katki saglamaktadir. Toplumun gelismesinde biiyik dneme sahip olan egitim o6gretim faaliyetleri
Ulkede veya diinyada meydana gelen gelismelere gore strekli bir degisim ve gelisim gostermektedir. Son
zamanlarda meydana gelen olaylar ve 6zellikle teknoloji alanindaki gelismeler hayatimizin her asamasinda oldugu
gibi egitim Ogretim slrecimizde de yenilikleri beraberinde getirmistir. Teknolojik gelismelerin bilingli bir sekilde
hayatimiza yansitiimasiyla sagladigi katkilar egitim 6gretim faaliyetlerinde de bilgiye ulasma, bilginin aktarimi gibi
surecglerde kendini gostermektedir. Bunun yani sira teknolojik gelismeler bilgiye ulasma, bilgiyi aktarimda
sagladigi kolaylik ile esnek bir 6grenme ortaminin olusmasina da katkida bulunarak egitimde yeni yaklasimlarin,
modellerin ve kavramlarin ortaya ¢ikmasina olanak saglamaktadir (Genger,2015; Kara, 2016; Sahin ve Sahin,
2016). Ozellikle son zamanlarda teknolojinin egitim égretim siirecine daha fazla dahil olmasiyla birlikte gokca
duymaya basladigimiz kavramlardan bir tanesinin de “ Ters yiliz 6grenme” ya da “ Ters ylz sinif” oldugunu

soyleyebiliriz.

Ters yliz 6grenme temel olarak icerisinde teknoloji barindiran ve sinif igi etkinlikler icin zaman ayirmaya olanak
saglayan, sinifta derslerin islenerek evde ddevlerin yapildigi mevcut egitim 6gretim sisteminin tam tersine
cevrilerek sinifta etkinlik ve 6devlerin yapildig, evde ise bilgi edinmenin gergeklestirilmesiyle ders siirecinin
tamamladigi bir durumu ifade etmektedir (Aydin ve Demirer, 2016; Bergmann ve Sams, 2012; Correa, 2015;
Celebi 2023; El Miedany, 2019; Flipped Learning Network, 2014; Gonzalez-Gdmez, Jeong ve Rodriguez, 2016;
Gorii Dogan, 2005; Hao, 2016; isci ve Yazici 2021; Kaya, 2018; Pierce ve Fox, 2012; Sakar ve Uluginar Sagir, 2017;
Torun ve Dargut, 2015 ). Geleneksel olarak gergeklestirilen 6gretim ile ters yiiz 6grenme ile gergeklestirilen

Ogretim sureci arasindaki karsilastirmalar Sekil 1’de verilmistir.

Geleneksel Model Ters yiiz Ogrenme
Wiy *Ogretmen dersi anlatir J DERS «(Ogrenme siireci icin ev calismasi yaplllr]
SAATI ONCESI
«Ogrenci konuyu anlamaya ve «Ogrencinin 6grenilecek konuyu
o6zlimsemeye calisir Ozlimseyip anlamasi saglanir

eOgrenmenin gerceklesmesi ve

e(Ogrenme ve 6ziimseme icin etkinlikler
6ziimsenmesi icin etkinlik yapilir

yapilir

« Ogretmen destegi ile 6grenme siireci

eKonun pekistirilmesi icin 6dev verilir eulies
pekistirilip tamamlanir

Sekil 1. Geleneksel model ile Ters yliz 6grenme ders siireci (Zownorega, 2013)

Ters yliz 6grenme de 6grenciler 6nceden hazirlanmis olan ders materyalleri ve videolar araciligiyla okul disinda

derse gelmeden teknolojik araglar yardimiyla 6grenme siirecini gergeklestirmektedir. Ayni zamanda derste ise
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0grenci 6gretmenin rehberliginde derse yonelik gergeklestirilen uygulamalar ve etkinlikler ile hem 6grendiklerini
pekistirmekte hem de ders siirecinde daha aktif hale gelmektedir. Bergmann ve Sams (2012) siniflari dinamik ve
etkilesimli bir 6grenme ortamina donustiren ters yliz 6grenmeyi yaraticiligi tesvik eden bir pedagojik yaklasim
olarak gérdiigiinii ve bunun yani sira bilgi edinmenin derste ayrilan siirenin disinda gergeklestirilmesinden dolay!
siniflarin, dinamik ve etkilesimli ¢alismalar yapilabilen 6grenmeyi pekistiren ortamlara dénugsturildigini ifade
etmektedir. Filiz ve Kurt (2015) ders saatinin sinif igi etkinliklere ayrilmasini amaglayan ters yliz 6grenmenin
zaman sikintisindan dolayi ihmal edilen etkinliklere ve uygulamalara daha fazla zaman ayrilabilmeye, 6grencileri
aktif hale getirebilmeye, 68rencinin kisisel programa uygun 6grenme hizina gore ilerlemesine olanak saglayan

ortamlar olusturabilecegini ifade etmektedir.

Geleneksel yontem Ters yliz 6grenme

Sinif igi Sinif igi
Isinma etkinlikler ISHGHE etkinlikler
etkinlikleri etkinlikleri

5 dk.
5 dk. 5 dk. 25 dk.

Ev 6devlerinin
gozden
gegirilmesi
10 dk

Sekil 2. Geleneksel yontem ile ters yliz 6grenme sinif igi karsilastirmasi (Bergmann ve Sams, 2012; Filiz ve Kurt,

2015)

Sekil 2'de goriuldigu gibi geleneksel yontemde ders siiresinin blylk cogunlugu yeni konularin 6gretimi ile ev
odevlerinin kontrol slirecinde harcanirken sinif ici etkinliklere daha az zaman ayrilabilmektedir. Ancak ters yiiz
o0grenmede ise ders siresinin blylk kismi etkinliklere ayrilabilmektedir. Bireyi aktif hale getiren ve 6grenci
merkezli bir yapiya sahip olan ters ylz 6grenme bireysel ve grup calismasina uygun 6grenme ortamlari
olusturmaktadir (Flipped Learning Network, 2014). Ogrencilerin okul disinda 8grenmeyi gerceklestirdigi siireg
onlaricin bireysel bir ortam olustururken sinif igeresinde etkinliklerin oldugu siireg ise grup ¢alismalarinin oldugu
aktif 6grenme ortamlarini olusturmaktadir (Baepler, Walker ve Driessen 2014; Day ve Foley, 2006).
Yapilandirmaci teorileri destekleyen ve bilginin yapilandiriimasina olanak saglayarak yapilandirmaciligi temel alan
ters yliz 6grenme Ogrencilerin bilgiye ulasmasina, arastirma yapmasina, derslerde aktif olmasina, birgok
becerilerini gelistirmesine uygun ortamlar olusturmaktadir. Ugiiten ve Balci (2017) ters yiiz 6grenmede
6gretmenin roliiniin geleneksel 6gretmen roliinden ¢ok daha farkli ve 6nemli oldugunu belirterek bundan dolayi
ters yliz 6grenmenin temel ilkesinden bir tanesinin profesyonel 6gretmen oldugunu ifade etmektedir. Ayni
zamanda ters yliz 6grenmede 6gretmen bilgi aktarimi yapmanin yani sira 6grencilere rehberlik eden 6gretmen
uygun 6grenme ortami olusturmak icin iyi bir planlayici olmali ve hem sinif ici hem de sinif disi 68renme siirecinde

ogrencileri iyi gozlemleyerek geri donitler vermeli, ¢alismalarini degerlendirmeli, 6grencilerle siirekli iletisim
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halinde olmalidir. Bitiin bu durumlar degerlendirildiginde ters ylz 6grenme 6gretmenin roliini geleneksel
siniflara gore degistirmekte ve 6gretmeni bilginin yapilandiriimasi siirecini destekleyen ayni zamanda buna gore
o6grenme ortamlarini olusturan bir rehber haline getirmektedir. Bu dogrultuda yapilandirmaci yaklasimi temel
alan dgretim programlarimizin uygulama siirecinde 6gretmenlerimize biyiik gérevler diismektedir. Ozellikle
Ogretim programlarimizin uygulama sirecinde buyik 6neme sahip olan 6gretmenlerimizin bu yaklasim
dogrultusunda yetistirilmesinin uygulama siireci agisindan cok &nemli oldugunu sdyleyebiliriz. Ogretmen
yetistirmede ters ylz 6grenme uygulanmasinin 6gretmen adaylarina uygun 6grenme ve Ogretme ortami
olusturma agisindan katki saglayacagini sdylemek mimkiindir. Bu dogrultuda bu arastirmanin amaci ters yiiz
o6grenmenin Sosyal bilgiler 6gretmen adaylarinin 6grenme 6gretme anlayislarina etkisinin belirlemektir. Bu amag

dogrultusunda asagida alt amaglar belirlenmistir.

1. Deney grubu ve kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari 6ntest puanlar
arasinda anlamh bir farkhlik var midir?

2. Deney grubu ve kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari sontest puanlari
arasinda anlamh bir farkhlik var midir?

3. Deney grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayiglari 6ntest - sontest puanlari arasinda
anlamli bir farklilik var midir?

4. Kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari 6ntest - sontest puanlari arasinda
anlaml bir farkhlik var midir?

5. Ogretmen adaylarinin ters yiiz 6grenme ve yapilandirmacilik iliskisine yénelik gériisleri nelerdir?

6. Ogretmen adaylarinin ters yiiz 5grenmeyi mesleki yasamlarinda kullanma durumlarina yénelik gériisleri

nelerdir?

YONTEM

Galismanin bu boélimiinde arastirmanin modeli, ¢alisma grubu, veri toplama araci, uygulama siireci ve verilerin

analizine yonelik bilgiler yer almaktadir.

Arastirmanin Modeli

Sosyal bilgiler 6gretmen adaylarinin ters yiiz 6grenmeyi kullanma durumlarinin 6grenme ve 6gretme anlayislarina
etkisi ile ters ylz 6grenme yapilandirmacilik iliskisi, mesleki yasamlarinda kullanma durumunu incelemeyi
amagclayan bu arastirmada karma desen kullaniimistir. Karma arastirma yéntemi, “arastirmacinin, arastirma
problemlerini anlamak icin hem nicel veriler (kapali uglu) hem de nitel veriler (acgik uglu) topladigi iki veri setini
birbiriyle bltlnlestirdigi ve daha sonra bu iki veri setini biitlnlestirmenin avantajlarini kullanarak sonuglar
cikardigl, saglik, sosyal ve davranis bilimleri alaninda kullanilan bir arastirma yaklasimi (Creswell, 2017)” olarak
ifade edilmektedir. Karma yontem kullanilarak gergeklestirilen bu arastirmada agimlayici sirali desen
kullanilmistir. Agimlayici sirali desende nicel verilerin toplanmasi ve analizi, bu siirecin devaminda ise nitel

verilerin toplanmasi ve analizi yapilir, en son olarak elde edilen veriler yorumlanir (Creswell ve Clark, 2014).
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Arastirmanin nicel boyutunda, ters yiiz 6grenmenin, Sosyal bilgiler 6gretmen adaylarinin 6grenme ve 6gretme
anlayislarina etkisinin arastirilmasi amaciyla dntest-sontest kontrol gruplu yari deneysel desen kullanilimistir. Bu
arastirmada seckisiz atama ile 6rneklem belirlenmediginden tam deneysel desen yerine yari deneysel desen
tercih edilmistir. Yari deneysel desende, kontrol ve deney gruplari deneysel desende oldugu gibi segkisiz degil,
Olgtimlerle belirlenir (Ekiz, 2003; Karasar, 2006). 2016-2017 6gretim yilinda bir devlet Universitesinde Sosyal
bilgiler 6gretmenligi programinda 6grenim géren dérdiinci sinif A subesi kontrol grubu, B subesi ise deney grubu
olarak belirlenmistir. Her iki grubun da deneysel miidahaleden 6nce ve sonra 6grenme ve 6gretme anlayislari

dlclilmiistiir. Ontest-sontest kontrol gruplu desen Tablo 1’deki gibidir (Fraenkel, Wallen ve Hyun, 2012).

Tablo 1. Ontest-sontest kontrol gruplu desen

Grup Ontest islem Sontest

Ogrenme ve dgretme
anlayislari 6lgegi

Ogrenme ve dgretme

Deney grubu anlayislar Olgegi

Ters yliz 6grenme

Ogrenme ve dgretme
anlayislari 6lgegi

Ogrenme ve dgretme

Kontrol grubu .
anlayislari 6lgegi

Geleneksel 6gretim

Nicel boyuta iliskin verileri desteklemek icin Sosyal bilgiler 6gretmen adaylarinin ters yiiz 6grenmeye iliskin
gorislerini de incelemeyi amaclayan bu arastirmanin nitel boyutunda durum ¢alismasi deseni kullanilmistir. Bir
durumu veya bir durumu etkileyen etkenlerin bitiincil bir yaklagimla arastiriimasini amaglayan ¢alismalar igin
durum g¢alismasi uygun bir arastirma desenidir (Yildinnm ve Simsek, 2016). Arastirmanin nitel boyutunda deney

grubunda yer alan Sosyal bilgiler 6gretmen adaylari ile ylratilen odak grup gérismeler yoluyla veri toplanmustir.

Calisma Grubu

Arastirmanin nicel boyutu icin katilimcilar, uygun 6rnekleme yéntemi ile belirlenen Turkiye’deki bir devlet
Universitesinde Sosyal bilgiler 6gretmenligi programinda Ogrenim goren dordinct sinif 6grencileridir.
Arastirmanin nicel boyutu igin 2016-2017 6gretim yilinda bir devlet liniversitesinde Sosyal bilgiler 6gretmenligi
programinda 6grenim goren 37 dérdinci sinif 6grencisi (A subesi) kontrol grubu, 37 dordinci sinif 6grencisi (B
subesi) ise deney grubu olarak belirlenmistir. Deney grubunun %54.05’i kadin, %45.95’i erkek Sosyal bilgiler
O0gretmen adaylarindan olusurken kontrol grubunun %59.46’s1 erkek, %40.54’( kadin Sosyal bilgiler 6gretmen
adaylarindan olusmaktadir. Arastirmanin nitel boyutu icin katilimcilari, amagli 6érnekleme yontemlerinden biri
olan dlgit érnekleme yontemi ile belirlenmis, sadece deney grubu olarak belirlenen 2016-2017 6gretim yilinda
bir devlet Universitesinde Sosyal bilgiler dgretmenligi programinda 6grenim Ogrenme ve Ogretme Anlayislari
Olgegi'nden yiiksek, orta ve diisiik toplam dokuz 8grenci secilmistir. Secilen 6grenciler ile ters yiiz 6grenme

yaptlandirmacilik iliskisi, mesleki yasamlarinda kullanma durumuna iliskin odak gériismeler gerceklestirilmistir.
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Veri Toplama Araci

wep

Arastirma icin gerekli olan nicel veriler “Ogrenme ve Ogretme Anlayiglari Olgegi” kullanilarak toplanmistir. Nicel
verileri desteklemek igin yari yapilandirilmis odak grup goérisme formu ile nitel veriler toplanmigtir. Veri toplama

araglarina iliskin bilgiler asagida basliklar halinde verilmistir.

Ogrenme ve Ogretme Anlayislari Olgedi: Arastirmada, 6gretmen adaylarinin dgrenme ve 6gretme anlayislarini
belirlemek amaciyla Chan ve Elliot (2004) tarafindan gelistirilen Ogrenme ve Ogretme Anlayiglari Olcegi, Aypay
(2011) tarafindan Tirkgeye uyarlanmistir. 30 maddeden olusan 5’li Likert tipi olgek, “geleneksel yaklasim (18
madde)” ve “yapilandirmaci yaklasim (12 madde)” olmak {izere iki faktérliidiir. Ogrenme ve Ogretme Anlayislar
Olgeginden alinabilecek en yiiksek puan 150 iken en diisiik puan 30’dur. Cronbach Alpha katsayisi, dlgegin geneli
icin .71, alt boyutlari igin .88 ve .83 olarak hesaplanmistir. Bu arastirmada glivenirlik katsayisi, “yapilandirmaci
yaklasim” boyutu icin .78 ve “geleneksel yaklasim” icin .88 olarak bulunmustur. Alfa giivenirlik katsayilarinin
degerlendirilmesinde kullanilan élgutlere gore 6lgegin “yapilandirmaci yaklasim” boyutundan alinan puanlarin
oldukga giivenilir, “geleneksel yaklasim” boyutundan alinan puanlarin ise yiksek derecede gilvenilir oldugu

soylenebilir.

Yari Yapilandirilmis Odak Grup Gériisme Formu: Sosyal bilgiler 6gretmen adaylarinin ters yiiz 6grenmeye iliskin
gorislerini incelemek amaciyla yapilan odak grup gorismeleri dokuz Sosyal bilgiler 6gretmen adayi ile
gerceklestirilmistir. Gortsmeler iki agik uglu sorudan olusan yari yapilandiriimig bir gériisme formu kullanilarak
gerceklestirilmistir. Odak grup goriismesi, genis bir katilimci grubundan nitel verilerin toplanmasini saglayan hizli,
etkili ve ucuz bir veri toplama teknigidir (Krueger ve Casey, 2000). Gorisme formuna ikisi Sosyal bilgiler egitimi,

biri egitim bilimleri alanindan U¢ uzmanin goérusi alindiktan sonra son sekli verilmistir.

Uygulama Siireci ve Verilerin Toplanmasi

Deney ve kontrol gruplarinda uygulanan 6gretim siirecine ve arastirmacinin roliine iliskin bilgiler ile veri toplama

slirecine bu baslik altinda yer verilmistir.

Deney grubunda izlenen islem siireci:

> Uygulama siirecinde ilk hafta (19-23 Eylil 2016), tanisma ve ters yiiz 6grenmeye iliskin &n
bilgilendirmeye yer verilmistir. Arastirma kapsaminda okul disinda da 6gretmen adaylarinin sirece dahil
olmasini saglayacak bicimde gelistirilen web sitesinin tanitimi yapilmistir. Haftalik ders akisi hakkinda
bilgilendirilen Sosyal bilgiler 6gretmen adaylarina, “Ogrenme ve Ogretme Anlayislari Olgegi” dn-test
olarak uygulanmistir. On-test arastirmaci tarafindan uygulanmis dgretmen adaylarinin én testi ortalama
15 dakikada tamamladiklari gérilmistir.

> Sosyal bilgiler 6gretmen adaylari ikinci haftadan son haftaya kadar (26 Eyliil 2016- 13 Ocak 2017)
islenecek konulara iliskin uygulama sireci icin 6gretmen adaylari 3-4 kisiden olusan gruplara ayrilmistir.

Her hafta bir grubun ders planlarini hazirlayarak sinifta mikro 6gretimlerini yapmalari saglanmistir. Ters

2037



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

yliz 68renmeye dayali olarak etkinlikler ve 6devlerin sinif icinde tamamlanmasi istenmistir. Bu etkinlikler
kapsaminda her hafta sirasi gelen gruplarin etkinlikler/materyaller tasarlayip bir ders islemeleri

istenmistir. Ogretmen adaylari dersi islerken arastirmaci, dersi video kamera ile kayit altina almistir.

Uygulama sirecinde islenecek haftalik konular asagidaki sekildedir:

AN NN Y N N N N N

Gorsel materyal ve dokiiman kullanimi
Cumhuriyet ve Atatirkguliik konularinin 6gretimi
S6zIG tarih calismalar

Cagdas degerlendirme uygulamalar

Guncel olaylarin kullanimi ve katkilari

Cevre incelemelerinin planlanmasi

Miize egitimi

Soru sorma teknikleri

Belirli ginler ve haftalardan yararlanma

Sosyal bilgiler egitiminde bilgisayar ve teknoloji kullanimi

Kontrol grubunda izlenen islem siireci:

>

Derslerin bagladigi ilk hafta (19-23 Eylul 2016), tanismadan sonra Sosyal bilgiler 6gretmen adaylarina
arastirmanin amaci ile ilgili bilgi verilmistir. Haftalik ders akigi hakkinda bilgilendirilen Sosyal bilgiler
dgretmen adaylarina, “Ogrenme ve Ogretme Anlayislari Olcegi” uygulanmistir. On-test bizzat
arastirmaci tarafindan uygulanmis olup ortalama 15 dakika stirmistdir.

Ozel Ogretim Yontemleri Il dersi, icerigi, deney grubunun igerigi ile ayni olacak bigimde “Sosyal bilgiler
egitiminde bilgisayar ve teknoloji kullanimi, gérsel materyal ve dokiiman kullanimi, Cumhuriyet ve
Atatlirkciilik konularinin islenmesi, sézll tarih calismalari, belirli glin ve haftalardan yararlanma, giincel
olaylarin kullanimi ve katkilari, ¢evre incelemelerinin planlanmasi, mize egitimi, soru sorma ve
teknikleri, cagdas degerlendirme uygulamalari.” (Yiksekogretim Kurulu, t.y.) konu basliklarindan
olusmak lizere geleneksel yonteme dayali olarak islenmistir. Derslerde ¢ogunlukla sunus yoluyla 6gretim
stratejisi, anlatim yontemi ve soru-cevap teknigi kullaniimistir.

10 hafta sonunda kontrol grubuna “Ogrenme ve Ogretme Anlayislari Olgegi” son-test olarak

uygulanmistir. Son-test bizzat arastirmaci tarafindan uygulanmis olup ortalama 15 dakika stirmistur.

Arastirma igin gerekli olan nicel verileri “Ogrenme ve Ogretme Anlayislari Olgegi” ile toplamak igin dnce dlcegi

uyarlayan arastirmacidan izinler e-posta araciligiyla alinmistir. Daha sonra 2016-2017 6gretim yilinda bir devlet

Universitesinin Egitim Fakiltesinde arastirmanin yiritillebilmesi i¢in gerekli olan izinler alindiktan sonra deney

ve kontrol gruplarina “Ogrenme ve Ogretme Anlayislari Olcegi” &n-test olarak uygulanmistir. On-test bizzat

arastirmaci tarafindan uygulanmis olup ortalama 15 dakika siirmistiir. ilk haftadan son haftaya kadar 6gretmen

adaylari her hafta dersi desenleyerek anlatim yapmislardir. 10 hafta sonunda deney ve kontrol gruplarina
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“Ogrenme ve Ogretme Anlayislari Olgegi” son-test olarak uygulanmistir. Son-test bizzat arastirmaci tarafindan
uygulanmis olup ortalama 15 dakika siirmiistiir. Deney grubundaki &gretmen adaylarindan “Ogrenme ve
Ogretme Anlayislar Olgegi” puanina gore yiiksek, orta ve diisiik liger 6grenci olmak iizere toplam 9 odak dgrenci
belirlenmistir. Son olarak deney grubundaki Sosyal bilgiler 6gretmen adaylarinin ters yiiz 6grenmeye iligkin
goruslerini belirlemek amaciyla 9 odak 6gretmen adayina 2 sorudan olugan yari yapilandirilmis bir gériisme formu
uygulanarak odak grup gorismeleri gerceklestirilmistir. Ses kayit cihazi ile kayit altina alinan goriismeler ortalama
90 dakika strmustir. Odak grup goriismelerinin basinda 6gretmen adaylari arastirmanin amaci ve 6nemi
hakkinda bilgilendirilmis, katihmcilardan toplanan verilerin gizli kalacagi ifade edilmis, gorlismelerin ses kayit

cihazi ile kayit altina alinmasi icin 6gretmen adaylarindan izin alinmis ve odak gériismeler yapilmistir.

Verilerin Analizi

Arastirma kapsaminda “Ogrenme ve Ogretme Anlayislar Olcegi” kullanilarak toplanan nicel verilerin; nicel verileri
desteklemek igin yari yapilandirilmig odak grup gériisme formu toplanan nitel verilerin nasil analiz edildigine dair

bilgiler asagida verilmistir.

Arastirma kapsaminda elde edilen nicel veriler, istatistik programina aktarilarak analiz edilmistir. “Ogrenme ve
Ogretme Anlayislari Olgegi”nden elde edilen veriler kayip veri analizine tabi tutulmus, daha sonra verilerin normal
dagilim gosterip gostermedigi incelenmistir. Dagilimin normal dagihp dagiimadigini incelemek igin dagilim
histogram grafigine, carpiklik ve basiklik katsayilari ile Q-Q grafigine bakilmistir. Ayrica, dagilimin normalligini
belirlemek amaciyla Kolmogorov-Smirnov testi de yapilmistir. Baytkoztiirk (2012), grup biyaklGginin 50’den
fazla olmasi durumunda puanlarin normallige uygunlugunun Kolmogorov-Smirnov (K-S) testi ile yapilacagini ifade
etmistir. Deney ve kontrol grubundaki toplam 6grenci sayisinin (N=74) 50’nin tizerinde olmasi nedeni ile normallik
testi olarak Kolmogorov-Smirnov testi kullanilmistir. Verilerin normal dagilim gosterdikleri belirlenmistir (p>.05).

“Ogrenme ve Ogretme Anlayislari Olgegi”nin dn-test ve son-test puanlarina iliskin betimsel istatistikler (aritmetik

ortalama ve standart sapma) hesaplanmistir.

Nicel verileri desteklemek icin yari yapilandiriimis odak grup gériisme formu ile toplanan nitel veriler, icerik
analizine tabi tutulmustur. icerik analizi, “birbirine benzeyen verileri belirli kavramlar ve temalar cercevesinde bir
araya getirmek ve bunlari okuyucunun anlayabilecegi bir bicimde diizenleyerek yorumlamaktir” (Yildirim ve
Simsek, 2016: 242). Temel amaci verileri agiklayabilecek kavramlara ve iliskilere ulasmak olan igerik analizi;
verilerin iceriginin analizini, incelenmesini, dogrulanmasiniiceren ve dikkat gerektiren sistematik baziislemlerden
olusan siirectir (Cohen, Manion ve Morrison, 2007). icerik analizi dért asamada gergeklestirilmistir: “(1) Verilerin
kodlanmasi, (2) temalarin bulunmasi, (3) kodlarin ve temalarin diizenlenmesi, (4) bulgularin tanimlanmasi ve
yorumlanmasi” (Yildirnm ve Simsek, 2016: 243). Arastirma kapsaminda yari yapilandiriimis odak grup goérisme
formu ile toplanan nitel verilerin analizinde, bu dort asama izlenmistir. Elde edilen nitel veriler, 6nce bilgisayar
ortamina aktarilmistir. Daha sonra giktisi alinan veri seti, kodlanmadan 6nce en az iki kez okunmus ve satir satir

kodlanmaya baslanmistir. Olusturulan kodlar, uygun temalar altinda bir araya getirilmistir. Elde edilen temalar

2039



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

basliklar halinde bulgular béliminde sunulmus ve yorumlanmistir. Verilerin analizi gergeklestirilirken katilimci

olan 6gretmen adaylarina rumuz verilmistir.

Arastirmanin nitel boyutu icin toplanan verilerin inandiriciligini saglamak igin su stratejilerden yararlaniimistir:
Uzun siireli etkilesim ve uzman incelemesi. Arastirmaci, Ozel Ogretim Yontemleri Il dersini bizzat kendisi
yuriittugu icin bu dersi alip arastirmaya katilan Sosyal bilgiler 6gretmen adaylariile uzun sireli bir etkilesim icinde
bulunmustur. Nitel arastirma yontemi konusunda uzman iki 6gretim Ulyesi ile degerlendirme toplantisi yapiimis,
kendisine nitel arastirma siireci, toplanan nitel veriler ve ulasilan sonuglar anlatilmis, uzmanlar ile birlikte
degerlendirilmistir. Verilerin aktarilabilirligi ise ayrintili betimleme ve amagh érnekleme ile saglanmigtir. Nitel
veriler aslina sadik kalinarak ayrintili betimlenmis ve dogrudan alintilarla desteklenmistir. Dogrudan alinti
verilirken Sosyal bilgiler 6gretmen adaylarina kod isimler verilmistir. Arastirmanin nitel boyutu icin katilimcilari,
amacli 6rnekleme yontemlerinden biri olan 6lgiit 6rnekleme yéntemi ile belirlenmis, sadece deney grubu olarak
belirlenen 2016-2017 6gretim yilinda bir devlet tniversitesinde Sosyal bilgiler 6gretmenligi programinda 6grenim
goren dordiincii sinif B subesinden “Ogrenme ve Ogretme Anlayislari Olcegi”nden yiiksek, orta ve diisiik son-test
puanlari alan Gger 6grenci olmak Uzere segilen toplam dokuz odak 6grenci segilmistir. Verilerin tutarligini
saglamak icin tutarlik incelemesinden yararlaniimistir. Nitel verilerin tutarli§ini saglamak igin odak grup
gorismelerine katilan Sosyal bilgiler 6gretmen adaylarina goriisme sorularinin benzer bir yaklasim ve ses tonuyla
sorulmasina dikkat edilmistir. Ayrica, veri seti, Sosyal bilgiler egitimi ve nitel arastirma yéntemi alaninda uzman
bir es kodlayici tarafindan da kodlanmig ve temalar olusturulmustur. Es kodlayici ile bir araya gelinerek farkli kod
ve temalar lzerinde tartisiimis ve uzlagmaya varilmigtir. Verilerin teyit edilebilirligi ise Sosyal bilgiler egitimim

alaninda bir uzmanin teyit incelemesine basvurularak saglanmistir.

BULGULAR

Arastirmanin alt problemleri dogrultusunda Sosyal bilgiler 6gretmen adaylarindan elde edilen veriler kullanilarak

elde edilen bulgular asagida yer almaktadir.

“Deney grubu ve kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari dntest puanlari arasinda

anlamli bir farklilik var midir?” alt problemine yanit bulmak igin yapilan t-testi sonuglari Tablo 2’de verilmistir.

Tablo 2. Deney ve kontrol gruplari 6grenme ve 6gretme anlayislari 6ntest puanlari t-testi sonuglari

Boyutlar Gruplar N X Ss Sd t p

Deney 37 52.54 4.96 72 -1.796 .077
Yapilandirmaci

Kontrol 37 54.43 4.05

Deney 37 51.86 11.95 72 2.453 .017
Geleneksel

Kontrol 37 45.45 10.45

Tablo 2 incelendiginde deney grubu ve kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislar
Olgeginin yapilandirmaci anlayis boyutundan elde etmis olduklari éntest puanlari arasinda anlamli bir farkhhk

olmadigi goriilmektedir (p>.05). Anlaml bir farkhlik olmamasina karsin kontrol grubu 6gretmen adaylarinin deney
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grubu 6gretmen adaylarina gore daha yiiksek diizeyde yapilandirmaci 6grenme-6gretme anlayisa sahip olduklari
da belirlenmistir. Yapilandirmaci anlayis boyutundan alinabilecek en yiiksek puanin 60 puan oldugu g6z dniine
alindiginda hem deney grubu hem de kontrol grubu 6gretmen adaylarinin yiiksek dizeyde yapilandirmaci
anlayisa sahip olduklari séylenebilir. Deney ve kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme
anlayislar 6lgeginin geleneksel anlayis boyutundan elde etmis olduklari 6ntest puanlari arasinda anlamli bir
farkhhk oldugu goriilmektedir (p<.05). Deney grubu 6gretmen adaylarinin, kontrol grubu 6gretmen adaylarina
gore daha geleneksel 6grenme-6gretme anlayisina sahip olduklari sonucu elde edilmistir. Bu nedenle arastirmada

deney grubu olarak geleneksel anlayisi yiiksek diizeyde olan grup segilmistir.

“Deney grubu ve kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari sontest puanlari arasinda

anlamh bir farkhlik var midir?” alt problemine yanit bulmak icin yapilan t-testi sonuglari Table 3’de verilmistir.

Tablo 3. Deney ve kontrol gruplari 6grenme ve 6gretme anlayislari sontest puanlari t-testi sonuglari

Boyutlar Gruplar N X Ss Sd t P

Deney 37 53.75 5.07 72 1.415 161
Yapilandirmaci

Kontrol 37 54.97 5.75

Deney 37 43.89 8.80 72 -2.281 .025
Geleneksel

Kontrol 37 50.13 14.12

Tablo 3 incelendiginde deney grubu ve kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari
Olgceginin yapilandirmaci anlayis boyutundan elde etmis olduklari sontest puanlari arasinda anlamli bir farkhhk
olmadigi gérilmektedir (p>.05). Deney ve kontrol grubu 6grencilerinin 6grenme ve 6gretme anlayislari 6lgeginin
geleneksel anlayis boyutundan elde etmis olduklari sontest puanlari arasinda anlamh bir farklilik oldugu
gorulmektedir (p<.05). Deney grubu 6gretmen adaylarinin kontrol grubu 6gretmen adaylarina gore daha diistik

diizeyde geleneksel anlayisa sahip olduklari belirlenmistir.

“Deney grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari 6ntest - sontest puanlari arasinda anlamh

bir farklilik var midir?” alt problemine yanit bulmak icin yapilan t-testi sonuglari Tablo 4’de verilmistir.

Tablo 4. Deney grubu 6grenme ve 6gretme anlayislari dntest-sontest puanlari t-testi sonuglari

Boyut Puantiiri N X Ss sd t p

Ontest 37 51.86 11.95 36 4.832 .000
Geleneksel

Sontest 37 43.89 8.80

Ontest 37 52.54 4.96 36 -1.659 .106
Yapilandirmaci

Sontest 37 53.75 5.07

Tablo 4 incelendiginde deney grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari olgeginin geleneksel
anlayis boyutundan elde ettikleri 6ntest-sontest puanlari arasinda anlamh farkhhk oldugu belirlenmistir. Bu
durumda ters yiiz 6grenme modeline gbére 6grenim goéren deney grubu 6gretmen adaylarinin deneysel siireg
sonunda geleneksel 6grenme-6gretme anlayislarinin azaldigi ve kullanilan yontemin etkili oldugu séylenebilir.

Deney grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari 6lgeginin yapilandirmaci anlayis boyutundan
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elde ettikleri dntest-sontest puanlari arasinda anlamli farkhlik olmadigi belirlenmistir. Deneysel slire¢ sonrasi
deney grubu 6gretmen adaylarinin yapilandirmaci anlayislari artmis ancak bu artisin anlamli diizeyde olmadigi
belirlenmistir. Bu durumun 6gretmen adaylarinin deneysel slire¢ 6ncesi yapilandirmaci anlayis diizeylerinin

yuksek olmasindan kaynaklandigi sdylenebilir.

“Kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayislari dntest - sontest puanlari arasinda anlamli

bir farklilik var midir?” alt problemine yanit bulmak i¢in yapilan t-testi sonuglari Tablo 5’de verilmistir.

Tablo 5. Kontrol grubu 6grenme ve 6gretme anlayislari 6ntest-sontest puanlari t-testi sonuglari

Boyut Puantirii N X Ss sd t p
Ontest 37 45.45 10.45 36 -1.543 132
Geleneksel
Sontest 37 50.13 14.12
Ontest 37 54.43 4.05 36 1.983 .055

Yapilandirmaci
Sontest 37 54.97 5.75

Tablo 5 incelendiginde kontrol grubu 6gretmen adaylarinin 6grenme ve 6gretme anlayiglari 6lgeginin alt boyutlari
olan geleneksel anlayis ile yapilandirmaci anlayis 6ntest -sontest puanlari arasinda anlamli bir farklilik olmadigi
gorilmektedir. Kontrol grubuna slre¢ boyunca geleneksel 6gretim uygulamalari yapilmistir. Sire¢ sonunda
anlamli farklihk olmasa da kontrol grubu 6grencilerinin geleneksel anlayis ortalamalarinin arttigi gérilmektedir.
Bu durumda 6gretmen yetistirmede uygulanan glincel egitim 6gretim faaliyetlerinin, 6gretmen adaylarini daha

gelenekgi bir 6grenme-6gretme anlayisina yonlendirdigi séylenebilir.

Uygulama siireci sonunda yapilan odak grup goériismesi sonucunda Sosyal bilgiler 6gretmen adaylarinin Ters Yiiz

Ogrenme (TYO) ve yapilandirmaciliga yénelik gériisleri Tablo 6’da asagidaki sekilde verilmistir.

Tablo 6. Sosyal bilgiler 5gretmen adaylarina gére TYO ve yapilandirmacilik

Yapilandirmaci yaklasimin Glkemiz icin uygun bir yaklasim olmadigini
dislinlyorum
Sistemdeki 6gretmenlerin siniflarinda Yapilandirmaciliga uygun ders
yapabildiklerini dlisinmiyorum
Ogretmenlere hizmetigi egitimle yapilandirmaciligin anlatilmasi gerektigini
Yapilandirmaciliga distiniyorum
iliskin gorusler Egitim fakiltelerinde alan derslerinde mikrodgretimin amaca uygun bicimde
kullaniimadigini diisiinilyorum
Ogretim derslerinin yapilandirmaciliga uygun yiiriitildiigini distintyorum
Yapilandirmaciligin 6grencilerin 6zgivenini artirdigini distinlyorum
TYO bilgiye 6grencinin okul icinde ve disinda ulasmasini sagladigi icin
yapilandirmaciliga uygun oldugunu diisiinliyorum
TYO’niin farkli kaynaklardan yararlanmaya olanak tanimasinin
yapilandirmacilikla 6rtistigini dislinliyorum
TYO’niin bireysel ve isbirligine dayali 8grenmeye uygun olmasinin
Yapilandirmacilikla TYO  yapilandirmacilik agisindan da katki getirecegini diisiiniiyorum
iliskisine iliskin gorisler TYO’niin ortaya bir Giriin koyma olanagi sagladigi icin yapilandirmacilikla
ortlstiginid dislinlyorum
TYO'niin yaparak yasayarak 6grenme deneyimi sunmasinin yapilandirmacilik
acisindan da uyumlu oldugunu diisiinlyorum
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TYO’de 6gretmenin rehber konumunda olmasinin yapilandirmacilikla
Ortustuguni disiniyorum

TYO’de kullanilan alternatif 6lgme degerlendirme yaklasimlarinin
yapilandirmacilikla ortistigini dislinliiyorum

Tablo 6’da goriildugu gibi Sosyal bilgiler 68retmen adaylarinin ters yiuz 6grenme ve yapilandirmaciliga iliskin
gorisleri, yapilandirmaciliga iliskin gérisleri ve yapilandirmacilikla TYO iliskisine iliskin gériisleri olmak tzere iki
tema altinda toplanmistir. Yapilandirmaciliga iliskin gorislerini Sosyal bilgiler 6gretmen adaylari: yapilandirmaci
yaklasimin tGlkemiz icin uygun bir yaklasim olmadigini; sistemdeki 6gretmenlerin siniflarinda yapilandirmaciliga
uygun ders yapabildiklerini; 6gretmenlere hizmet i¢i egitimle yapilandirmaciligin anlatilmasi gerektigini; egitim
fakiltelerinde alan derslerinde mikro 6gretim kullanilmamasi gerektigini; 6gretim derslerinin yapilandirmaciliga
uygun yuratildagund; yapilandirmaciligin 6grencilerin  6zgilivenini artirdigini diisiindikleri yoniinde ifade

etmiglerdir.

Sosyal bilgiler 6gretmen adaylarindan Asya “Yapilandirmaci yaklasimin Glkemiz igin uygun bir yaklagim olmadigini

disinidyorum” gorisini su sekilde ifade etmistir:

“Hocam ben genel olarak séyle séyleyeyim; yapilandirmaci egitim bizim egitimdeki kalitemizi
diistirdiigiinii gériiyorum ben mesela eskide yetisen insanlar belki ezberci bir egitim vardi ama
yetisen insanlar daha kaliteli yetisiyordu simdiki insanlar hani tabi faydalari var ama uygulama sekli

Tiirk halkina, Tiirk egitim sistemine ¢ok uygun dedgil diye dlisiintiyorum”

“Sistemdeki 6gretmenlerin siniflarinda yapilandirmaciliga uygun ders yapabildiklerini diislinmiyorum” bigiminde

gorise sahip olan 6gretmen adayi Ali goriisiini su sekilde ifade etmistir:

“Hocam kimi stajlarda zaten 6gretmen bunu nasil anlattigini, neler yaptigini gériiyoruz ve hig etkili
degil ve ben bile sikiliyorum artik dersteyken hi¢c ona uygun bir sekilde davranmiyorlar yani baya bir

sey eksik olduklarini diisiiniiyorum”

“Ogretmenlere hizmet igi egitimle yapilandirmaciligin anlatilmasi gerektigini diisiiniiyorum” bigiminde goriise

sahip olan 6gretmen adayi ilkay goriisiini su sekilde ifade etmistir:

“ .., ogretmenler daha ¢ok bilinglendirilebilir. Hizmet igi egitim bu konuda ¢ok 6nemli bir nokta,

ogretmenler bilinglendirilirse sistemin nasil uygulanacagi tam anlamiyla oturur diye diistiniiyorum”

“Egitim fakiltelerinde alan derslerinde mikro6gretimin amaca uygun bicimde kullanilmadigini distiniyorum ”

biciminde gorise sahip olan 6gretmen adayl Ahmet goriisiini su sekilde ifade etmistir:

“.... mesela hocam egitim fakiiltelerinde mikrodgretimle bizlere kazandirilmak istenen davranislarin

alan derslerinde amacina uygun sekilde kullanilmadigini diisiiniiyorum.”
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“Ogretim derslerinin yapilandirmaciliga uygun yiritildigini distniyorum” bigiminde gériise sahip olan

O0gretmen adayl Goktlirk gorlisiini su sekilde ifade etmistir:

“

diger derslerimizde o&zellikle &gretim  derslerimizde  yapilandirmaciligin - kullanildigini

diisiintiyorum”

“Yapilandirmaciligin 6grencilerin 6zgiivenini artirdigini dustiniiyorum” biciminde goriise sahip olan 6gretmen

adayi Almila gorlisiini su sekilde ifade etmistir:

“

. eskiye nazaran daha Ozgiivenli bireyler yetisiyor agik séylemek gerekirse diisiincelerini
korkmadan paylasabilen anlamadidi noktada dgretmenine soru yéneltebilen 6nceden geleneksel
yénetim salt olarak uygulandiginda béyle bir durum s6z konusu degildi kolay kolay el kaldirip bir
daha anlatir misiniz diyemiyorduk agik¢asi bu agidan yapilandirmaci yaklasimin 6z giiveni
arttirdigini diisiiniiyorum”

Yapilandirmacilikla TYO iliskisine iliskin gériislerini Sosyal bilgiler 6gretmen adaylari: TYO bilgiye dgrencinin okul

icinde ve disinda ulasmasini sagladigi icin yapilandirmaciliga uygun oldugunu; ters yliz 6grenmenin farkh

kaynaklardan yararlanmaya olanak tanimasinin yapilandirmacilikla értiistiigiini; TYO’niin bireysel ve isbirligine
dayall 8grenmeye uygun olmasinin yapilandirmacilik agisindan da katki getirecegini; TYO’niin ortaya bir {iriin
koyma olanagi sagladigi igin yapilandirmacilikla értiistiigiini; TYO’niin yaparak yasayarak 6grenme deneyimi
sunmasinin yapilandirmacilik agisindan da uyumlu oldugunu; TYO’de 6gretmenin rehber konumunda olmasinin

yapilandirmacilikla  6rtiistiigiing; TYO’de kullanilan alternatif 6lgme degerlendirme yaklagimlarinin

yapilandirmacilikla 6rtistigint distindiikleri yoninde ifade etmislerdir.

Sosyal bilgiler 6gretmen adaylarindan Mehmet “TYO bilgiye 6grencinin okul icinde ve disinda ulasmasini sagladig

icin yapilandirmaciliga uygun oldugunu diisiiniyorum” gorlsini su sekilde ifade etmistir:

“... ters yliz 6grenmeyle biz okul disinda ve igin de bir seyler 6greniyoruz ve bu ters yliz 6grenme
bize hem okul icinde hem de disinda bilgiye ulasmayi sagladigi icin yapilandirmaciliga uygun
oldugunu disiiniiyorum “

“TYO’niin farkh kaynaklardan yararlanmaya olanak tanimasinin yapilandirmacilikla értiistigiint distiniiyorum”

biciminde gorise sahip olan 6gretmen adayl Gokgen gorisiini su sekilde ifade etmistir:

“... bizim igcin burada asil énemli olan durumun bilgiye bir ¢ok yerden ulasmak oldugunu
diistiniiyorum ve bu durumdan dolay! ters yiiz 6grenmenin yapilandirmacilikla bire bir uyum
sagladigini séyleyebilirim”
“TYO’niin bireysel ve isbirligine dayali 6grenmeye uygun olmasinin yapilandirmacilik agisindan da katki
getirecegini diisiniyorum” biciminde gorise sahip olan 6gretmen adayi Aybike gortsini su sekilde ifade
etmistir:
“... ters yliz 6grenmeyle biz bazi zamanlarda bireysel bazi zamanlarda grupla ¢calisma imkani bulduk

bu durumun yapilandirmacilik ile ilgi oldugunu bildigimden ters yiiz 6§renmenin yapilandirmacilikta
kullanilmasi ¢ok katki saglayacaktir”
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“TYO’niin yaparak yasayarak égrenme deneyimi sunmasinin yapilandirmacilik agisindan da uyumlu oldugunu

distindyorum” biciminde gorise sahip olan 6gretmen adayi Ali gorisini su sekilde ifade etmistir:

“Derslerimizde genellikle disarida konuyu égrendigimiz icin sinif icerisinde etkinlikler, uygulamalar,
6devler yapiyorduk. Ters yiiz 6grenme kullandigimizdan sinifta ¢ok vaktimiz oluyordu ve sinif
igerisinde yaparak yasayarak 6grenme imkdni buluyorduk. Bundan dolay: yapilandirmacilikla ¢ok
uyumlu oldugunu diisiiniiyorum”

“TYO’de &gretmenin rehber konumunda olmasinin yapilandirmacilikla értiistiigiinii diisiintiyorum” biciminde

goriise sahip olan 6gretmen adayi ilkay goriisiinii su sekilde ifade etmistir:

“Yapilandirmaciligi bize yillardir 6gretirken 6gretmenin rehber konumunda oldugunu ve égrencinin
bilgiyi kendisinin yapilandirdigi anlatildi. Ters yiiz 6grenme de sizde rehber konumundaydiniz bu
acidan yapilandirmacilikla uygun oldugunu séyleyebilirim”

“TYO’de  kullanilan alternatif 6lgme degerlendirme vyaklasgimlarinin  yapilandirmacilikla  &rtiistiigiini

disinidyorum” biciminde gorise sahip olan 6gretmen adayi Asya gorlisiini su sekilde ifade etmistir:

“Ters yiiz 6grenmeyle gerceklestirdigimiz bu ders kapsaminda 6lcme ve degerlendirme kisimlarinda
daha ¢ok alternatif 6lcme ve degerlendirme uygulamalarindan yararlandigimiz igin yapilandirmaci
bir sistem oldugunu diistiniiyorum”

Uygulama sireci sonunda yapilan odak grup gériismesi sonucunda Sosyal bilgiler 6gretmen adaylarinin ter ylz

o6grenmeyi mesleki yasamlarinda kullanip kullanmamaya yonelik gérisleri Tablo 7' de asagidaki sekilde verilmistir.

Tablo 7. Sosyal bilgiler 6gretmen adaylarinin TYO’y(i gelecekte mesleki yasamlarinda kullanip kullanmamaya

yonelik gorusleri

Kullanirm Kullanmam

Donaniml hale geldikten sonra Tirk egitim sistemi ve 6grenci yapisina uygun degil
Ogrencilerin hevesli bir sekilde katilacagini Okulda yeterli donanim yok

diisindigim igin Evde yeterli donanim yok

Mesleki agidan bana katki sagladigini diisiindigim Aileler yeterince bilingli degil

icin On hazirlik siireci cok uzun

Ogrenilenleri kalici hale getirdigi icin

Dersi eglenceli hale getirdigi icin

Ogrencileri aktif hale getiren yeni bir yaklasim
oldugu igin

Sinifta iletisimi artirdigi igin

Tablo 7'de gorildigi gibi uygulama siireci sonunda odak grup gorlismeler yapilan Sosyal bilgiler 6gretmen
adaylari TYO’yii mesleki yasamlarinda kullanip kullanmamaya yénelik planlarini ve gerekcelerini ifade etmislerdir.
9 Sosyal bilgiler 6gretmen adayindan 7’si TYOQ’yii mesleki yasamlarinda kullanmayi planladiklarini belirtmisler ve
gerekgelerini; donanimli hale geldikten sonra kullanirim, 6grencilerin hevesli bir sekilde katilacagini distindigim
icin kullanirim, mesleki olarak beni gelistirecegini distindGgiim icin kullanirim, 6grenilenleri kalici hale getirdigi
icin kullanirim, dersi eglenceli hale getirdigi icin kullanirim, 6grencileri aktif hale getiren yeni bir yaklasim oldugu

icin kullaninm, 6grencileri arastirmaya sevk ederek diisiinme becerilerini gelistirecegini disindiGgim icin
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kullanirnm seklinde ifade etmiglerdir. Sosyal bilgiler 6gretmen adaylarinin ¢ogunun gelecekte mesleki
yasamlarinda TYO’den yararlanmayi planladiklari goriilmektedir. TYO'den yararlanmaya olumlu yaklasan ve

olumsuz yaklasan 6gretmen adaylarinin bu konuya iliskin gerekgeleri su sekilde ifade edilmistir:

“Donanimli hale geldikten sonra kullanirim” bigiminde goruse sahip olan 6gretmen adayi Aybike goriisini su

sekilde ifade etmistir:

“Bu alanda kendimi yeteri anlamda donanimli hale getirdikten sonra gergekten géniil rahatlgiyla

kullaninim. Bu yénde de bireyler yetistirmeyi gercekten ¢ok isterim.”

“Ogrencilerin hevesli bir sekilde katilacagini diisiindtigiim icin kullanirim” biciminde gériise sahip olan 6gretmen

adayi ilkay gériisiinii su sekilde ifade etmistir:

“Hocam ben kullanirim ¢iinkii bircok yerde yapiliyor ben izliyorum geng 6gretmenlerin yaptiklarini
falan gayet de basarililar ve 6grenciler ¢cok hevesli bir sekilde katiliyorlar ilk énce cocuga sorumluluk

ve disiplini 6grettikten sonra zaten yapiyor hevesli olduklarini gérdiigim igin kullanirim.”

“Mesleki agcidan bana katki sagladigini diistindigiim icin kullanirim” biciminde gorise sahip olan 6gretmen adayi

Mehmet gorisiini su sekilde ifade etmistir:

“Hocam ben kesinlikle kullaninm ¢linkii ben burada ¢ok sey dgrendigimi disiiniiyorum. Mesleki
olarak bana ¢ok sey katti. Ayni sekilde 6grencilerim icinde faydali olacagini bildigim igin kullanmak

isterim.”

“Ogrenilenleri kalici hale getirdigi icin kullaninm” biciminde gériise sahip olan &gretmen aday! Almila gériisiini

su sekilde ifade etmistir:

“Hocam kalicilik lizerinde ¢ok etkili oldugunu diisiiniiyorum. Suana kadar biitiin konulari

hatirladigim tek ders bu ders diyebilirim. Kalicilik iizerinde etkili oldugu igin kullanirim.”

“Dersi eglenceli hale getirdigi icin kullanirnm” bigiminde gorise sahip olan 6gretmen adayi Goktirk gérisiini su

sekilde ifade etmistir:

“Hocam ben dersi eglenceli hale getirdidi icin kullanirim ¢linkii bir seyleri géstererek materyallerle
yaparak hafizada daha ¢ok kalici oluyor ve daha edlenceli bir hale geliyor. Diger derslerde siirekli
etkin bir sekilde oturup siirekli bilgi aldigimiz zaman ister istemez sikiliyoruz. Ayni seyi égrencileri

yasasin istemem.”

“Ogrencileri aktif hale getiren yeni bir yaklasim oldugu igin kullanirim” bigiminde gériise sahip olan égretmen

adayi1 Gokgen gorisiini su sekilde ifade etmistir:
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“Hocam sinifta dgrencileri aktif hale getiren bir yaklasim oldugunu gérdiigiim icin kullanirim.”

“Sinifta iletisimi artirdigi icin kullaninm” bigiminde gorise sahip olan 6gretmen adayi Asya goriisiini su sekilde

ifade etmistir:
“Hocam 6grencilerin kaynasmasi i¢in ve iletisimi artirdigini bildigimden kullanirim.”

TYO’yii mesleki yasamlarinda kullanmayi diisiinmediklerini belirten iki 6gretmen adayi gerekcelerini su sekilde

ifade etmislerdir:
Ali isimli 6gretmen aday! TYO’den yararlanmayi diisiinmemesinin gerekgesini su sekilde ifade etmistir:

“Hocam ben kullanmam niye kullanmadigimi da séyleyeyim; Tiirkiye’deki 6grencilerin genel yapisi
ve egitim sistemine uygun olmadigini diistiniiyorum uygularsam bu dersi ben bu dersi kesin gectim
goziiyle baktiklari zaman kesinlikle bir bilgi 6grenmezler... Hocam kullanmayi diisiinmiiyorum ¢iinkii
okullarimizda yeterli donanim yok... Okulda olsa bile evde yeterli donanim yok bundan dolayi

kullanmam.”
Ahmet isimli 6gretmen adayi ise TYO’den yararlanmayi diisiinmemesinin gerekcesini su sekilde ifade etmistir:

“Hocam ben kullanmam ¢linkii bizim bunu uygulayabilmemiz igin ailelerin destek olmasi gerekir
ancak ilkemizde ailelerin yeterince bilingli oldugunu diisiinmiiyorum... En biiyiik dezavantaji cok é6n

hazirlik istedidi icin ¢cok zahmetli olacagini diisiinliyorum ondan dolayi kullanmam galiba.”

TARTISMA ve SONUC

Arastirmanin bu boliminde Sosyal bilgiler 68retmen adaylarinin 6grenme ve 6gretme anlayislarina ters yiz
dgrenmenin ortaya cikardigi etki ve yapilandirmacilik ile TYO arasindaki iliski, ters yiiz 6grenmenin mesleki
yasamda kullanimina yonelik elde edilen sonuglar verilmis ve tartisilmistir. Deney grubu ve kontrol grubu
ogrencilerinin 6grenme ve 68retme anlayislar 6lgeginin yapilandirmaci anlayis boyutundan elde edilen 6ntest
sonuglarina goére, deney ve kontrol grubunun puanlari arasinda, anlamli bir farkin olmadig1 gérilmustar. Anlamh
bir farklilik olmamasina ragmen kontrol grubu 6grencilerinin deney grubu 6grencilerine gére daha yiksek puana
sahip olduklari icin yapilandirmaci 6grenme-6gretme anlayisina sahip olduklari da séylenebilir. Deney ve kontrol
grubu 6grencilerinin 6grenme ve 6gretme anlayislari 6lgceginin geleneksel anlayis boyutundan elde edilen 6ntest
sonuglarina gore, deney ve kontrol grubunun puanlari arasinda, anlamh bir farklilk oldugu goriilmistir. Deney
grubu o6grencilerinin, kontrol grubu Ogrencilere gore daha geleneksel 6grenme-6gretme anlayisina sahip
olduklari sonucu elde edilmistir. Deney grubu ve kontrol grubu 6grencilerinin 6grenme ve 6gretme anlayislari
Olgeginin yapilandirmaci anlayis boyutundan elde edilen sontest sonuglarina gére, deney ve kontrol grubunun
puanlari arasinda, anlamli bir farkin olmadigi gérilmistir. Anlamh bir farklihk olmamasina ragmen sontestler

sonunda deney grubu 6grencilerinin kontrol grubu 6grencilerine gére daha yliksek puana sahip olduklari icin
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yapilandirmaci 6grenme-6gretme anlayisa sahip olduklari da sdylenebilir. Deney ve kontrol grubu 6grencilerinin
O0grenme ve 0gretme anlayislari 6lgeginin geleneksel anlayis boyutundan elde edilen sontest sonuglarina gore,
deney ve kontrol grubunun puanlari arasinda, anlamli bir farkliik oldugu goérilmustir. Kontrol grubu
Ogrencilerinin, deney grubu 6grencilerine gére daha geleneksel 6grenme-6gretme anlayisina sahip olduklar

sonucu elde edilmistir.

Ogrenme ve o&gretme anlayislar dlgeginde yer alan yapilandirmaciliga iliskin maddeler ile odak grup
goriismesinde dgretmen adaylarinin yapilandirmacilik ile TYO arasindaki iliski baglaminda ifade ettikleri
gorislerinin  birbiriyle benzer bir yapida oldugu belirlenmistir. Sosyal bilgiler 6gretmen adaylari,
yapilandirmacilikla TYO iliskisine iliskin gorislerini; TYO bilgiye 6grencinin okul icinde ve disinda ulasmasini
sagladigi icin yapilandirmaciliga uygun oldugunu, TYO niin farkh kaynaklardan yararlanmaya olanak tanimasinin
yapilandirmacilikla &rtiistiigiini, TYO’'niin bireysel ve isbirligine dayali 6grenmeye uygun olmasinin
yapilandirmacilik agisindan da katki getirecegini, TYO’niin ortaya bir Uriin koyma olanagl sagladig icin
yapilandirmacilikla értiistigiini, TYO'nlin yaparak yasayarak 6grenme deneyimi sunmasinin yapilandirmacilk
acisindan da uyumlu oldugunu, TYO’de &gretmenin rehber konumunda olmasinin yapilandirmacilikla
értistugini, TYO de kullanilan alternatif 8lgme degerlendirme yaklagimlarinin yapilandirmacilikla értistiigini
disiindiikleri yéniinde ifade etmislerdir. Alanyazin incelendiginde benzer sekilde TYO ile yapilandirmaciligin
iliskisini ortaya koyan birgok arastirmaya (Aydin, 2016; Hung, 2015; Jensen, Kummer, ve Godoy, 2015; Kara, 2016;
Oztiirk, 2016; Saglam, 2016; Sletten 2017; Yavuz, 2016) rastlanmistir. Aydin ve Demirer (2017) ters yiiz edilmis
sinif modelinin en g¢ok yapilandirmaciliga hatta yapilandirmacilik tirlerinden sosyal yapilandirmaciliga
dayandigini ifade etmislerdir. Kara’ya (2016) gore ters yiz 6grenme bilgiyi yapilandirmada biliyiik Gneme sahiptir
ve Ogrencilerin birbirleriyle etkilesimleri artirarak sosyal yapilandirmacilik teorisine de dahil olmaktadir. Aydin
(2016) ve Oztiirk (2016)a gore yapilandirmaci yaklasimi temel alan ters yiiz 6grenme; dgrencilerin bilgiye
istedikleri zaman ulasmalarina kolaylk saglar, 6grencilere 6gretmeni ve diger arkadaslari ile etkilesime gegmeleri
icin uygun ortam saglar. Ayni zamanda 6grenciyi merkeze alarak grup calismalarina, yaraticiliga, problem
¢ozmeye yonelik etkinliklere olanak saglayarak bireylerin bilgiyi yapilandirmasi igin uygun ortami
olusturmaktadir. Bu calismalar ile 6gretmen adaylarinin ters yiiz 6grenme ve yapilandirmaciliga yénelik gérisleri

paralellik gostermektedir.

Sosyal bilgiler dgretmen adaylarinin 8grenme ve 6gretme anlayislarindaki degisimi yansitmasi agisindan TYQ'yi
mesleki yasamlarinda daha fazla kullanmak istedikleri ortaya ¢ikmistir. TYO’yii mesleki yasamlarinda kullanmayi
planladiklarini soyleyen Sosyal bilgiler 6gretmen adaylari gerekgelerini; donanimli hale geldikten sonra kullanirim,
ogrencilerin hevesli bir sekilde katilacagini disindigim igin kullanirim, mesleki olarak beni gelistirecegini
disindugim igin kullanirim, 6grenilenleri kalici hale getirdigi icin kullanirim, dersi eglenceli hale getirdigi igin
kullanirim, 6grencileri aktif hale getiren yeni bir yaklasim oldugu icin kullanirim, 6grencileri arastirmaya sevk
ederek diisiinme becerilerini gelistirecegini diisiindiigiim icin kullanirim seklinde ifade etmislerdir. TYO'yi
mesleki yasamlarinda kullanmayi diisinmediklerini ifade Sosyal bilgiler 6gretmen adaylari ise gerekgelerini; Ttirk

egitim sistemi ve 6grenci yapisina uygun degil, okulda ve evde yeterli donanim yok, aileler yeterince bilingli degil,
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on hazirlik siireci cok uzun olarak ifade etmiglerdir. Sosyal bilgiler 6gretmen adaylarinin ¢ogunun gelecekte

mesleki yasamlarinda TYO’den yararlanmayi planladiklar gérilmistir.

ONERILER

Arastirmada elde edilen sonuglar dogrultusunda arastirmacilara TYO’niin Sosyal bilgiler 6gretmeni yetistirme
baglaminda kullaniminin 6grenme ve 6gretme anlayislari disinda baska degiskenler agisindan da incelenebilecegi,
farkli yéntemler kullanilarak TYO modeline iligkin arastirmalar yapilabilecegi &énerilmektedir. Ayrica uygulayici
olan Sosyal Bilgiler 6gretmenlerinin 6gretim siirecinde TYO etkinliklerini gerceklestirme durumlarinin
incelenmesine yonelik boylamsal calismalar yapilarak 6grenme ve 6gretme anlayislarindaki gelisimi izleme
calismalari yapiimalidir. TYO uygulayicisi olan Sosyal Bilgiler 6gretmeni ve 6gretmen adaylarina hizmet éncesi ve

hizmet ici egitimler verilerek yeterlik kazanmalari beklenmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir. Bu makale, ikinci yazarin
danismanliginda birinci yazarin hazirladigi doktora tezinden Gretilmistir. Veriler arastirmaci tarafindan 2016-2017

egitim-6gretim yilinda elde edilmistir.

Cikar gatismasi: Yazar herhangi bir ¢ikar catismasini beyan etmemektedir.

Yazar(lar)in katki orani beyani: Bu calismada birinci yazarin katki orani %60, ikinci yazarin katki orani %40'tir.

REFERENCES

Aydin, B. (2016). Ters yiiz sinif modelinin akademik basari, édev/gérev stres diizeyi ve 6grenme transferi
lizerindeki etkisi. (Yayinlanmamis Yiiksek Lisans Tezi). Siileyman Demirel Universitesi.

Aydin, B., & Demirer, V. (2017). Ters yiiz sinif modeli cergevesinde gerceklestirilmis calismalara bir bakis: icerik
analizi. Egitim Teknolojisi Kuram ve Uygulama, 7(1), 57-82.

Aypay, A. (2011). Ogretme ve 8grenme anlayislari lgeginin Tiirkge uyarlamasi ve epistemolojik inanglar ile
o6gretme ve 6grenme anlayislari arasindaki iliski. Kuram ve Uygulamada Egitim Bilimleri, 11(1), 7-29.

Baepler, P., Walker, J. D., & Driessen, M. (2014). It's not about seat time: Blending, flipping, and efficiency in
active learning classrooms. Computers & Education, 78, 227-236.

Bergmann, J., & Sams, A. (2012). Flip your classroom, reach every student in every class every day. Washington,
DC: Eugene, OR: International Society for Technology in education (ISTE).

Bilyukoztirk, S. (2012). Sosyal bilimler igin veri analizi el kitabi (16. Baski). Pegem Akademi.

Chan, K. W., & Elliot, R. G. (2004). Relational analysis of personal epistemology and conceptions about teaching
and learning. Teaching and Teacher Education, 20, 817-831.

Cohen, L. Manion, L., & Morrison, K. (2007). Research methods in education (6th edition). London: Routledge.

2049



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Correa, M. (2015). Flipping the foreign language classroom and critical pedagogies: a (new) old trend. Higher
Education for the Future, 2(2), 114-125

Creswell, J. W. (2017). Karma yéntem arastirmalarina giris (M. Sozbilir, Cev.). Pegem Akademi.

Creswell, J., & Plano Clark, V. L. (2014). Karma yéntem arastirmalar: tasarimi ve yiiriitilmesi. (Y. Dede ve S. B.
Demir, gev. ed.). Ani Yayincilik.

Celebi, O. (2023). Kesintisiz ters yiiz edilmis éGrenme modelinin 6§renci basarisina etkililigi ile siirece iliskin
dgrenci ve veli gériisleri. (Yayimlanmamis Doktora Tezi). Ordu Universitesi.

Day, J. A., & Foley, J. D. (2006). Evaluating a web lecture intervention in a human—computer interaction course.
IEEE Transactions on education, 49(4), 420-431.

Ekiz, D. (2003). Egitimde arastirma yéntem ve metotlarina giris: Nitel, nicel ve elestirel kuram metodolojileri
(1.Baski). Ani Yayincilik.

El Miedany, Y. (2019). Flipped learning. In Rheumatology Teaching. Springer Cham. pp. 285-303.

Filiz, O., & Kurt, A. A. (2015). Flipped learning: Misunderstandings and the truth. Journal of Educational Sciences
Research, 5(1), 215-229.

Flipped Learning Network (2014). Definition of flipped learning. https://flippedlearning.org/definition-of-flipped-
learning/.

Fraenkel, J. R., Wallen, N. E. & Hyun, H. H. (2012). How to design and evaluate research in education (8. Baski).

New York: Mcgraw-Hill Internatinoal Edition.

Genger, B. G. (2015). Okullarda ters-yiiz sinif modelinin uygulanmasina yénelik bir vaka ¢alismasi (Yayimlanmamis
Yiiksek Lisans Tezi). Bahgesehir Universitesi.

Gonzélez-Gédmez, David, Jin Su Jeong, & Diego Airado Rodriguez., (2016). Performance and perception in the
flipped learning model: an initial approach to evaluate the effectiveness of a new teaching methodology
in a general science classroom. Journal of Science Education and Technology, 25(3), 450-459.

Gorl Dogan, T. (2015). Sosyal medyanin 6grenme sireclerinde kullanimi: Ters-yiiz edilmis 6grenme yaklasimina
iliskin 6grenen gorusleri. Agcikégretim Uygulamalari ve Arastirmalari Dergisi, 1(2), 24-48.

Hao, Y. (2016). Exploring undergraduates' perspectives and flipped learning readiness in their flipped classrooms.
Computers in Human Behavior, 59, 82-92.

Hung, H. T. (2015). Flipping the classroom for English language learners to foster active learning. Computer
Assisted Language Learning, 28(1), 81-96.

isci, T. G. & Yazicl, K. (2021). Sosyal bilgiler 6gretmen adaylarinin géziinden ters yiiz edilmis 6grenme modeli: Bir
durum c¢alismasi, International Journal of Eurasia Social Sciences (IJOESS), 12(46), 1159-1173.

Jensen, J. L., Kummer, T. A., & Godoy, P. D. D. M. (2015). Improvements from a flipped classroom may simply be
the fruits of active learning. CBE—Life Sciences Education, 14(1), ar5.

Kara, C. O., (2016). Ters yuz sinif. Tip Egitimi Diinyasi, 45, 12-26.

Kaya, D., (2018). Matematik 6gretiminde ters ylz 6grenme modelinin ortaokul 6grencilerin derse katilimina
etkisi. Sakarya University Journal of Education, 8(4), 232-249.

Karasar, N. (2006). Bilimsel arastirma yéntemi; Kavramlar, ilkeler, teknikler (16.baski). Nobel Yayinlari.

2050


https://flippedlearning.org/definition-of-flipped-learning/
https://flippedlearning.org/definition-of-flipped-learning/

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Krueger, R. A.,& Casey, M. A. (2000). Focus groups: A practical guide for applied research (3rd ed.). Thousand
Oaks, CA: SAGE Publications, Inc.

Oztiirk, S. (2016). Programlama 6gretimindeki ters yiiz 6§retim yénteminin 6grencilerin basarilarina, bilgisayara
yénelik tutumuna ve kendi kendine 6grenme diizeylerine etkisi. (Yayimlanmamis Yiksek Lisans Tezi).
Ankara Universitesi.

Pierce, R., & Fox, J. (2012). Vodcasts and active-learning exercises in a “flipped classroom” model of a renal
pharmacotherapy module. American Journal of Pharmaceutical Education, 76(10), 1-5.

Saglam, D. (2016). Ters-yiiz sinif modelinin ingilizce dersinde égrencilerin akademik basarilarina ve tutumlarina
etkisi. (Yayimlanmamis Yiiksek Lisans Tezi). Biilent Ecevit Universitesi.

Sakar, D., Uluginar Sagir, S. (2017). Flipped classroom model in education. International Journal of Social Sciences
and Education Research, 3(5), 1904-1916.

Sletten, S. R. (2017). Investigating flipped learning: Student self-regulated learning, perceptions, and
achievement in an introductory biology course. Journal of Science Education and Technology, 26(3), 347-
358.

Sahin, S., & Sahin, Z. (2016). Ters-dlz siniflar (flipped classroom) ve yeni nesil egitim dijital 6grenci koglugu.
International Journal of New Trends in Arts, Sports & Science Education (IJTASE), 5(4).

Torun, F., & Dargut, T. (2015). Mobil 6grenme ortamlarinda ters yiiz sinif modelinin gerceklestirilebilirligi Gzerine
bir &neri. Adnan Menderes Universitesi EGitim Fakiiltesi Egitim Bilimleri Dergisi, 6(2), 20-29.

Ugiten, Durak S., & Balci 0., (2017). ... Flipped Learning. Journal of Suleyman Demirel University Institute of Social
Sciences, 26,1.

Yavuz, M. (2016). Ortadgretim diizeyinde ters yliz sinif uygulamalarinin akademik basari lizerine etkisi ve 6grenci
deneyimlerinin incelenmesi. (Yayimlanmamis Yiiksek Lisans Tezi). Atatiirk Universitesi.

Yildirim, A., & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yéntemleri (10. Baski.). Seckin Yayincilik.

Zownorega, JS. (2013). Effectiveness of flipping the classroom in a honors level, mechanics-based physics. Master

Thesis, Eastern lllinois University.

2051



