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ABSTRACT

The aim of this research is to compare the communication anxiety levels of the students studying
at Guimishane University in terms of the sport variable by examining the perceived socialization
levels in online environments. While the population of the research consists of students studying
at Gimushane University, the sample group consists of a total of 314 students, 152 male and 162
female. The "Personal Information Form" was created by the researchers in order to determine
the demographic characteristics of the participants in the study, and it was developed by
McCroskey (1982) to determine the communication anxiety; The "Communication Anxiety Scale"
consisting of 24 items and 4 sub-dimensions of 5-point Likert Type adapted into Turkish by Cakmak
(2015) was used. The scale consisting of 10 items and a single sub-dimension, developed by Kreijns
et al. (2007) and adapted into Turkish by Bardakgi (2010), was used to determine students' online
perceived socialization levels. In the research, descriptive test to determine the demographic
characteristics of the participants; T-Test for independent variables to compare communication
anxiety and perceived socialization levels according to gender, do you do sports and the type of
sport you do; One Way Anova Test was applied in comparison of age, class and daily internet usage
time.When comparing the communication anxiety and perceived socialization scores of the
participants according to gender, sport, age classification, class and department variable, no
significant differences were found between the groups (p>0.05). No significant relationship was
found between communication anxiety and perceived socialization scale scores of university
students (p>0.05). According to the analysis, it was determined that female students had higher
group communication anxiety sub-dimension levels compared to male students and there was a
significant difference between them (p<0.05). As a result, it can be said that communication
concerns of university students do not affect their perceived socialization levels, and that variables
such as sports, age and faculty do not affect communication and perceived socialization.
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INTRODUCTION

Online learning can be defined as receiving education via computer and internet, accessing information via
internet network. Online learning, which has become an important part of education with the active use of
computers and the internet, allows students to participate in their education anywhere (Uysal, Kuzu, 2011). The
online learning environment is a web-based platform that provides all kinds of synchronous or asynchronous
interactions between teachers and students over the internet, and these interactions include many different
learning activities such as messaging, homework, discussion groups, live lessons and exams (Caliskan, 2019).
Online learning environments include internet-based distance education and learning environments, from
blended education combining face-to-face and distance education to learning activities performed entirely in
virtual environments (Walker, 2005). Participation in online learning environments occurs through both
individual learning and learning by taking part in the community (Hrastinski, 2009). Innovations in interactive
communication technologies have enabled students and teachers to communicate remotely and synchronized
with each other (Guri-Rosenblit, 2005). The socialization status of students in online learning has been the subject

of research with the spread of online education.

Various studies suggest that the online learning environment positively affects students' perception of
socialization. In the study on the examination of perceived socialization in online learning in a blended course,
as a result of the practices within the scope of the collaborative blended learning-based course, “It was seen that
the views of the students in the study group about the practices were generally positive. It has been determined
that a significant part of the students prefer the blended learning model and evaluate the cooperative group
work positively.” (Cobanoglu et al, 2017). It is important that students feel in the community and communicate
with each other in online learning environments. Haar (2018), in his study, shows that students' interaction with
each other by taking part in the community can positively affect success, interaction and attitude in learning
environments (Haar, 2018; Yilmaz, 2016). These environments are preferred because of their low costs, the
opportunity to provide education services independent of time and place, and objects such as access in

communication (Varol and Tarel, 2003).

In the first period of history, human beings who need to establish social bonds try means of agreement with
indefinite primitive methods. Over millions of years, they develop and reproduce their means of communication.
Smoke, pigeons, and pictures drawn in caves, which were among the communication tools of the first people,
are the best examples of how old the communication phenomenon has been since the existence of human beings
(Aytekin, 2018). People need to express themselves and understand others. This pushed the individual to
communicate (Cliceloglu, 2000). Human, who is a social creature by nature, conducts their relationships through
communication, and affects the emotions, thoughts and behaviors of the individual with whom he or she
associates according to the level of communication skills he or she has (Tepekdyli et al, 2011). In order to define
the concept of communication anxiety, it is necessary to explain the concept of anxiety first (Cakmak & Aktan,

2016). Koknel (2005), in her study, stated that blood pressure, heart rate and respiratory rate increase in case of
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anxiety. Dry mouth, shivering, and then sweating occur. These are physiological symptoms of anxiety. Due to

anxiety, some disruptions occur in the normal behavior of the person.

This causes the person to behave differently. Anxiety can be defined as a state of uneasiness or fear that occurs
in people as a reflection of a fear of danger in general. Anxiety is different from fear because while the trigger
and object of fear are clear, the object of anxiety is uncertain (Budak, 2000). Communication anxiety refers to
the level of fear and anxiety that a person experiences while communicating (McCroskey, 1977). Communication
anxiety is a person's emotional reaction to the communication process or to other people. This type of anxiety
can cause students to feel tense and uncomfortable in the classroom, to have little enthusiasm to communicate,
and because of this anxiety, they may forget what they want to say or act shyly with the fear of making mistakes

while speaking (Geger & Gimds, 2010).

In the studies conducted for the youth of our country, it is seen that there are important problems related to the
communication competencies of high school and university students. Some of these problems are; inability to
express their feelings and thoughts clearly, not being able to speak comfortably, not being able to talk in a group,
not being able to talk comfortably especially with those who are superior in terms of age and social status, not
being able to join a friend group, not being able to make friends with the opposite sex, not being able to discuss
their problems with their parents (Yesilyaprak, 1986; Culha & Dereli)., 1987). In a study conducted on university
students, it was determined that the difficulties of communicating with others were the second most common
among students (Kilig, 1987). Sport is all of the movements that people perform physically, that are done
according to a technique and that require psychological training. While sports used to be an important part of
the struggle for survival in the history of humanity, now it can be done as a social activity, a professional group

or for a healthy life.

Sports can provide various contributions to people in order to provide physiological, psychological and social
development (Somoglu and Yazici, 2021; Sahan, 2008). Individuals gain the ability to express their feelings,
communicate effectively and produce solutions against problems in the sports environment (Kicik & Kog, 2004).
Therefore, sports are very important for human beings, who are social beings, to lead a healthy life, to increase
communication and interaction with their environment, and to socialize (Arican, 2021). In some studies, it is
stated that those who do sports are more likely to communicate than those who do not, and that the skills they

gain through sports can be transferred to social life more easily (Camliyer & Camliyer, 2001; Oztiirk et al., 2011).

It is also the subject of research whether sports have a contribution to socialization for students. When students
are examined in two groups as those who do sports and those who do not, the results can vary. In some studies,
it was concluded that sports had positive effects, while in some studies it was concluded that it did not provide
a big difference (Yildiz, 2015). However, compared to others, there are studies in which sports have positive
effects on the socialization of students. Ozding (2005), in his study, concluded that the students thought that

sports had a positive effect on increasing socialization and interaction, and the participation in this thought
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increased as the age increased. In another study, Mumcu (2019) concluded that students who actively do sports
are happier than the happiness scale. In another study, Yildirim and Bayrak (2019) observed that sports activities
have a positive effect on socialization in the results they reached according to the answers of the students from
the socialization scale. From this point of view, it is aimed to investigate the effect of communication anxiety
status of students who do and do not do sports on their perceived socialization levels in the online environment

in terms of some variables.

METHOD
Universe and Sample

The universe of this research consists of students studying at Glimiishane University. The sample was determined
as PES (n=142) and other departments (n=172) in the 2022-2023 academic year. Simple random sampling
method, one of the random sampling methods, was used in the selection of the sample. Voluntary participation
was taken as the basis in the study, and it was informed to the participants that the data to be obtained in the

study would only be used for scientific purposes.

Data Collection Tools

Communication Anxiety Inventory (ICS-24): The Turkish validity and reliability of the scale developed by
McCroskey (1982) was done by Cakmak (2018). This scale, which consists of 24 items, is a five-point Likert-type
scale of strongly agree, agree, undecided, disagree, strongly disagree. used. The original form of the scale is group
communication anxiety (questions 1,2,3,4,5 and 6), meeting communication anxiety (questions 7,8,9,10,11 and
12), interpersonal communication anxiety (13,14,15)., 16, 17 and 18. questions) and general communication

anxiety (19, 20, 21, 22, 23 and 24. questions) consists of four sub-dimensions.

Perceived Socialization in Online Learning Environments (CASI): The scale of “Perceived Socialization in Online
Learning Environments” was used. The Perceived Socialization Scale The scale, which was developed by Kreijns
et al. (2007) to reveal students' perceptions of the socialization opportunities offered in CCl environments and
adapted into Turkish by Bardakgi (2010), consists of 10 items and a single sub-dimension. A 5-point Likert scale

was used for the items in the scale.

Analysis of Data

Spss 25 package program was used in the analysis of the data in the study. Before the analysis, the normality test
for the distribution of the data was performed. Kurtosis and skewness values were taken as criteria for the
assumption of normality. In the analysis of the data, t test, one way anova and correlation tests were applied for

independent groups.
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FINDINGS

Table 1. Frequency and Percentage Distribution of Students Participating in the Study by Demographic

Information

Variables N %
Gender Female 162 51.6
Male 152 48.4
18-20 years old 98 31.2
Age classification 21-25 years old 194 61.8
26 years and older 22 7.0
1st Class 93 29.6
Class 2. Class 59 18.8
3rd Class 71 22.6
4th Class 91 29.0
. Yes 130 41.4
Active Athlete No 184 8.6
when it comes to my mind 29 9.2

. 1 Hour 16 5.1
Daily Internet Usage 5 Hours 193 615
6 hours and more 76 24.2
Faculty BESYO 142 45.2
Other faculties 172 54.8
Communication anxiety Low 63 20.1
Middle 217 69.1
High 34 10.8

When Table 1 is examined; 51.6% (n: 162) of the students participating in the research were female and 48.4%
(n: 152) were male. In addition, the majority of the participants are between the ages of 21-25 (61.8%) and a
very small number of them are students aged 26 and over (7.0%). In addition, 58.6% (n: 184) of the participants
are active athletes, and 41.4% (n: 130) do not do sports actively. 54.8% (n:172) of the participants are composed

of Besyo and 45.2% are students studying in other faculties.

Table 2. Normality test results

Scales X ss (Skewness) (Kurtosis)
group communication 17.07 4.31851 -0.078 0.131
Meeting Communication 15.91 4.66401 -0.235 -0.141
Interpersonal communication 14.63 4.61389 -0.086 -0.128
General communication 15.42 471228 -0.177 0.015
OIC total points 63.04 15.42585 -0.306 0.264
Perceived Socialization 25.30 10.87046 0.488 -0.616

When the total mean scores of the participants from the communication anxiety scale were examined within the
scope of the research, it was determined that the sub-dimensions of Group communication (x=17.07), Meeting
Communication (15.91), Interpersonal communication (14.63) General communication (15.42) and
communication anxiety (63.04) were at a moderate level. The Kurtosis-Skewness test was used for the normality
distribution of the data. As seen in Table 2, since the kurtosis and skewness values of the scales are between +1.5

and -1.5, it is accepted that the data obtained from the scales show a normal distribution.
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Table 3. T-test results of the participants' communication anxiety and sub-dimensions scores in terms

of gender variable

Variables N X ss t p

Active Yes 130 61.89 15.64808 -1.111 0.267

Athlete No 184 63.85 15.25731

Faculty BESYO 142 63.19 15.25803 0.162 0.872
Other Faculties 172 62.91 15.60636

Looking at the table, no significant difference was observed between the groups according to the independent
variables of active sports and the faculty they studied at (p=0.000<0.05). It was determined that the
communication anxiety levels of the students who stated that they did active sports were lower and higher than

the students who did not do active sports.

Table 5. Anova test results of communication anxiety scores of the participants in terms of class, age

classification and daily internet use variable

Income N X sd F p
1st Class 93 63.41 14.76132
2. Class 59 61.37 16.08158
Class 3rd Class 71 62.80 15.84805 0.348 0.791
4th Class 91 63.91 15.49312
18-20 years old 98 64.8367 14.23492
Age classification 21-25 years old 194 62.8351 15.74583 2.522 0.082
26 years and older 22 56.7727 16.59871
when it comes to my mind 29 65.9655 13.93475
. 1 Hour 16 60.8125 17.53556
Daily Internet Usage 25 Hours 193 618912 1557721 1.359 0.255
6 hours and more 76 65.2895 15.00028

When Table 5 of the research findings is examined, no significant relationship was found regarding the variables
of class, age and daily internet usage time. It was determined that the total communication anxiety scores of the

students aged 18-20 (x=64,8367) were higher than the students aged 21-25 and over the age of 26.

Table 6. T-test results of Perceived socialization scores of the participants in terms of Gender, Doing

Sports and Faculty variables

Scales Variables N X ss t p
Gender Female 162 26.16 10.92943 1.446 0.149
Male 152 24.39 10.76790
Active Yes 130 23.99 11.27630 -1.802 0.073
Athelete No 184 26.23 10.50694
Faculty BESYO 142 24.84 11.04192 -0.687 0.492
Other Faculties 172 25.69 10.74398

According to the results of the t-test analysis applied in terms of the variables of the participants' gender, doing
sports and the faculty they studied, no significant difference was found (Table 6). In line with these findings, it
can be interpreted that the variables of gender, active sports status and academic unit are not effective factors

in university students' communication and anxiety levels in perceived socialization levels in online environments.
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Table 7. Anova test results of the participants' perceived socialization scores in terms of class, age

classification and daily internet use variable

Income N X sd F p
1st Class 93 25.6559 10.88527
2. Class 59 26.0000 11.05160
Clas 3rd Class 71 25.8592 10.83552 0.573 0.633
4th Class 91 24.0549 10.84165
18-20 years old 98 25.8469 11.19955
Age classification 21-25 years old 194 25.2062 10.81252 0.360 0.698
26 years and older 22 23.7273 10.16615
when it comes to my mind 29 23.2414 12.51757
i 1 Hour 16 22.4375 8.17287
Daily Internet Usage -5 Hours 193 26.4404 10.92483 1.922 0.126
6 hours and more 76 23.8026 10.33185

According to the results of the ANOVA analysis applied in terms of the participants' class, age classification and
daily internet use variables, no significant difference was found (Table 7). In line with these findings, it can be
said that the variables of class, age classification and daily internet use are not effective factors in university

students' communication and anxiety levels in perceived socialization levels in online environments.

Table 8. Examination of the relationship between perceived socialization scores and Communication

anxiety and its sub-dimensions scores

Group Communication
N=314 contact Meeting interpersonal General anxiety total score
Perceived r .022 .014 -.079 -.056 -.030
socialization 692 800 161 321 593

There was no statistically significant relationship between perceived socialization and Communication anxiety

and its sub-dimensions scores (p>0.05).

CONCLUSION and DISCUSSION

It is obvious that online learning occupies an important place in the education of today's world. Today, it is used
both educationally and educationally. It can be said that this internet-based learning style is one of the
cornerstones of the information age under the umbrella of education and training. This education, which people
receive without changing their physical environment, has changed the socialization in traditional education. It
can be said that today's world, which has positive aspects such as not changing the physical location, economic
convenience, time saving, affects the concept of socializing negatively. The fact that individuals are not in the
same environment with their virtual identities can negatively affect their communication. It is also necessary to

investigate this changing situation and look at the results.

Looking at the results of Table 2, when the total mean scores of the participants from the communication anxiety
scale were examined, it was determined that the sub-dimensions of Group communication (x=17.07), Meeting
Communication (15.91), Interpersonal communication (14.63) General communication (15.42) and

communication anxiety (63.04) were at a moderate level. has been done. Similar to these results, Cakmak and
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Ektan (2016) found a moderately significant relationship in the sub-dimensions of the scale. This result may
indicate that the participants generally feel partially comfortable in group conflicts or that they are partially
nervous or tense in these discussions. When Table 3 is examined, a significant relationship was determined only
in the group communication anxiety sub-dimension, which is one of the communication anxiety scale sub-
dimensions depending on the gender variable (p=0.000<0.05). Group communication anxiety sub-dimension
total scores of female students (x=17.99) were higher than male students' total scores (x=16.09). In addition,
when the total scores of the Communication Anxiety Scale were examined, a low level of relationship was found
between the genders, and no significant difference was found. Mete (2021), in his study of communication
anxiety on Turkish teachers, stated that he could not find any significant results in the gender variable. Gencer
(2018) also found a significant result for gender in his study and stated that the anxiety levels of male participants
were significantly higher than female participants. The diversity of the researches may have enabled different
results in communication anxiety in terms of the participation status of the individuals and their position in terms
of gender. The environment in which women or men live, their intra-organizational communications and other
external factors can also create communication anxiety or, on the contrary, make this anxiety occur in a positive
way. When Table 4 is examined, no significant difference was observed between the groups according to the
independent variables of active sports and the faculty they studied at (p=0.000<0.05). It was determined that
the communication anxiety levels of the students who stated that they did active sports were lower and higher

than the students who did not do active sports.

When Table 5 of the research findings is examined, no significant relationship was found regarding the variables
of class, age and daily internet usage time. However, the total communication anxiety scores of the students
aged 18-20 (x=64,8367) were higher than the students aged 21-25 and over the age of 26. When Table 6 is
examined, no significant result was found between the Perceived socialization scores of the participants in terms
of Gender, Doing Sports and Faculty variables. Demir (2021), in his study on those who are interested in boxing,
also stated that he could not find a significant result in terms of education and gender. When table 7 is examined
in the results of the research, it is seen that there is no significant relationship with the perceived socialization
scores of the participants in terms of class, age classification and daily internet use variable. Dalkili¢ (2022), in his
study, concluded that online learning and socialization levels are high. When the results of the research are
examined, it can be said that there is no significant result about the communication, interaction and group

formation of the participants related to socialization in the online environment.

Looking at Table 8, no relationship was found between perceived socialization scores and Communication anxiety
and sub-dimensions scores. Considering the results of the research, there is no meaningful expression between
the socialization of people in today's virtual spaces, communicating with each other, tending to a goal together

and communication concerns on this subject.
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SUGGESTIONS

As a result, it can be said that communication concerns of university students do not affect their perceived
socialization levels, and that variables such as sports, age and faculty do not affect communication and perceived
socialization. In our age, online learning has become preferable in every field. Both theoretical and practical
training can now be given comfortably in a virtual environment. These changing conditions may present a
different situation for the participants. Studies on communicative issues or socialization in this new age should
be increased. People's reactions to the changes in this period may change and progress in parallel with

technology. For this reason, it is recommended to increase the studies in this field.
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SPOR YAPAN VE YAPMAYAN UNIVERSITE OGRENCILERINIiN iLETiSiM, KAYGI
DURUMLARININ CEVRiMIiCi ORTAMLARDA ALGILANAN SOSYALLESME DUZEYINE
ETKISi

0z

Bu arastirmada, Giimishane Universitesinde 6grenim goéren ogrencilerin iletisim kaygi
durumlarinin ¢evrimigi ortamlarda algilanan sosyallesme dizeylerinin incelenerek spor degiskeni
acisindan karsilastirilmasi amaglanmistir. Arastirmanin evrenini Gimiishane Universitesi 6grenim
goren ogrenciler olustururken, 6rneklem grubunu ise 152’si erkek ve 162’si kadin olmak lizere
toplan 314 6grenci olusturmaktadir. Arastirmada katiimcilarin demografik o6zelliklerini tespit
etmek amaciyla arastirmacilar tarafindan olusturulan “Kisisel Bilgi Formu”, iletisim kaygisini
belirlemek icin ise McCroskey (1982) tarafindan gelistirilip; Cakmak (2015) tarafindan Tiirkceye
uyarlanan 5’li Likert Tipi 24 madde ve 4 alt boyuttan olusan “iletisim Kaygisi Olgegi” kullaniimistir.
Ogrencilerin cevrimici algilanan sosyallesme diizeylerini belirlemek icin Kreijns ve arkadaslari
(2007) tarafindan gelistirilen ve Bardakgl (2010) tarafindan Tirkge uyarlamasi yapilan 6lgek 10
madde ve tek alt boyuttan olusan o6lgek kullaniimistir. Arastirmada, katilimcilarin demografik
ozelliklerini tespit etmek amaciyla tanimlayici test; Cinsiyet, spor aktivitelerine katilim, katildig
spor aktivitesi turini karsilastirmak icin bagimsiz degiskenlerde T-Testi; yas, sinif ve glinlik
internet kullanma siirelerine gore karsilastirilmasinda ise One Way Anova Testi uygulanmistir.
Katiimcilarin cinsiyet, spor, yas siniflamasi, sinif ve bolim degiskeni spor tiiri gore iletisim kaygisi
ve algilanan sosyallesme puanlarinin karsilastirlmasinda gruplar arasinda anlamh farkliliklara
rastlanmamistir (p>0,05). Universite 6grencilerinin iletisim kaygisi ile algilanan sosyallesme &lcek
puanlari arasinda anlaml bir iliski tespit edilmemistir (p>0,05). Yapilan analizlere gére, kadin
ogrencilerin erkek 6grencilere oranla grup iletisim kaygisi alt boyutu diizeylerinin daha yiiksek
oldugu ve aralarinda anlaml bir farklilik oldugu tespit edilmistir (p<0,05). Sonug olarak liniversite
ogrencilerinin iletisim kaygilarinin algilanan sosyallesme dizeylerini etkilemedigi, sporun, yasin ve
fakilte gibi degiskenlerin iletisime ve algilanan sosyallesmeye etki etmedigi sdylenebilir.

Anahtar kelimeler: Anahtar kelimel, anahtar kelime 2, anahtar kelime 3.

2063



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

GiRiS

Cevrimigi 6grenim, bilgisayar ve internet lizerinden egitim almak, bilgilere internet agiyla erisim saglamak olarak
tanimlanabilir. Bilgisayarlar ve internetin aktif bir sekilde kullanilmaya baslanmasiyla birlikte egitimin dnemli bir
parcasi haline gelen ¢evrimici 6grenim, 6grencilerin herhangi bir yerde egitimlerine katilim géstermelerine olanak
tanir (Uysal, Kuzu, 2011). Cevrim igi 6grenme ortami internet lizerinden 6gretmen ve 6grenciler arasinda senkron
veya asenkron olarak gergeklesen her tiirlu etkilesimin saglandigi, bu etkilesimler mesajlasma, 6dev, tartisma
gruplari, canh dersler ve sinavlar gibi bircok farkli 6grenme faaliyetlerini iceren web tabanlh bir platformdur
(Caliskan, 2019). Cevrim ici 6grenme ortamlari, ylz ylze ve uzaktan egitimin birlestirildigi karma egitimden
tamamen sanal ortamda gergeklestirilen 6grenme aktivitelerini kapsayan internet-tabanh uzaktan egitim ve
6grenme ortamlarini icerir (Walker, 2005). Cevrim igi 68§renme ortamlarinda katim hem bireysel 6grenme hem
de topluluk icinde yer alarak 6grenmeyle gerceklesir (Hrastinski, 2009). Etkilesimli iletisim teknolojilerindeki
yenilikler 6grenciler ve 6gretmenler arasinda ayni zamanda 6grencilerinde kendi aralarinda uzaktan senkronize
iletisim kurmalarina olanak saglamistir (Guri-Rosenblit, 2005). Ogrencilerin ¢evrimici 6grenimde sosyallesme

durumlari, ¢cevrimici egitimin yayginlasmasiyla arastirma konusu olmustur.

Cesitli arastirmalar cevrimici 6grenim ortaminin, 6grencilerin sosyallesme algisini olumlu olarak etkiledigi
yonindedir. Cevrimici 6grenmede algilanan sosyallesmenin harmanlanmis bir derste incelenmesi izerine yapilan
¢alismada is birlikli harmanlanmis 6grenme temelli ders kapsamindaki uygulamalarin sonucunda, “Calisma
grubundaki dgrencilerin uygulamalara iliskin gériislerinin genel olarak olumlu oldugu gérilmistir. Ogrencilerin
onemli bir béliminin harmanlanmis 6§renme modelini tercih ettigi ve is birlikli grup ¢alismalarini olumlu olarak
degerlendirdigi belirlenmistir.” (Cobanoglu ve ark, 2017). Cevrim i¢i 6grenme ortamlarinda 6grencilerin
kendilerini topluluk icinde hissetmeleri ve birbirleriyle iletisim kurmalari 6nemlidir. Haar (2018), ¢alismasinda,
ogrencilerin topluluk icinde yer alarak birbirleriyle etkilesim kurmalarinin 6grenme ortamlarinda basariyi,
etkilesimi ve tutumu olumlu yonde etkileyebilecegini géstermektedir (Haar, 2018; Yilmaz, 2016). Bu ortamlarin
maliyetlerinin distukligl, zaman ve mekandan bagimsiz egitim hizmeti verme imkani, iletisimde erisimler gibi

nesneler nedeniyle tercih edilmektedir (Varol ve Tirel, 2003).

Toplumsal baglar kurma gereksinimi duyan insanoglu, tarihin ilk déoneminde belirsiz ilkel usullerle anlasma
araglari dener. Milyonlarca yil boyunca, iletisim araci ve gereglerini gelistirerek ¢ogaltirlar. ilk insanlarin
haberlesme aracglari arasinda olan duman, glivercin, magaralara cizilen resimlerin yeri bugilin hizla ilerleyen
teknoloji sayesinde sesli ve goriintili gérismelerin gerceklesmesi, iletisim olgusunun insanoglunun varligindan
itibaren ne kadar eski oldugunun en giizel rnekleridir (Aytekin, 2018). insan kendini anlatma ve baskalarini
anlama ihtiyaci duymaktadir. Bu da bireyi iletisim kurmaya itmistir (Cliceloglu, 2000). Yapisi geregi sosyal bir varlik
olaninsan, birlikteliklerini iletisim yoluyla ylritlyor, iliski kurdugu bireyin duygu, diisiince ve davranislarina sahip
oldugu iletisim becerisi diizeyine gére etkilemektedir (Tepekdylii ve ark, 2011). iletisim kaygisi kavramini
tanimlamak icin dncelikle kaygi kavramini agiklamak gerekmektedir (Cakmak ve Aktan, 2016). Kéknel (2005),

calismasinda kaygi durumunda kan basinci, kalp atis hizi, solunum sayisi yiikseldigini belirtmistir. Agiz da kuruma,
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titreme ve devaminda da terleme meydana gelir. Bunlar kayginin fizyolojik belirtileridir. Kaygi nedeniyle kisinin
normal davranislarinda bazi aksakliklar olusur. Bu durum kisinin farkh tavirlar sergilemesine neden olur. Kaygi,
genel olarak bir tehlike korkusunun yansimasi olarak insanda ortaya ¢ikan tedirginlik ya da korku durumu olarak
tanimlanabilir. Kaygi korkudan farkhdir ¢linkii korkunun tetikleyicisi ve nesnesi belli iken kayginin nesnesi
belirsizdir (Budak, 2000). iletisim kaygisi kisinin iletisim kurarken yasadigi korku ve endise seviyesini ifade
etmektedir (McCroskey, 1977). iletisim kaygisi kisinin iletisim siirecine ya da diger insanlara karsi duygusal
tepkisidir. Bu tiir bir kaygi 6grencilerin sinif ortaminda gergin ve rahatsiz hissetmelerine, iletisim kurmak igin ¢ok
az heveslenmelerine ve bu endise nedeniyle sdylemek istediklerini unutma ya da konusma sirasinda siirekli yanls

yapma korkusuyla ¢ekingen davranmalarina neden olabilmektedir (Geger ve Glim{is, 2010).

Ulkemiz genglerine yénelik olarak yapilan calismalarda lise ve Universite dgrencilerinin iletisim yeterlikleriyle ilgili
onemli problemlerin oldugu gorilmektedir. Bu problemlerden bazilari; duygu ve duisincelerini acgikga ifade
edememe, rahat konusamama, grup icinde konusamama, 6zellikle yas ve sosyal statii olarak daha ustiin olanlarla
rahat konusamama, arkadas grubuna girememe, karsi cinsle arkadaslik kurmaktan c¢ekinme, ebeveyn ile
sorunlarini tartisamamak olarak siralanmaktadir (Yesilyaprak, 1986; Culha ve Dereli, 1987). Universiteli dgrenciler
Uzerinde yapilan bir arastirmada ise 6grencilerin en ¢ok ikinci sirada baskalari ile iletisim kurmanin getirdigi

zorluklarin oldugunu saptamistir (Kilig, 1987).

Spor insanlarin fiziksel olarak gerceklestirdigi, bir teknige gére yapilan ve psikolojik egitim gerektiren hareketlerin
tamamidir. Spor insanlik tarihinde dnceden hayatta kalma miicadelesinin 6nemli bir pargasiyken, simdilerde

sosyal bir aktivite, profesyonel bir meslek grubu ya da saglikli yasamak lzere yapilabilmektedir.

Spor, fizyolojik, psikolojik ve sosyal olarak bir gelisim saglamak lzere insanlara cesitli katkilar saglayabilmektedir
(Somoglu ve Yazici, 2021; Sahan, 2008). Birey spor ortaminda duygularini ifade edebilme, etkili iletisim kurabilme
ve problemlere karsi ¢6ziim liretme yetenekleri kazanir (Kigiik ve Kog, 2004). Dolayislyla, sosyal bir varlk olan
insanoglu saghkli bir hayat strdiirebilmesi, cevresiyle kuracagi iletisim ve etkilesimi artirabilmesi ve sosyallesmesi
acisindan spor oldukca 6nemlidir (Arican, 2021). Yapilan bazi arastirmalar da spor yapanlarin spor yapmayanlara
gore iletisim kurmaya daha yatkin oldugu ve spor yoluyla kazandiklari becerileri sosyal hayata daha kolay

aktarilabildiklerini ifade edilmektedir (Camliyer ve Camliyer, 2001; Oztiirk ve ark., 2011).

Sporun 6grenciler icin sosyallesmeye bir getirisi olup olmadigl da arastirma konusudur. Ogrenciler cesitli
calismalarda, spor vyapanlar ve vyapmayanlar olarak iki grupta incelendiginde sonuglar c¢esitlilik
gosterebilmektedir. Bazi ¢calismalarda sporun olumlu etkileri oldugu sonucuna varilirken bazi ¢calismalarda ise ¢ok
blylk bir fark saglamadigi sonucu ¢ikarilmistir (Yildiz,2015). Ancak digerlerine gore ¢ogunlukta olarak sporun,
dgrencilerin sosyallesmelerine olumlu etkiler sagladigi ¢alismalar mevcuttur. Ozding (2005), yaptigl calismada
ogrencilerin, sporun sosyallesme ve etkilesimi arttirdigi yoniinde olumlu etkiye sahip oldugunu diisiindiikleri, yas
arttikca bu disiinceye katilimin da artis gosterdigi ¢cikarimina varmistir. Baska bir calismada Mumcu (2019), aktif

olarak spor yapan 6grencilerin, mutluluk o6lgegine gore daha mutlu olduklari sonucuna ulasmistir. Bir diger
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calismada ise Yildirm ve Bayrak (2019), sosyallesme olgeginden, 6grencilerin yanitlarina gore vardiklan
sonuglarda ise spor aktivitelerinin sosyallesme tzerinde olumlu bir etkisi oldugunu gdézlemlemistir. Buradan
hareketle spor yapan ve yapmayan 0Ogrencilerin iletisim kaygi durumlarinin gevrimici ortamda algilanan

sosyallesme dizeylerine etkisi bazi degiskenler bakimindan arastiriimasi amaglanmstir.

YONTEM

Evren ve Orneklem

Bu arastirmanin evrenini Giimiishane Universitesi’'nde &grenim géren dgrenciler olusturmaktadir. Orneklem ise
2022-2023 egitim-6gretim yilinda BESYO (n=142) ve diger bolimler (n=172) olacak sekilde belirlenmistir.
Orneklem segiminde rastgele érnekleme ydntemlerinden basit rastgele érnekleme metodu kullaniimistir.
Calismada gondlli katihm esas olarak alinmis olup, calismada elde edilecek verilerin sadece bilimsel amaglarla

kullanilacagi katilimcilara bildirilmistir.

Veri Toplama Araglari

iletisim Kaygisi Olcegi (iKO-24): McCroskey (1982) tarafinda gelistirilen &lgegin Tiirkce gegerlik ve glivenirligi
Cakmak (2018) tarafindan yapilmistir Toplam 24 maddeden olusan bu 6lgekte, kesinlikle katiliyorum, katiliyorum,
kararsizim, katiimiyorum, kesinlikle katiimiyorum seklinde besli likert tipi tipi 6lgek kullanilmistir. Olgegin 6zgiin
formu grup iletisim kaygisi (1,2,3,4,5 ve 6. sorular), toplanti iletisim kaygisi (7,8,9,10,11 ve 12. Sorular),
bireylerarasi iletisim kaygisi (13,14,15,16,17 ve 18. sorular) ve genel iletisim kaygisi (19,20,21,22,23 ve 24.

Sorular) olmak lizere dort alt boyuttan olusmaktadir.

Cevrimici Ggrenme Ortamlarinda Algilanan Sosyallesme (CASO): “Cevrimici Ogrenme Ortamlarinda Algilanan
Sosyallesme” 6lgegi kullanilmistir. Algilanan Sosyallesme Olgegi Kreijns ve ark, (2007) tarafindan dgrencilerin
BDOO ortamlarinda sunulan sosyallesme olanaklarina iliskin algi diizeylerini ortaya koymak {izere gelistirilen ve
Bardakgi (2010) tarafindan Tiirkge uyarlamasi yapilan dlgek 10 madde ve tek alt boyuttan olusmaktadir. Olgekteki

maddeler igin 5’li likert 6lgegi kullaniimistir.

Verilerin Analizi

Calismada verilerin analizinde spss 25 paket programi kullaniimistir. Analizi yapilmadan 6nce verilerin dagilimina
iliskin normallik sinamasi yapilmistir. Normallik varsayimi igin basiklik ve carpiklik degerleri kriter olarak alinmistir.

Verilerin analizinde bagimsiz gruplar igin t testi, one way anova ve korelasyon testleri uygulanmistir.

Arastirmanin Etik Yonii

Spor yapan ve yapmayan Universite 6grencilerinin iletisim, kaygi durumlarinin gevrimici ortamlarda algilanan
sosyallesme diizeyine etkisini arastirmak amaciyla yapilan bu arastirma icin Gimiishane Universitesi Bilimsel

Arastirma ve Yayin Etigi Kurulundan, : E-95674917-108.99-182024 sayili ve 14/06/2023 tarihli onay almistir.
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BULGULAR

Tablo 1. Arastirmaya Katilan Ogrencilerin Demografik bilgilere Gére Frekans ve Yiizde Dagilimi

Degiskenler N %

Cinsiyet Kadin 162 51.6
Erkek 152 48.4

18-20 yas arasi 98 31.2

Yas siniflamasi 21-25 yas arasi 194 61.8
26 yas ve Uzeri 22 7.0

1. sinif 93 29.6

Siif 2. sinif 59 18.8
3. sinif 71 22.6

4. sinif 91 29.0

. Evet 130 41.4
Aktif Sporcu Hayir 184 586
Aklima gelince 29 9.2

Giinliik internet 1 saat 16 5.1
Kullanma 2-5 saat 193 61.5
6 saat ve fazla 76 24.2

. Besyo 142 45.2
Fakilte Diger fakiilteler 172 548
iletisim kaygis Diigtik 63 20.1
Orta 217 69.1

Yiksek 34 10.8

Tablo 1 incelendiginde; arastirmaya katilan 6grencilerin %51,6’s1 (n:162) kadin ve %48,4’(i (n:152) erkek oldugu
gorilmektedir. Bunun yaninda katihmcilarin biyik bir cogunlugu 21-25 yas arasi (%61.8) ¢ok az bir kismi ise 26
yas ve Uzeri (%7.0) 6grenciden olusmaktadir. Ayrica katilimcilarin %58.6’s1 (n:184) aktif sporcu, %41,4’( (n:130)ise
aktif olarak spor yapmamaktadir. Katiimcilarin %54,8’i (n:172) Besyo %45.2’si ise diger fakiltelerde 6grenim

goren 6grencilerde olusmaktadir.

Tablo 2. Normallik testi sonuglari

Olgekler X ss Carpikhik Bakishik (Kurtosis)
(Skewness)
Grup iletisimi 17.07 4.31851 -0.078 0.131
Toplanti iletigimi 15.91 4.66401 -0.235 -0.141
Kisilerarasi iletisim 14.63 4.61389 -0.086 -0.128
Genel iletisim 15.42 4.71228 -0.177 0.015
iKO toplam Puan 63.04 15.42585 -0.306 0.264
Algilanan Sosyallesme 25.30 10.87046 0.488 -0.616

Arastirma kapsaminda katilimcilarin, iletisim kaygisi Olceginden aldiklari toplam puan ortalamalari
incelendiginde Grup iletisimi (x=17.07), Toplanti iletisimi (15.91), Kisilerarasi iletisim (14.63) Genel iletisim
(15.42) alt boyutlarinda ve iletisim kaygisinin (63.04) orta diizeyde oldugu tespit edilmistir. Verilerin
normallik dagilimina Kurtosis-Skewness testi kullaniimistir. Tablo 2’de gorildigi Gzere 6lgeklerin basiklik ve
carpiklik degerlerinin +1.5 ile-1.5 araliginda olmasi sebebiyle 6l¢ceklerden elde edilen verilerin normal dagilim

gosterdigi kabul edilmektedir.
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Tablo 3. Katilimcilarin cinsiyet degiskeni agisindan iletisim kaygisi ve alt boyutlari puanlarinin t testi sonuglari

Olgekler Cinsiyet N X ss t p

Grup iletisimi Kadin 162 17.99 4.28706 3.992 .000*
Erkek 152 16.09 4.14530

Toplanti iletisimi Kadin 162 16.19 4.72936 1.088 277
Erkek 152 15.62 4.59042

Kisilerarasi iletisim Kadin 162 14.58 4.57067 -.199 .842
Erkek 152 14.68 4.67404

Genel iletisim Kadin 162 15.69 4.91579 1.065 .288
Erkek 152 15.13 4.48295

iKO toplam Puan Kadin 162 64.46 14.94757 1.691 .092
Erkek 152 61.52 15.82854

Tablo 3 incelendiginde, cinsiyet degiskenine bagli olarak iletisim kaygisi 6lcegi alt boyutlarindan sadece grup
iletisimi kaygisi alt boyutunda anlamli bir iliski belirlenmistir (p=0,000<0,05). Kadin 6grencilerin grup iletisim
kaygisi alt boyut toplam puanlari (x=17,99) erkek 6grencilerin toplam puanlarindan (x=16,09) daha yiiksek oldugu
tespit edilmistir. Ayrica iletisim kaygisi 8lcegi toplam puanlarina bakildiginda cinsiyetler arasi diisiik diizeyde bir

iliski tespit edilmis olup, anlamli farklilik saptanmamustir.

Tablo 4. Katilimcilarin Spor ve Fakiilte degiskeni agisindan iletisim kaygisi puanlarinin t testi sonuglari

Degiskenler N X ss t p

Aktif Sporcu  Evet 130 61.89 15.64808 -1.111 0.267
Hayir 184 63.85 15.25731

Fakulte Besyo 142 63.19 15.25803 0.162 0.872
Diger fakulteler 172 62.91 15.60636

Tabloya bakildiginda arastirmaya katilan 6grencilerin aktif spor yapma ve 6grenim gordikleri fakiilte bagimsiz
degiskenlerine gore gruplar arasinda anlamli diizeyde bir farklilk gozlenmemistir (p=0,000<0,05). Aktif spor
yaptigini belirten 6grencilerin iletisim kaygisi diizeyleri aktif spor yapmayan 6grencilere gore distk dizeyde

yuksek ciktigi tespit edilmistir.

Tablo 5. Katilimcilarin sinif, Yas siniflamasi ve Giinliik internet kullanimi degiskeni agisindan iletisim kaygisi
puanlarinin Anova testi sonuglari

Income N X sd F p

1. sinif 93 63.41 14.76132

2. sinif 59 61.37 16.08158
Simif 3. sinif 71 62.80 15.84805 0.348 0.791

4. sinif 91 63.91 15.49312

Yas siniflamasi 18-20 yas arasi 98 64.8367 14.23492
21-25 yas rasi 194 62.8351 15.74583 2.522 0.082

26 yas ve uzeri 22 56.7727 16.59871

Aklima gelince 29 65.9655 13.93475

Giinliik internet 1 saat 16 60.8125 17.53556
Kullanma 2-5 saat 193 61.8912 15.57721 1.359 0.255

6 saat ve fazla 76 65.2895 15.00028
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Arastirma bulgularindan Tablo 5 incelendiginde sinif, yas ve glnlik internet kullanim sireleri degiskenlerine

iliskin anlamli bir iliski belirlenmemistir. 18-20 yas araliginda olan 6grencilerin iletisim kaygisi toplam puanlari

(x=64,8367) 21-25 yas arasi ve 26 yas Uzeri 6grencilere gore yliksek oldugu tespit edilmistir.

Tablo 6. Katilimcilarin Cinsiyet, Spor yapma ve Fakilte degiskeni agisindan Algilanan sosyallesme puanlarinin t

testi sonuglari

Olgekler Degiskenler N X Ss t p

Cinsiyet Kadin 162 26.16 10.92943 1.446 0.149
Erkek 152 24.39 10.76790

Aktif Sporcu  Evet 130 23.99 11.27630 -1.802 0.073
Hayir 184 26.23 10.50694

Fakulte Besyo 142 24.84 11.04192 -0.687 0.492
Diger fakulteler 172 25.69 10.74398

Katilimcilarin cinsiyet, spor yapma ve 6grenim gordigu fakiilte degiskenleri agisindan uygulanan t-testi analiz

sonugclarina gore anlamli farklilik tespit edilmemistir (Tablo 6). Bu bulgular dogrultusunda cinsiyet, aktif spor
¢ g p $ g g Yy p

yapma durumu ve akademik birim degiskenlerinin tniversite 6grencilerinde iletisim, kaygi durumlarinin gevrimigi

ortamlarda algilanan sosyallesme diizeylerinde etkili bir faktér olmadigi seklinde yorumlanabilir.

Tablo 7. Katihmcilarin sinif, Yas siniflamasi ve Ginlik internet kullanimi degiskeni agisindan Algilanan

sosyallesme puanlarinin Anova testi sonuglari

Income N X sd F p

1. sinif 93 25.6559 10.88527

2. sinif 59 26.0000 11.05160
Stif 3. sinif 71 25.8592 10.83552 0-573 0.633

4, sinif 91 24.0549 10.84165

Yas siniflamasi 18-20 yas arasi 98 25.8469 11.19955
21-25 yas rasl 194 25.2062 10.81252 0.360 0.698

26 yas ve Uzeri 22 23.7273 10.16615

Aklima gelince 29 23.2414 12.51757

Glinliik internet 1 saat 16 22.4375 8.17287
Kullanma 2-5 saat 193 26.4404 10.92483 1.922 0.126

6 saat ve fazla 76 23.8026 10.33185

Katiimcilarin sinif, yas siniflamasi ve giinlik internet kullanimi degiskenleri agisindan uygulanan ANOVA analiz

sonuglarina gore anlamli farkhlk tespit edilmemistir (Tablo 7). Bu bulgular dogrultusunda sinif, yas siniflamasi ve

glnlik internet kullanimi degiskenlerinin Universite 6grencilerinde iletisim, kaygi durumlarinin cevrimigi

ortamlarda algilanan sosyallesme diizeylerinde etkili bir faktor olmadigi séylenebilir.

Tablo 8. Algilanan sosyallesme puanlari ile iletisim kaygisi ve alt boyutlari puanlari

Arasindaki iligkinin incelenmesi

grupil iletisim kaygisi
N=314 etisim Toplanti Kisilerarasi Genel toplam puan
Algilanan r .022 .014 -.079 -.056 -.030
sosyallesme
.692 .800 .161 321 .593
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Algilanan sosyallesme ile iletisim kaygisi ve alt boyutlari puanlari arasinda istatiksel olarak anlamli bir iligki

bulunmamigtir (p>0.05).

TARTISMA ve SONUC

Cevrimigi 6grenmenin glinimu dinyasinin egitiminde 6nemli bir yer kapladigi asikardir. Glinimiizde hem
egitimsel hem de égretimsel olarak kullaniimaktadir. internet tabanl olan bu 6grenme bigimi egitim ve &gretim
¢atisi altinda bilgi caginin temel taslarindan biri oldugu da soylenebilir. Kisilerin fiziksel ortamlarini degistirmeden
aldiklari bu egitim geleneksel egitimdeki sosyallesmeyi degistirmistir. Fiziksel konumu degistirmeme, ekonomik
uygunluk, zaman tasarrufu gibi olumlu yonleri bulunan gliniimiz diinyasi 6grenme platformlari sosyallesmek
kavramini olumsuz yénde etkiledigi de soylenebilir. Bireylerin ayni ortamda bulunmamasi sanal kimlikleri ile
egitim ortaminda bulunmalari iletisimlerine negatif sekilde etki edebilir. Degisen bu durumun arastirilmasi ve

sonuglarina bakmak da gerekmektedir.

Tablo 2 sonuglarina bakildiginda katilimcilarin, iletisim kaygisi 6lgeginden aldiklari toplam puan ortalamalari
incelendiginde Grup iletisimi (x=17.07), Toplanti iletisimi (15.91), Kisilerarast iletisim (14.63) Genel iletisim (15.42)
alt boyutlarinda ve iletisim kaygisinin (63.04) orta diizeyde oldugu tespit edilmistir. Cakmak ve Ektan (2016) bu
sonuglara benzer sekilde 6lgegin alt boyutlarinda orta diizeyde anlamli bir iliski bulmustur. Bu sonug katilimcilarin
genel olarak grup catismalarinda kendilerini kismen rahat hissettiklerini ya da bu tartismalarda kismen sinirli veya
gergin olduklari sonucunu verebilir. Tablo 3 incelendiginde, cinsiyet degiskenine bagli olarak iletisim kaygisi 6l¢egi
alt boyutlarindan sadece grup iletisimi kaygisi alt boyutunda anlamli bir iliski belirlenmistir (p=0,000<0,05). Kadin
Ogrencilerin grup iletisim kaygisi alt boyut toplam puanlari (x=17,99) erkek 6grencilerin toplam puanlarindan
(Xx=16,09) yiiksek ¢ikmistir. Ayrica iletisim kaygisi dlgegi toplam puanlarina bakildiginda cinsiyetler arasi diisiik
diizeyde bir iliski tespit edilmis olup, anlamli farklilik saptanmamistir. Mete (2021), Turkce 6gretmenleri Gizerinde
yaptigi iletisim kaygisi calismasinda cinsiyet degiskeninde herhangi bir anlamli sonug bulamadigini ifade etmistir.
Gencer (2018)’ de yaptigl ¢alismada cinsiyet icin anlamli bir sonu¢ bulmus ve erkek katilimcilarin kadin
katilimcilara gore kayg dizeylerinin anlamh bir sekilde fazla oldugunu ifade etmistir. Yapilan arastirmalarin
farklilig1 bireylerin katilim durumu ve bulunduklari konum cinsiyet anlaminda iletisim kaygisinda farkli sonuglar
elde edilmesine olanak saglamis olabilir. Kadin veya erkeklerin yasadiklari cevre, 6rgit ici iletisimleri ve diger dis
etmenler onlar da iletisim kaygisi olusturabilir ya da tam tersi durumda bu kayginin pozitif sekilde olmasini
saglayabilir. Tablo 4 incelendiginde arastirmaya katilan 6grencilerin aktif spor yapma ve 6grenim gordikleri
fakiilte bagimsiz degiskenlerine gore gruplar arasinda anlamli dizeyde bir farkhhk goézlenmemistir
(p=0,000<0,05). Aktif spor yaptigini belirten 6grencilerin iletisim kaygisi diizeyleri aktif spor yapmayan
ogrencilere gore dislik diizeyde yiksek ciktigi tespit edilmistir.

Arastirma bulgularindan Tablo 5 incelendiginde sinif, yas ve giinlik internet kullanim sireleri degiskenlerine
iliskin anlamli bir iliski belirlenmemistir. Ancak 18-20 yas araliginda olan 6grencilerin iletisim kaygisi toplam
puanlari (x=64,8367) 21-25 yas arasi ve 26 yas Uzeri 6grencilere gore yiiksek ¢ikmistir. Tablo 6 incelendiginde

Katilimcilarin Cinsiyet, Spor yapma ve Fakilte degiskeni acisindan Algilanan sosyallesme puanlari arasinda anlamh
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bir sonug bulunamamistir. Demir (2021), de boks sporuileilgilenenler tizerine yaptigi calisma da egitim ve cinsiyet
acisindan anlamh bir sonug¢ bulamadigini ifade etmistir. Arastirma sonuglarinda tablo 7 incelendiginde
katilimcilarin sinif, yas siniflamasi ve giinliik internet kullanimi degiskeni agisindan algilanan sosyallesme puanlari
ile anlamli bir iliski olmadig goriilmektedir. Dalkilig (2022), yaptigi ¢calismada ¢evrimici 6grenme ve sosyallesme
dizeylerinin yiiksek oldugu sonucuna varmistir. Arastirma sonuglari incelendiginde katilimcilarin gevrimigi

ortamda sosyallesme ile ilgili iletisim, etkilesim ve grup kurma ile ilgili bir anlamli sonug olmadigi sGylenebilir.

Tablo 8’e bakildiginda algilanan sosyallesme puanlart ile iletisim kaygisi ve alt boyutlari puanlari arasindaki iliski
bulunamamistir. Arastirma sonuglari géz 6niine getirilince giiniimiiz sanal alanlarinda kisilerin sosyallesmesi
birbirleriyle iletisim kurmalari, beraber bir amaca yonelmeleri ile bu konudaki iletisim kaygilari arasinda anlamh

bir ifade yoktur.

ONERILER

Sonug olarak Uiniversite 6grencilerinin iletisim kaygilarinin algilanan sosyallegme diizeylerini etkilemedigi, sporun,
yasin ve fakilte gibi degiskenlerin iletisime ve algillanan sosyallesmeye etki etmedigi séylenebilir. Cagimiz
gereginde cevrimici 6grenme artik blylk her alanda tercih edilir bir duruma gelmistir. Gerek teorik gerek
uygulamali egitimler artik sanal bir ortamda rahatga verilebilmektedir. Degisen bu sartlar katihmcilar igin de farkh
bir durum ortaya koyabilir. iletisimsel konular veya bu yeni ¢agda sosyallesme ile ilgili calismalar arttirilmalidir.
Kisilerin bu donemdeki degisikliklere olan tepkileri teknoloji ile ayni paralelde degisip ilerleyebilir. Bu sebepten

bu alandaki galismalar arttirilmasi 6nerilebilir.
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